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ABSTRACT 
Due to the globalisation of the corporate world, business and management 
education has to respond by internationalising itself in order to prepare young 
graduates for the employment market. 
This doctoral thesis examines how four small to medium sized business and 
management schools in France are reacting to an ever increasing globalisation 
process. Evidence suggests that these schools have been experiencing an 
increase in their internationalisation process at the dawn of the twenty-first 
century which can be considered as somewhat later than the more prestigious 
schools both in France and elsewhere. This is due to changing balance 
between the traditional rationales for internationalisation and also the 
emerging of new rationales such as customer satisfaction and survival. 
A case study approach was adopted to study four business schools in different 
regions of France, all of which were linked to and managed by the local 
Chamber of Commerce. 
The research reveals that the timing for this internationalisation process is due to 
several factors which have both pushed forward and prevented international 
development. Even when there is a clearly defined international strategy the 
development is not linear since the international strategy is only one strategy 
amongst others within the institution and at certain times other strategies may 
be more important and thus prevent international development. 
All four schools have clearly used alliances and networks to obtain the 
necessary resources to carry out their internationalisation; this is seen on an 
academic, economic and staffing levels. 
As regards approach, a clear pattern has emerged in all four schools observed 
in that they have adopted a transitional marginal approach where the 
internationalisation begins slowly from the outer or peripheral part of the 
institution and gradually moves inward to affect the institution as a whole. 
This approach has given rise to several outcomes that prove to be 
advantageous to the institution as a whole, such as an improvement in the 
quality of teaching, learning and research. This transitional marginal approach 
has also reduced the risk of the possible forces against change which are very 
often present especially in the world of higher education. However, the 
research suggests that this was not an intended outcome of the strategy but 
nevertheless it is seen as a possible recommendation for other organisations to 
take into consideration. 
The findings also reveal that in the future, this model may become circular or 
spiral in structure since one outcome related to internationalisation is the 
globalisation of the institutions themselves where they are beginning to be 
present in other countries. This again, is seen as a marginal activity. 
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GENERAL INTRODUCTION 
Today, as in the past, education prepares students for their entry onto the 
job market. Educational institutions throughout the world therefore have 
an obligation to follow the trends of an ever changing world that is 
gradually getting smaller due to the technological advances in 
communication. This, in turn, leads to educational institutions needing to 
internationalise themselves in order to give their students the best possible 
advantage to have a successful entry into the job market. Indeed, it has 
been described as 'one of the most powerful substantive developments in 
the history of American education' (Grouennings 1997, p 12) and it is also 
perceived as one 'of the laws of motion propelling institutions of higher 
learning,' (Kerr 1990). 
At the same time, there are still a lot of questions unanswered about the 
internationalisation of higher education concerning its meaning, its 
concept and strategic aspects of development, and there is room for 
continued research to be carried out within this area. This evolution is not 
limited to just one region of the world nor even simply to the larger more 
prestigious educational institutions which may have more financial and 
human means to internationalise themselves - but also to smaller, more 
modest schools. The problem for these schools is that they lack or at the 
very least, have fewer resources in order to internationalise themselves but 
they must nevertheless, do so in order to continue to attract students to 
their institutions and also to prepare them for their future career in an ever 
globalising world. 
The research in this thesis focuses on such smaller institutions in France 
which belong to a group of schools commonly known as 'Sup de Co'. 
They award a five year master level degree accredited by the National 
Ministry of Education, depend on the local Chamber of Commerce and 
have the added specificity that they normally recruit students after a two 
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year undergraduate course from another institution. They can therefore 
be considered on a legal level as semi public institutions, in the business 
and management sector of the higher education system. 
Four provincial business schools were studied in an attempt to understand 
why there is a substantial increase in international activities and why the 
increase is occurring now. Is it simply a question of lack of means internally 
or did the external environment of forces prevent international 
development at an earlier date? The research attempts to examine how 
these schools are defining internationalisation and the types of strategy 
they have put in place, what sort of actions they are setting up and also 
how they are obtaining the means to achieve their objectives. 
The review of the current literature available on this subject reveals that 
several academic models of internationalisation have been developed as 
to how educational institutions have been internationalising themselves 
over the past twenty years but this has been limited, in general to large 
universities or institutions of higher education rather than small provincial 
schools and even less so to the French education sector. The research 
carried out has also in general been in a multidisciplinary way crossing 
different faculties and subject areas rather than concentrating on specific 
subject areas. Academic literature has been limited and little has been 
written about the internationalisation process of business schools in France 
although practitioner literature is beginning to be disseminated on this 
subject, albeit on a small scale. 
Thus, it can be affirmed that: 
There has been a lack of research into the internationalisation of smaller 
higher educational institutions of business and management which are 
more specialised in subject areas (and in this case the business and 
management related courses) as opposed to more general type of 
universities which are much greater in size in terms of student population 
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and areas of studies. There is only limited research that had been carried 
out in France on the internationalisation of education and international 
education. 
The field of research defined, then raises the question of research protocol 
to be set up in order to gather information. The case study method was 
the most appropriate method for this since it included interviews, archival 
analysis, direct observation and site visits in an attempt to answer 
questions of a how and why type, on which there is a general consensus 
of the use of case studies. 
The results obtained reveal that these institutions have developed a new 
phase model of the internationalisation process and, whilst having similar 
elements to certain other academic and practitioners' models, these 
elements have been expressed differently by the people concerned. 
Such is the case for the rationales for internationalisation where some 
rationales have been expressed differently [the former rationale for 
economics being replaced by the rational for survival). New rationales 
have emerged such as customer satisfaction which is an all important 
element to have a competitive advantage. 
The model also describes a modification in the order of activities that are 
said to internationalise institutions. Certain activities which were once said 
to have an internationalising effect on an institution at the start of the 
internationalisation process have now become the outcomes or results of 
the process rather than the means [student mobility being one example of 
this). Resources are a key issue in international development and the new 
model suggests how the institutions obtain some of these resources and 
how they have drawn from the theoretical underpinning of the corporate 
world where networking and alliances are concerned and the 
importance of a resource dependency view. 
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Finally, the research also puts forward the idea that there is scope for 
these institutions not only to internationalise themselves but will go beyond 
the process of internationalisa"tion towards a process of globalisation (i.e. 
crossing national boarders) just as the corporate world has done. To what 
extent it will continue remains to be seen but research for this thesis 
indicates that these schools may be taking the globalisation path by 
setting up partnerships in foreign countries and thus being present abroad. 
Although this has been done through a series of networks, alliances and 
partnerships it may well be that in the future developments may include 
independent ventures by setting up branches in foreign countries as many 
other universities have done in the past. 
Whilst it is not always possible to generalise from research undertaken in 
the area of social sciences, it is hoped that the outcomes of the research 
will help to contribute to the knowledge of the internationalisation process 
not only within the education sector but also within other small 
organisations wishing to internationalise themselves for strategic planning, 
internal change and finding resources. 
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PART 1 : LITERATURE REVIEW 
Introduction 
The growing globalisation of national economies, the increasing 
internationalisation of production and the rise of new types of business 
networks such as strategic alliances expanding across our national 
boundaries were the order of the changing business landscape during the 
1990s (Callen 2000). Due to these changes, we have to further our 
understanding and knowledge of the consequences of this process on 
management education and look at how the institutions that deliver such 
an education can and are changing to meet the demands of this new 
era. 
Literature on the internationalisation of education has only just begun to 
proliferate over the last thirty to forty years (Muller 1995) and there 
appears to be a general consensus that there is no alternative but to 
develop the internationalisation pattern that has been set both in the 
corporate world and in the world of higher education in order to prepare 
the business student to work both efficiently and effectively at the 
beginning of the twenty first century and beyond (De Witt 2002). 
The literature review examines the various definitions of internationalisation 
and the rationales, the current models of the internationalisai-ion process 
within the higher education sector and the means that are used to bring 
about this internationalisation process. Literature dealing with the 
corporate world is also reviewed in an attempt to see to what extent 
higher education is copying the corporate world and to examine to what 
extent the world of education has modified the processes of 
internationalisation and is making its own rules as the process continues. 
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Internationalisation and concepts 
Definitions 
At the basis of any serious discussion on the internationalisation of business 
schools lies the question what actually is internationalisation? Is there a 
difference between internationalisation globalisation and 
Europeanisation? What are the different models of internationalisation 
that are taking place in business education today? What are the depth 
and scope and mode of internationalisation that business and 
management education has? To what extent do the models of 
internationalisation of business education comply with the models of the 
corporate world? If, as stated previously, these sorts of educational 
institutions train young graduates to work in the global corporate world 
they may follow some of the ways the corporate world has been 
internationalising itself. Higher education has always stressed the 
importance of internationalisation. But as Peter Scott (1998) rightly points 
out, after the decay of the universal 'church' and its notion of a supra 
national authority in the Renaissance, most universities in fact were 
founded by states to serve national interest. 
With the beginning of the new millennium, however such national 
definitions are increasingly under attack or simply dissolve under pressures 
of growing competition and globalisation. Universities and institutions of 
higher education are not simply to create the elite of the nation but also 
to become 'active instruments of national competitiveness' (Scott 1998). 
With the technological advances of transportation and information, 
academic and scientific contacts have both multiplied and intensified. 
Students and teachers can travel quickly and cheaply as can information 
between countries and continents (Teichler 2000). Furthermore, after 
decades of internationalisation efforts by idealistic individuals and more 
progressive institutions, internationalisation has now become a key 
entrepreneurial area in many countries. The international 'flow of students 
I 
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is being not only marketed but also put into practice on a regular basis 
[Watcher 1999). 
When dealing with international co-operation, the term 
internationalisation often appears as a synonym for international co­
operation. In the basic sense, internationalisation refers to the sum of all 
those activities which have the objective to expand their reach over 
national boarders (Van Damme, 1999). According to Knight (1993) 
internationalisation can be defined as the process of integration the 
international dimension into teaching, research and service functions of 
an institution of higher education. 
An international dimension refers to a perspective, activity or programme 
which introduces or integrates an international or cross-cultural or global 
vision into a major function of an institution. We can speak here of a 
function of an institution rather than just an academic perspective to take 
into account for example such activities as foreign student recruitment. 
Another more selective understanding of the term internationalisation puts 
the emphasis on 
the process of systematic integration of an international dimension into 
the teaching, research and public service function of a higher education 
institution" (Watcher 1999, p 38). 
In this sense, not many institutions which are actively involved in 
international cooperation could be said to be involved in 
internationalisation. 
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Waves 
During the first annual EFMD, (European Foundation for Management 
Development) conference in Moscow in 2003 on undergraduate 
programmes in Management, the process of internationalisation of 
business and management educational institutions were presented. This 
process was common to the majority of institutions [Zoubkova 2003) and 
based on a historical approach of how educational institutions modified 
the process through stages. 
Zero stage where there are few free movers from one institution to another 
which is a marginal activity for the institution as a whole and tends to be 
seen as a status or exotic phenomenon. 
stage 1 : More formal movement and the awareness of the need to 
internationalise. 
Stage 2: Curriculum and research development 
Stage 3: Networking and alliances. 
Stage4: Commercialisation, exporting and franchising educational 
services. 
It is basically agreed that internationalisation has undergone changes 
although the stages may vary from author to author and that the stage of 
development can vary from institution to institution and even from country 
to country. The waves of internationalisation have been based on 
research on the Anglo-Saxon environment. Care must also be taken when 
looking at the waves of internationalisation since an institution does not go 
from the first wave to the second and to the third from the second and 
leaving aside all activities of the previous wave. When an institution moves 
forward to the next wave - the activities of the previous wave will 
continue. All institutions will continue with student exchanges even if they 
are in the final third phase of a local branch campus in a foreign country 
and so this phase model should be seen more as building blocks rather 
than steps where pervious activities are left behind. 
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So, Internationalisation can be seen as the activities that are put into 
place by the institution of higher education in order to provide its students 
with the knowledge and experience of events and practices beyond its 
national frontiers. 
Globalisation: a definition 
Globalisation as opposed to internationalisation refers to 'forceful 
changes in the economic, social, political and cultural environment which 
is brought about by global competition, the' integration of markets, 
increasingly dense communication networks, information flows and 
mobility (Vann Damme 1990). Reflecting processes of global 
competitiveness for example both between and within great regional 
blocks such as America, the European Union and the Pacific Rim 
Countries imply a radical reorganisation of the old world order of Great 
Powers since the national boundaries are becoming obsolete with the 
emergence of new technologies and mass culture. Globalisation should 
not be confused with, nor seen as a higher form of internationalisation for 
the following reasons: 
The processes of internationalisation are often initiated by what could be 
amusingly called the high worlds of culture and diplomacy (such as 
political guidelines given by governmental departments for education). 
Globalisation on the other hand belongs to the lower and in some cases 
the less respectful world of consumerism and global capitalism. 
Internationalisation tends to reproduce hierarchy and hegemony while 
globalisation can bring up new agendas beyond the existing hierarchies. 
So, in all of these respects, globalisation poses a fundamental challenge 
to tertiary education with respect to the core functions of the university or 
educational institution [Mair 2002). Globalisation can therefore be seen as 
the uncontrollable process of the breaking down of national boundaries 
[whilst keeping the notion of the existence of nation states since 
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globalisation is the flowing of trade and investment between nations, 
rather than an economic system constructed on a global scale) which is 
brought about by world trade and competition and the integration of 
markets which have been made possible by high technology (Sadlak 
2000). On the other hand, internationalisation can be regarded as the 
active response of a given institution of higher education as the perceived 
insufficiencies among university representatives, and international 
activities can therefore be regarded as a response to the globalisation 
process (Knight 1999). 
However, while the latter ignores national boundaries, internationalisation 
works with them in order to transcend them. This however, does not mean 
to say that educational insi"itutions do not practice globalisation since the 
research for this thesis has revealed that more and more educational 
institutions are becoming both international and global - international 
because they are responding to the globalisai"ion that is taking place and 
they are global because they themselves see the need to enter new 
markets to, attract new students through activities such as franchising 
operations in foreign markets (De Meyer et 01. 2004). 
Europeanisation 
As far as Europeanisation is concerned we can say that it is simply a form 
of internationalisation limited by geography (Callen 2000). Despite the 
different political aims which are associated with its funding and the 
complex process of regional integration and the redistribution of power it 
can be said that in many cases the objectives and handling European co­
operation activities at institutional level do not differ greatly from those of 
international co-operation and they can be seen to greatly 
internationalise the institution as a whole. 
Despite attempts to formulate a tight definition the core of the matter 
remains elusive (Callen 2000). It can be said on the one hand that this 
----
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elusiveness can be attributed to national and regional differences in the 
ways in which internationalisation has been developed. Can we consider 
the highly successful Erasmus and Socrates programme as international 
since it is a European programme? Is it possible to consider a business 
programme international when it is only taught in the language of the 
country where it is taught? Can a student be considered to be on an 
international programme when he spends less that 20% of his time in a 
foreign country? 
Rationales for the international process 
Statistics from the Socrates/Erasmus programme make it clear that there is 
a great interest for internationalisation on the part of both student and 
teacher [Watcher 1999). Funding in Europe is readily available for 
international activities so it is perhaps interesting to analyse why this is so 
important today. 
Why then, is internationalisation a rising phenomena? (Teichler, 1999). 
Apparently there is not one answer to that question and there is room for 
much research to be carried out in this area [De Wit 2002). The first 
argument for international development is obviously to respond to the 
globalisation of the corporate world and to provide them with well 
qualified employees [Caroll, 1993). However, the analysis cannot stop 
there. Amongst the literature that has been written (Knight 1999) and [De 
Wit 2002) it is agreed that there are four major rationales for the 
internationalisation of institutions of higher education and the EFMD 
conference in Moscow conference (2003) put forward the same 
arguments. 
1. Political 
2. Economic 
3. Social 
4. Academic 
--~ ~.-----. 
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Political Rationale 
The political reasons to internationalise are most probably based on a 
national level for historical reasons [Knight 1995) and for foreign policy [De 
Wit 2002) or as (Alladin, 1999) has described it as the forth dimension of 
foreign policy that improves the image of the country. The United 
Kingdom, for example has been host to many a foreign future statesman 
who yield power in a later life. Other political reasons may include 
national security where NATO provides scholarships on the basis of 
national security. Peace and mutual understanding may also be a 
political motivation for internationalisation. 
Economic Rationale 
The economic ra·rional as far as Knight (1997) is concerned is to bring in 
foreign fee paying students which is an important source of financing for 
any higher education institution, especially in the Anglo-Saxon world 
where national governments do not give funding to institutions for 
overseas students academic expenses as they do with home students. In 
France for example, business schools have post graduate master 
programmes or MBAs which have a very high proportion of students from 
former colonies and other foreign countries which would otherwise have 
to close without this category of students. Montpellier Business School 
regularly has up to 50% of its graduate population on these courses 
[prospectus 2004) and the Saint-Etienne Business School has one third of 
the cohort from non European countries (prospectus 2004). 
The captive market in China should not be neglected either, in the sense 
that this country is sending large numbers of students to be educated in 
foreign countries in order to fulfil the demand that cannot be satisfied 
internally due to the lack of higher education institutions and the lack of 
academic staff. This is, of course, an important source of revenue for the 
institution. The disposable income and gross domestic income has 
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increased and is continuing to grow fast in Asia (Organisation for 
Economic Co-operation and Development 2004). 
Indeed, the Chinese market has grown hugely since China joined the 
World Trade Organisation. In 2003, the Chinese government set as an 
objective that all universities should have foreign partners. Several 
hundred officials were appointed to visit universities worldwide to obtain 
partnership agreements (Lieu 2003 cited in Elkin 2005) which are based on 
several activities such as staff and student exchange and the sending of 
Chinese students to Western institutions for all or part of their studies both 
at undergraduate and post graduate level. 
Parallel to this, is the case of Latin America where Webb (1999) states that 
the home universities particularly in the business area cannot provide a 
sufficient number of qualified graduates to supply and satisfy the demand 
of the corporate world and thus has to send large number of its student 
population to foreign countries. 
However, there is another aspect of the economic rationale which Knight 
has not recognised and that is the importance of giving an international 
education to students who will be needed by companies which will in turn 
contribute to the national economy by working globally. Business 
education is at the beginning of the chain when contributing to national 
economy in the sense that in order for companies to survive in today's 
'global village' they need experts and highly skilled people to work for 
them. 
So, the economic rational has two facets, since the economic factor not 
only provides an important source of funding through the receiving of 
student overseas fees but also at a later date to contribute to the national 
economy after the student has completed his studies by working in the 
corporate world. 
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Cultural and Social Rationales 
"The university is an institution in which the production, the transmission 
and reproduction of culture meet harmoniously and in which the latter are 
completed by reflection on the role and the function of culture in the life 
of nations and individuals" 
Such were the words of Fredrico Mayor, director of UNESCO in 1989 
concerning the cultural aspect of universities in his speech to UNESCO 
education conferences. He then went on to say that: 
"The cultural function of the European university goes hand in hand not 
only with its humanistic search, but also with its international dimension. To 
develop an awareness of the interdependence of people and of societies 
in today's world must be one of the basic functions of the universities." 
It is clear then that universities have a great social and cultural role to play 
in today's world. The question is how do they fulfil this role? 
This cultural rationale is very often related to foreign policy and national 
identity when they work with intermediary associations of agencies such 
as the British Council in the United Kingdom, the Goethe Institute in 
Germany or Edufrance in France, all of which promote the national 
culture and values abroad. 
On a more social level, universities are required to participate in the 
personal development of the individual and this can be done by 
confronting one's own culture with a foreign culture. Thus, it may be 
argued that the international experience may be just as important in the 
personal development of the individual as the academic experience. 
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Academic Rationale 
By definition, educational institutions will have academic rationales for 
internai"ionalising themselves [de Wit, 2002) since it is important not only to 
recognise and understand standards and also how to achieve these 
standards but also to advance knowledge through empirical reseorch. 
Internationalisation is, in a sense inevitable because the advancement of 
knowledge and understanding are a world-wide enterprise which has no 
boarders [Gingas 1999). In terms of academic study, the international 
approach tries to avoid parochialism in scholarship and research and 
attempts to stimulate critical thinking concerning the relations amongst 
nations, regions and interest groups. This, in turn has a bearing on the 
teaching and course content of a programme of study which will in its turn 
contribute to the training of the student who will be looking for 
employment on the global job market. What also must be stressed here is 
that even the student who never leaves his own country to study will be in 
some way affected by the global economy (De Wit 2000) and so higher 
education institutions not only have created the ability to internationalise 
their environment, but they are also compelled to do so through the 
teaching and research so that the awareness and understanding of a 
new and ever changing world may be more easily confronted on a social 
cultural and economic level. 
It is essential to bear in mind three things when considering the rationales 
of the internationalisation process. Firstly, different stakeholders within 
higher education institutions will lay a different level of importance on 
each of the rationales (Knight 1994). For instance, the administrators of an 
institution may lay much importance on the economic rationale for 
reasons of funding whilst the student may put more value on the social 
and cultural rationale for his personal development and the professor 
more on the academic rational. 
Secondly, it is not surprising that there may be shifts in the importance in 
each rationale which will depend on the external environment (Alladin, 
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1992). One example is the American view of internationalisation which 
was more political up to the end of the cold war and then changed to an 
economic rationale due to competition (De Wit 2002). 
Thirdly, the internationalisation process is here to stay and will continue to 
develop. It is becoming a process that cannot be avoided if the institution 
is to survive and respond to the demands for globalisation. 
Just as there are many ways to define and analyse the different ways of 
internationalisation processes a higher educational institution uses, it is also 
possible to define and describe the rationales and motivations for a 
university or school to internationalise. Knight (1995) stated that there are 
basically four different motivations for having an international policy. 
However, it must also be stressed that just as we are living in an ever 
changing world the notion of internationalisation is becoming more and 
more of a complex and difficult task because of the fact that there are so 
many variables to consider. Indeed, the need to deal with the changing 
rationales has become necessary and combinations of rationales are 
beginning to emerge (Davies 1992) where the cultural rationale meets 
with the economic rationale, where internationalisation is closely linked to 
the financial reduction and the rise of academic entrepreneurialism and a 
commitment to close cultural perspectives in the advancement and 
dissemination of knowledge. Thus, the rationales are no longer 
independent but are combining or and encompassing each other and 
the combination can vary from one place to another. The research for this 
thesis confirms this and produces evidence that one rationale is becoming 
more dominant and dictating the rules for the others ( for instance political 
rationales dictating rules for academic rationales) 
Approaches to Internationalisation 
The activities, which contribute to the internationalisation process, can be 
classified into the approaches of how institutions internationalise 
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themselves. According to Knight (1997), there are four approaches to 
internationalisation in higher education 
1. The process approach 
2. Typologies of activities 
3. The development of competences 
4. The fostering of an international ethos or values on campus 
She also makes a distinction between policies of orientation and direction 
based on activity and process. The 'activity' approach can be defined as 
the activities linked to curriculum and academic development, student 
and academic staff exchanges and technical cooperation. This activity 
approach can be restricted to one single area or academic department 
of an institution of higher education. The activity approach was 
synonymous with the term international education during the 1970s and 
1980s. 
Another potential approach includes what can be called a competence 
or skills approach which will emphasise the development of skills attitudes 
and awareness within the people on campus, the students, the 
academics and the administrative staff, to include the technical and 
support staff as well. What is central to this approach is how does 
generation and transfer of knowledge help to develop competencies in 
the personnel of higher education institutions to be more internationally 
minded and cross-culturally aware of differences. So, the development of 
international programmes is not an end unto itself but a means to develop 
the appropriate skills in students and staff. 
A process approach is when there is integration of an international 
dimension into all functions or at least of all the major functions of an 
institution. A major issue in this method is to understand how to sustain and 
develop the international dimension of an institution. The emphasis here is 
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placed not only on programmes and courses but also on elements such 
as policy development and procedures. 
The ethos or organisational approach is one where there is a 
development in values to support cross-cultural and international activities 
ideas and perspectives. Thus, this approach attempts at making the 
international dimension of the institution more explicit in the culture of the 
institution. Of course, it is possible to use all the approaches at the same 
time and each should encourage the other. 
Models to Internationalisation 
Models of the internationalisation process of institutions of higher 
education have been developed over the past decade or so. There are 
two sources of information concerning these models. 
Firstly, there is the traditional source of models from academic literature 
that their theories have been validated by the authors' peers and have 
been published in recognised academic journals. The second type of 
model can be classed as practitioners' models which could be referred to 
as professionally observed models which have been developed as a result 
of no academic research. These models were developed from basic 
import or export models where institutions either export their students and 
staff for studies or import models where institutions try to encourage staff 
and students to come to their institutions (Lorange 2003). These models 
differ from that of the corporate world in that they often describe the 
internal internationalisation process such as curriculum development and 
recruitment whereas corporate models tend to look towards the exterior 
of the company with activities such as exporting. 
These are the following: 
Neave (1995) 

Rudzki (1995 revised in 1998) 

Davis (1997) 
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Van Dijk (1995) 

Van de Wend (1996) 

Knight (1994) 

Elkin (2005) 

Howes (2002) 

Neave's Model 
Neave (1992) developed this model using case studies written for UNESCO 
and described two models that were pragmatic, one being driven by 
leaders and the other driven from the base or technicians level. The main 
characteristic of the first model is the lack of connection be1.ow the level 
of the central administration, while the second model sees such central 
administrative units mainly as service orientated to activities coming from 
below. He also states that they are 'managerial rational' versus 
'academic consensual' models. He sees the models at opposite ends of 
the internationalisation process spectrum. 
He also emphasises the fact that theses structures of international co­
operation should be constantly provisional allowing for changes if 
necessary. 
Rudzki's Model 
Within this model there are four main dimensions or activities of 
internationalisation: 
1. Student mobility 
2. Staff development 
3. Curriculum innovation 
4. Organisational change 
At the outset Rudzki outlined and contrasted reactive and proactive 
models of internationalisation. 
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In the reactive model there are five stages. 
Stage one Contact - academic staff start to make contact with staff of 
foreign institutions that constantly lack formal agreement in purpose and 
objectives at the beginning. 
Stage two sees the formalising of these links where financial and other 
means mayor may not be given. 
Stage three has a system of central control where management sees the 
growth in activity and need to control this activity within the framework of 
the institutions working as a whole. 
Stage four sees the organisational conflict between staff and 
management leading to the withdrawing of good will by staff which may 
often lead to the possible decline in activity. 
The final stage is maturity or the decline phase with a possible move to a 
more coherent proactive approach. 
The proactive model here has again five phases where the first stage is 
the analysis and awareness of what internationalisation is and what is 
necessary to put into place a coherent strategy. After this comes the 
choice phase. What should we do, what are the choices? The costs and 
the necessary resources followed by the implementation stage, the review 
of activities with the aim to redefine and improve performance and 
hence starting the cycle again. Rudzki claims also that internationalisation 
is being driven by financial incentives and imperatives in the form of 
national and international funding. This claim is quite valid even today 
with such institutions as the Socrates Erasmus funding being widely used, 
FIPSE in the United States of America and also the funding available for 
inter-continental projects Europe /United States, or Europe/Asia funding. 
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This all adds on to the national and local and regional funding that can 

be obtained for international development. 

In 1998, Rudzki redefines these models into what he calls the Fractal 

Process of Internationalisation where the following process takes place. 

Rudzki's model 
Curriculum change Organisational Staff development Student mobility 
change 
(Source: De Wit 2002) 
This model however can be called into question for several reasons since 
the use of context and approach is not clear. We can also question why 
context and approach are placed hierarchically. Under the actions we 
have three concrete, well defined activities in the curriculum staff and 
student part but the organisational change is a much more generic term 
compared to the other terms used leaving no room for other activities that 
other authors have dealt with. Such as franchising off shore activities, 
networking, joint research programmes etc. 
Davies's Model 
Davies (1995) bases his model for internationalisation strategies on the 
need for universities and institutions of higher education to create a 
framework for their international activities in response to the changes that 
take place in the external environment. These changes can include 
regionalisation, globalisation and the end of the cold war. He thus states 
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that the changes are economically and/or politically driven. There are 
two sets of factors that are identified, both internal and external to the 
institution and six elements - three to the internal and three to the external 
factor. That can be explained in the following way. 
For the internal factor there are firstly the universities' tradition, image and 
self-image, followed by an evaluation of the strengths and weaknesses in 
the programmes and the structure of organisation and leadership. As far 
as the external forces are concerned there are the external perceptions 
of the universities image and identity followed by the evaluation of the 
current trends and of course the opportunities to be taken on the market 
place which in turn would lead to an assessment of the competitive 
situation. 
Keeping all these factors and elements in mind, it is clear to see that 
Davies's model is strongly prescriptive. An institution of higher education 
should have a clear idea of where it stands and this should be reflected in 
the process, resources it has at its disposal and clearly defined objectives it 
wishes to achieve. It should also communicate a strong sense of values 
and beliefs to external forces and constituencies. 
So, an institution can have four types of strategy: 
A central systematic strategy, which means that there is a considerable 
volume of work and tasks that reinforce each other and the strategy has 
coherence. 
A central strategy where there is a high level of activity throughout the 
institution but there is no real and clear policy. 
A systematic and marginal strategy, which suggests that there are limited 
activities but nevertheless organised and based on clear decisions. 
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An ad-hoc marginal strategy where there is little activity and there are no 
clear guidelines and well defined decisions. 
Van Dijk's Model 
Another model of internationalisation of higher education institutions has 
been developed by the Dutch researcher Van Dijk together with Meiler 
based on research carried out in the Dutch higher education sector. This 
model extends the model Davies put forward by introducing three 
dimensions - Policy, support and implementation. A policy can be 
marginal or a priority, the support can be one sided or interactive, and the 
implementations can be either sporadic or systematic. The model that is 
thus formed is a sort of cube with eight sides [see below]. 
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TABLE 1: Van Dijk's Model 
CELL POUCY SUPPORT 
Marginal One sided 
2 Marginal One sided Systematic 
3 Marginal Interactive Ad hoc 
Marginal 
• Priority 
1 Priority 
Interactive Systematic 
One sided Ad hoc 
.~.--.~-..-,- ..,_.. 
One sided Systematic 
Interactive Ad hoc 
Interactive Systematic 
Source: De Wit (2002) 
Knight's model: Internationalisation as a continuous cycle 
Another approach to the development of international activities is 
Knight's model seen as a cycle effect. Knight develops a model with six 
phases in which institutions move and change phase at their own speed 
and rei-urn to the starting block of awareness in order to start the process 
all aver again in a different context according to the external 
environment. 
Knight's six phases are as follows: 
1. Awareness 
2. Commitment 
3. Planning 
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4. Operationalise 
5. Review 
6. Reinforcement 
One of the major differences between this model and other models is the 
recognition that there is always a two way flow between phases. 
So, what is to be recognised in all of these models is that when examining 
the two models of Van der Wende and Knight it is possible to notice a 
stronger influence of the external internal environment which is 
comparable to Davies's model for internationalisation - according to 
whom internationalisation almost more than any other area of higher 
educational activity calls for an environmental analysis of the utmost 
importance and also on implementation on long term effects. 
These methods do not however have the central departmental link which 
can be seen in the models of Neave, Davies and Van Dijk and Meijer. As 
De Wit (2002) rightly suggests, it is necessary therefore to develop a circle 
model not only with Knight's six phase model but to develop a nine phase 
models using elements from Van der Wende, thus creating a circle effect 
as follows: 
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Internationalisation Circle 
And thus returning to the starting point to begin the process over again in 
order to adapt, modify and change the strategy to the current context. 
This change is essential to the efficiency of the model and could therefore 
be interpreted as a spiral rather than a circle effect. 
Elkin's Model (2005) 
The model of internationalisation of Graham Elkin was produced after 
research carried out in New Zealand in the early part of the twenty-first 
century and is perhaps one of the most recent models to be published. 
The model is a form of a detailed state of affairs in universities and one of 
his major arguments is that when it comes to internationalisation of an 
institution of higher education it becomes apparent that internationalising 
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the curriculum is simply not enough and that it is necessary to go further 
and explore other activities to study the international character of a given 
institution. 
The outcome of the research is to provide institutions with a snapshot of 
what internationalisation actually means for the individual, what is 
currently being done at an international level and later to examine these 
activities in comparison with its desired level of internationalisation. A 
frarnework was sent out to seventy partner institutions around the world to 
which 24% returned a complete answer. The framework consisted of 
eleven different forms of internationalisation activities: 
Internationally focused programmes of study 
International institution links 
Internationally recognised research 
Student exchange programmes 
Staff interaction in an international context 
International research collaboration 
Support for international students 
Participation in international conferences 
Post graduate international students 
Undergraduate international students 
Staff exchange programmes 
Two other factors were included in the research (overseas trained staff 
and overseas curriculum) but were found to be less important than the 
above mentioned activities in terms of time and investment allocated by 
the various institutions. 
The results were then transformed into two models showing: the institutions 
international activities and a given point in time. And a more general 
picture of the results of internationalisation activities of all the participating 
institutions. The results of the general model indicate that the most 
important activities for international development were internationally 
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focused programmes of study, student exchange programmes and 
international institutional links. 
These models then can be helpful to the institutions in several different 
ways. Firstly, it helps to see an institu1'ion's particular profile in international 
activities at any time, The institution can also compare itself and its 
international activities to the general model produced with all institutions 
involved in the sUNey. Finally, it can also be used as a tool for the 
individual institutions to modify and strategically plan for the future and to 
either reduce means and investment where one activity appears to have 
reached its full potential and to increase investment where it judges that 
there is little activity in any of the dimensions. 
Howe's Model (1998) 
Howe's model is a four stage model based on the experiences in post 
graduate business education at the University of Dundee, Scotland, when 
institutions transfer their programmes and knowledge to foreign markets 
and looks at four particular areas: 
1. The rationales for internationalisation 
2. The transferring of best practices 
3. The differing internationalisation strategies of home and host countries 
4. The problems faced by home and host countries 
The model demonstrates the positions adopted by the school based on 
the MNCs (Multinational companies) in their international strategies by 
going through four stages and the financial burden it implies: 
a) Domestic school 

b) International multi-domestic market 

c) Global multinational school 

d) Trans-national school 
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The final stage of a transnational school is characterised by the inclusion 
of a wide range of international collaborations which include large-scale 
investments in joint resources located in host country institutions and a staff 
recruitment policies which aim to recruit the best qualified people 
regardless of nationality of geographical position of the collaborative 
ventures. 
The models: A Comparison 
The first four approaches to the theoretical models of the 
internationalisation process (Neave, RudzkL Davies and Van Dijk) 
complement one another in their prescripi"ive and descriptive aspects. 
They all offer a means of measuring the formal paper commitments of 
institutions with reference to the practice of the actual activities carried 
out in the concrete operations. 
Van de Wende's and Knight's models of internationalisation take the 
process approach as their basis. These models are not so much focused 
on the organisation as such but on a more process based approach and 
looking at the international strategy process as a whole in the sense that 
the organisational model of an institution is directly linked to the process as 
a whole. 
When the models of Knight and Van de Wende are compared we can 
see a strong emphasis on the influence of the external and internal 
environment which is comparable to Davies's model according to whom 
the internationalisation process calls for an analysis of the environment at 
all costs. In Knight's process we can see strong emphasis on planning, 
operationalisation and review. However, both lack the central 
departmental link which can be seen in the models of Neave, Davies and 
van Dijk. If we combine therefore, the six elements of Knight with the three 
elements from Van der Wende - the analysis of the content, 
implementation, and long term effects - this will result in a modified version 
of the international process as such: 
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TABLE 2: Knight's Modified Model 
needs, purpose and A serious commitment is 
advantages of internationalising necessary by senior members of 
the institution for all staff in order to carry out the 
stakeholders concerned necessary changes 
Increase of activities as and The impact of the process as a Before action can be taken the 
when necessary together with whole on the institution need for planning of resources 
incentives (human and financial), priorities 
and timing needs to be set up. 
Throughout the stages of The strategy and actions Using guiding principals, in 
implementation actions are planned are put into practice academic and service activities, 
reviewed and modified if factors of organisation 
necessary 
In this model then the context analysis and the implementation phase and 
the effect of the internationalisation on the life of an institution as a whole 
have been incorporated. In all phases both the institutional and specific 
department aspects have been addressed, as well as the link that exists 
between the two areas. Stress must be laid on the fact that individual 
departments or subject areas not be forced into a general structure that 
may suppress some originality in their work. 
Another factor to consider is that the international strategy is indeed a 
strategy in itself and we must also consider the integration of the 
international strategy into the institution as a whole that is to say, in the 
research, teaching and service function of the school. The need for the 
international strategy which stems from of external policies and events 
should, as Wende (1996) states, become an integral part of the 
educational development and innovation. 
All these models quoted above have extensively studied many different 
types of educational institutions and apply the research outcomes to one 
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individual school or university. However, the tendency today, as seen in 
other parts of this work, is that we can no longer talk of individual 
institutions or departments but more of networks, alliances and mergers or 
and the 'Multiversity' (Moratis 2000). Therefore, it is necessary to review 
these models and apply them to what may even be referred to as the 
virtual business school where there is no one place for the building but the 
philosophy on such things as teaching and research are active within an 
agreement by two or more institutions sharing the same beliefs, and 
strategies for future development. 
It is however to be noted that all these models are theoretical models and 
do not take into account possible human and financial aspects such as 
resistance or lacking of human resources and financial backing. It is thus 
important to apply these models to see how the theories (solid as they 
may be) can be put into practice in order to enrich the models of the 
obstacles and evaluate the ease and difficulties of each and every stage. 
It is also true to say that all the models are valid descriptions of large 
organisations working in an Anglo-Saxon context and are mature in their 
life cycle. Most of the models are also overviews of institutions covering a 
number of academic disciplines and thus there is certainly scope to 
research to be carried out in specific academic disciplines, faculties and 
schools. 
Practitioners' Models 
As well as the academic models of internationalisation of institutions of 
higher educa'rion some attention must be paid to practitioners' models or 
practitioners' models which have emerged through questionnaires 
appearing in non academic publications for the general public. In France, 
non academic literature on the internationalisation of institutions of higher 
education has emerged over the past twenty years in specialised weekly 
and monthly magazines for young people with the aim of informing them 
of their choices after secondary education. 
Page 32/248 
Various press and magazines specialising in higher education and which 
produce league tables for the universities and Grandes Ecoles put a 
particular emphasis on the international aspect of an institution [see 
Challenges, December 2005) where the league tables classify universities, 
and the Grandes Ecole' on their international activities. A similar league 
table was published by the magazine 'L'Etudiant' in November 2005. Such 
criteria as the number of students spending a semester in a foreign partner 
institution or the number of double degrees that are awarded each year 
are taken into consideration when classing an institution 
Three models have emerged from these various studies. 
1. The Circular Model 
2. The Offensive Model 
3. The Emerging Model 
The circular model so called because it remains within an academic circle 
has by definition its basis in academia which puts the emphasis on highly 
qualified and respected teaching staff who are present in networks 
allowing for teacher and student exchanges. Such universities are some of 
the biggest institutions and are not considered to have many links with the 
economic world. 
The second model called the offensive model is based on a competitive 
model where although apparently limited in number this type of model still 
places great emphasis on academic excellence but also seeks to recruit 
an international student body. 
The third model known as the emerging model can be described as a 
mixture of the two other models in which is it possible to situate a large 
number of the French Grandes Ecoles - especially at the present moment 
where new guidelines on quality are being issued by the Ministry of 
National Education and there is a need to find new sources of financing. 
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The institutions within this model use their circular channels and networks 
that are of a high quality in order to allow them to move to a more 
offensive model by optimising their specialities or competitive advantages 
such as geographical position and their economic environment or their 
relations with the local economy. 
In December 2005, the French public relations agency Noir et Blanc 
undertook another study of these models and produced the same 
analysis with the three typologies at the same stages of maturity. One of 
the differences is that the Circular model was renamed the Traditionalist 
model since it was the first model to be developed. 
All three models in this professional context rather than an academic 
context can be seen as a snapshot of the institutions international 
activities and the models do not describe the evolution of the process 
with no mention of rationales. The term international is seen here as a vast 
entity which of course is true to say. Within the three models all aspects of 
internationalisation are taken into consideration and there is quite rightly 
no single definition of the term international itself. Indeed, the term is 
interpreted in different ways even within the individual models. For 
instance, within the Offensive model the meaning of internationalisation 
can mean many different things. If we take the example of the prestigious 
American universities, international recognition of academic staff and 
publications are of great importance as is the presence of an international 
staff with high international mobility. On the other hand, there may be 
international institutions which have a high proportion of international 
students on campus where mobility is low and programmes of an 
international nature are offered, such would be the case of many 
universities in Australia. One model example of this in France is the INSEAD 
business school in Fontainebleau in France. However, the fact that it is 
geographically situated in France does not mean it is a French school of 
management - due to its international staff and student body and the 
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competitive logic that it has developed in order to be internationally 
recognised. 
Thematic issues 
As stated above, it is not an easy task to set about defining the nature of 
internationalisation due to the different national and regional policies. It is 
clear that the western countries have well established 'intermediary 
organisations' standing in different relationships with national authorities 
but at the same time having responsibility for policy implementation. 
One of the questions asked in the book was what is it to have a policy of 
internationalisation? Among the European countries there is a great 
degree of explicitness and cohesion of any national policy on 
internationalisation in higher education. 
The Netherlands is a good example of an explicit national policy for 
internationalisation, clearly and transparently tied to policy goals and 
instruments at national level and seen as complementary to actions of the 
European Union. In Sweden, for example, the evolution of a highly explicit 
set of priorities for internationalisation has reflected a consciousness of 
broader national interest. Being like the Netherlands, in the sense that it is 
a country whose national language is not widely spoken outside its 
national boundaries, Sweden has set itself goals to establish and maintain 
its position in global educational, cultural and economic spheres and as in 
many minority language countries the issue of language in education is a 
constant area of discussion. 
The need for language competence has been constantly argued and 
financially supported by the government internationalising the university 
campuses and for the integration of international components into 
curricula. 
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In terms of student mobility, the effect of both national and European 
policies have been to encourage an increasing number of Swedish 
students to spend periods of study abroad aided by state grants and 
loans. Despite the fact that foreign students do not pay tuition fees, 
inward mobility levels are still lower than outgoing levels and would 
probably be much lower if courses were taught in Swedish and not in 
English, since the number of students who speak Swedish outside Sweden 
is limited. 
Both the examples of the Netherlands and Sweden illustrate how the 
national stance on the internationalisation process is linked to historical, 
geographical and linguistic factors. Such can be said for the United 
Kingdom with its links to Commonwealth countries. 
But what of countries where this does not hold or does so to a lesser 
extent? These present, in a sense, more challenging problems for analysis 
and comparison since it is necessary to elicit or deduce 'tacit' policies 
from actual commitments or actions at national levels. The problem 
facing any attempt at comparative analysis across Europe in general and 
with exceptions, it is in the countries of the north and west of the continent 
that the explicit and coordinated national policies tend to be clustered 
[Callen 2000). This is not of course to say that there is an absence of 
national policy in the countries of Southern Europe. However, it can be 
said that for some of these countries a different approach and different 
kinds of evidence, are relevant to the determination of a national policy. 
Not everywhere is it possible to state a national policy in a single manner 
that is based on a unified and transparent manner or authority and a 
single policy making process. Such is the case in France at the moment 
with the naming of the five year courses at Master Level. 
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International Activities 
Mobility 
Probably one of the best known means of internationalisation has most 
certainly been mobility since this means travelling to another country. 
Travelling and studying abroad is of course not a recent phenomenon 
and many regions of the world have had a long experience in this 
domain. European countries have experience of inward bound students 
from their former colonies where the higher education system was 
perhaps regarded as being of an inferior quality. As far as the United 
states is concerned there has been an influx of students from Latin 
America for many years. During the height of the Cold War, the Russian 
Universities attracted students from ideologically associated nations. After 
the Second World War exchanges developed between the U.S.A and 
Europe to foster democracy and to understand other cultures and 
working environments [Teichler 2000). 
Today, it is generally agreed that one of the best ways to prepare students 
for the need of an ever developing global community is to send them 
abroad to live and to study for a period of their student life [Callen 2000). 
So, it is true to say that student flows have become a central feature in 
internationalisation of education, and their quantitative development is to 
say the least impressive. Worldwide growth rates of student mobility over 
the past half century outweighed the expansion rates of higher education 
itself which itself underwent a huge expansion during the seventies 
(Throsby 1998). 
According to UNESCO statistics (2000), there were over 1.5 million foreign 
students in the top fifty host countries in the mid nineties, and over the past 
thirty years student mobility has increased threefold. All the industrialised 
countries are experiencing substantial growth in the rate of foreign student 
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enrolment and this is expected to increase even if the annual rate will 
diminish compared to the start of the growth period. 
Some optimistic forecasters (Watcher 1999) predict that by 2010 there will 
be as many as 2.8 million students studying abroad and by 2025 the figure 
will increase to nearly five million. However, there remains on imbalance in 
the sending and receiving between countries. As far as the Anglo-Saxon 
countries are concerned, they receive far more than they send; this is 
most certainly due to the fact that English is the international language of 
trade and by far the most widespread language across the globe. There is 
nearly double the amount of Asian students in the U.S.A (290 000) than in 
Europe and over three fifths of Asian sl'udents in Europe are educated in 
the United Kingdom. 
Europe as a whole, hosts over half of all foreign students and more than 
half of these students come from outside Europe. Australia is becoming 
more and more popular with foreign students and figures show that in one 
decade from 1984 to 1994 the number of foreign students enrolled in 
Australian universities has tripled (Elkin 2005). 
It must however be stressed that while much of the academic discussion 
emphasises organised student mobility within the framework of recognised 
programmes which are often financed with public money, this constitutes 
less that a fifth of the overall student mobility process. In Europe, where 
numbers of organised mobility are the highest world wide, this percentage 
does not exceed 20% (Watcher 1999) and it is important to bear this in 
mind when considering the overall figures of student mobility. It is of course 
difficult to obtain preCise figures of overall student mobility because when 
it is not financed by public money statistics remain the domain of the 
individual organisation and are not made public. 
Most countries have a variety of bilateral and multilateral agreements and 
programmes which are financed by public money. One of the most well 
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known programmes is, of course, the European Socrates Erasmus 
programme that was set up in 1987 with a view to prepare for the 
common market of 1992. The success of this programme is greatly 
appreciated by institutions with over 100 000 students a year spending 
part of their studies in another country (Watcher 1999) and by the fact 
that it celebrates its 20th anniversary in 2007. 
Curricula 
The rapidly changing environment has constantly presented new curricula 
challenges to institutions providing business and management education 
(Keating 1999]. In the 1980s especially on the North American continent 
the debate was on how to maintain academic standards and become 
relevant to the business world [Sharma et. Roy 1999). This has now 
become the challenge for business educators - to become more 
international. 
It has been often noted that one of the ways in which schools believe 
they can become international is to mix and exchange academic staff 
and students. This, on a superficial level would seem to be a valid strategy 
but the question remains if this is sufficient to be international? Can the 
international process be effective with this method whilst leaving the 
curriculum and the course content the same? 
The inspiration and urge to internationalise curricula, came initially from 
the AACSB (The American Assembly of Collegiate Schools of Business), in 
the 1970s. Even in the 1980s the AACSB urged and required business 
schools to include an international dimension to their programmes. To 
quote the AACSB:­
'The purpose of the curriculum shall be to provide a broad education 
preparing the student for imaginative and responsible citizenship and 
leadership roles in business and societies - domestic and worldwide .... ' 
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From recent literature it would seem evident that there are several ways of 
internationalising the curricula contents although it is not necessary and 
not common to use all the means. 
a) The introduction of New Courses in international aspects of functional areas 
b) Making an introductory course in international business 
c) Using material which is more tuned to intercultural business environment. 
It can also be said that no single approach is required to satisfy the 
worldwide dimension of the curriculum standard, but every student should 
be exposed to the international dimension through one or more elements 
of the curriculum. 
Academic literature concerning the internationalisation of the curricula 
mainly concerns itself with methods and the extent to which the 
internationalisation process is occurring (Esmail et aI., 1999) and has been 
produced in many parts of the world (Kwok et a\., 1994). 
Four general conclusions can be drawn from the research. Firstly, there 
has been a wide variety of approaches and methods used to 
internationalise the curriculum such as teaching in foreign languages, 
including foreign academic staff and periods in foreign institutions. 
Secondly, it would appear that institutions in general use a combination of 
methods to internationalise their curricula. There does not appear to be 
one single best practice to internationalise a curriculum. Thirdly, efforts to 
internationalise the curriculum are increasing. The final finding is that the 
efforts being used seem still to fall short of fulfilling the needs of businesses 
for staff who can act and think in a global context (Kwol et aI., 1995). 
As regards the approaches to internationalisation of the business 
curriculum, they can be divided into four categories (Esmail 1999). First of 
all, there is the integration approach which puts an international 
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dimension into existing courses. Secondly, there is the development of a 
new international business course. The third approach is to offer courses 
with an international flavour in one or more functional fields. The final 
approach is to include international orientated non business subjects such 
as world geography or geo-politics (Sharma 1996). 
Research Activities 
The internationalisation of business research may be examined in terms of 
content and output. As to the content, the degree of internationalisation 
will be reflected in whether researchers have refocused the scope of their 
research and enquiries in their respective discipline so as to examine 
culture, practices and organisational behaviour in other countries and 
other continents or even companies in foreign countries. Both country 
specific and company specific studies will come within this area. Over the 
past few years, there have been considerable developments in cross­
national, trans-boarder and cross-cultural research in the field of 
management. The research and publication side of business education 
has been quite successful in the internationalisation of management and 
business education, although there is scope to develop this further 
(Teichler 2000). Today in business education research tends to be on the 
actual disciplines of the traditional business fields (marketing, finance, 
human resources etc. and the research into the teaching of these areas is 
still limited. 
Internationalisation in the corporate world 
The internationalisation of educational institutions is the result of the 
globalisation process as a whole and the corporate world which has more 
and more international activities and thus in turn requires more and more 
skilled graduates to work in an international context. It is perhaps useful 
therefore to examine the models of internationalisa1'ion to see if there are 
common elements between the internationalisation process of the 
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academic world and that of corporate world and with special reference 
to the service industry. 
Erramilli and Rao(1990) have suggested that there are hard and soft 
services where hard services can separate consumption from production, 
for example architecture and soft service providers cannot - education 
would fall into this category. He also states that hard services can be 
exported directly but the soft services need some form of forward 
integration. Erramilli and Rao (1990) then looked at service exporters as 
client following market seeking exporters. The first category, exporting 
because clients moved internationally and the second group, seeking 
new clients in foreign markets. Therefore, the education sector can be 
classed as a soft service with a market seeking orientation. 
Cowel (1984) has identified six foreign market entry strategies for service 
companies. 
1) Direct export 
2) Licensing 
3) Franchising 
4} Joint Ventures 
5} Acquisitions 
6) Management contracting 
The first strategy of direct export may involve a company sending 
representatives to a foreign country which would be in keeping with the 
first wave of internationalisation defined by Mazarrol et al. (2003) by 
sending students to foreign countries. The other five strategies require a 
company to move physically into a foreign market very often with a 
foreign local partner in the host country. This forward integration or moving 
offshore into an export channel is a logical second stage and can offer 
considerable competitive advantages and bring in much needed 
financing to the exporting institution. 
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Another view of the internationalisation process is the Uppsalo model, 
developed by Johansson and Vahlne in 1997 where they state that the 
internationalisation process is carried out in steps or stages rather than one 
large foreign activity and which is cyclic in form where one step leads on 
to another. Within the model they refer to the state of the situation which is 
the environment and the resources available in order to internationalise 
the company and the commitment aspect which is the decisions and 
performance of the activities. 
In the first stage the company will export directly to a given country (very 
often to a country that is geographically close to the home territory or a 
country which has cultural and economic similarities (Johansson 1997). 
Over time and as companies gain more and more experience they will 
tend to go further and enter markets that are more distant. This will then 
be followed by more and more sales operations with perhaps, at first an 
agent, then offshore manufacturing and the setting up of subsidiaries. 
One possible explanation to this step by step approach could be to limit 
risks and to overcome uncertainty. 
Literature on this stage concept is wide and varied and has followed the 
Uppsala model proposing even more stage models such as innovation ­
adoption model [Andersen 1993) and the third, the management 
decision making process towards internationalisation [Reid 1981). In later 
years, due to the rapid changes that have occurred within the corporate 
world, this model has been questioned and challenged by many other 
academics, such as the concept and model of what is often termed as 
'born global' (Cavusgil 1980) or 'instant internationals whereby companies 
are seen to have leapfrogged into the internationalisation process rather 
than doing it stage by stage. Here it is clear that these two models are 
opposed especially as far as the speed of the internationalisation process 
is concerned. 
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Within the framework of decision making characteristics (especially within 
small and medium sized companies] such as knowledge, attitudes and 
motivation playa key role in the internai"ionalisation decision of the firm 
(Chetty 2003] and within this two factors were omnipresent. Firstly, there 
was the management's expectations of a significant impact on growth of 
the company and secondly a high degree of commitment to 
internationalisation. This seems to suggest that internal forces are 
important in the decision making process. Indeed, Calof (1995) has 
suggested that in many cases it was these attitudes rather than 
environmental factors that has encouraged internationalisation. With the 
advent of the twenty first century, new literature on the internationalisation 
of commercial entities is beginning to proliferate and challenging the 
existing literature by stating that it is becoming more and more 
complicated to explain the internationalisation process (Axinn 2002) due 
to environmental changes. 
This is due to the fact that greater numbers of companies are 
internationalising more and more and are internationalising in more and 
more different ways and are using ever increasing combinations of 
strategy for entry into new markets (Forsgren 2002). 
Due to the development of high technologies commercial entities are 
very often using foreign market entry techniques right from the offset. 
Political reforms enhance this speed with deregulation within the 
European Union for example, followed by the creation of other 
organisations like NAFTA, MERCOSUR and continuing negotiations with the 
GAD and WTO. New and faster transportation can also explain faster 
entry modes with faster air travel and supertankers. 
Alliances in the context of Global Business 
Alliances have been a trend in global business as early as 1966 when 
General Motors (GM) declared in its annual report of 1966 (p. 65) that: 
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"Unified ownership for coordinated policy control of all our operations 
throughout the world is essential for our effective performance as a world 
wide cooperation". 
That was then, today virtually all companies, including former corporate 
loners such as GM are forsaking their emphasis on unified ownership in 
favour of alliances, which represent shared control and frequently, 
compared ownership. With the growing globalisation of business such 
alliances are often international in scope. The trend towards international 
alliances continued to accelerate throughout the 1990's (Knecht, 1994; 
Anderson Consulting 1999, p 64). 
Indeed the Anderson consulting survey produced the following 
conclusions: 
- 82% of executives believed that alliances and networks would be a 
prime vehicle for growth in the coming years (p.40). 
- Alliances would continue to increase in importance and would account 
for more than 25% of median company value within a five to ten year 
period. 
For the advanced economies or the world, alliances contributed 
somewhere between 25 trillion euros and 40 trillion euros in value within 
the same period of time. 
These figures are to say the least very astonishing growth statistics and 
research into the importance in alliances in the corporate world has 
increased over the past few years. 
Much has been written on the state of alliances in the corporate world 
and the majority published within the past decade. This adds to the 
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research that has been done through over one hundred books published 
on the subject. 
This idea is backed up by Oliver (1994) who states that: 
liThe study of inter organisational relationships has begun to suffer the 
consequences of its own growth in importance.....We no longer know 
what we know about the formation of inter organisational relations" 
suggesting that the literature is vast but fragmented." [po 74) 
In an attempt to organise and overcome the fragmentation of the 
empirical research carried out in prior studies Parkhe extracted four 
interconnected theoretical dimensions that have received primary 
emphasis in the current literature. These dimensions are motivations for 
alliance development, partner selection /characteristics, control and 
conflict and alliance stability and performance. Each of these four 
dimensions can be effectively linked with behavioural variables that are, 
according to leading scholars such as Buckley and Casson (1998) at the 
heart of voluntary inter-firm cooperation. 
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Buckley and Casson inter-firm cooperation 
Motives for Alliances 
Reciprocracy 
Partner selection opportunism Control: 
Trust Conflict 
Forebearance 
Alliance stability and performance 
One of the major questions that should be dealt with is of course: Why 
alliances? Why have they become so important and why are they chosen 
over other possible solutions such as for example mergers and 
acquisitions? Lorange (1988) maintained that seven more or less 
overlapping objectives constitute the rationales for entering into alliances 
or networks: 
1. Risk reduction 
2. Economies of scales 
3. Coopting or blocking competition 
4. Overcoming government-mandated trade or investment barriers 
5. Linking complementary contributions is the value chain 
6. Facilitating initial international expansion. 
Therefore, it is clear that the reasons for forming alliances are manifold 
and can reach into all areas of business. This can be due to the fact that 
they are simple on a legacy level to build. 
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Alliances and Networks in the world of Education \ 
As stated above, there has been a certain amount of research already 
disseminated on alliances and networks within the higher institution area. 
Within Europe one of the first institutional networks was the Coimbra Group 
which consists of the two oldest universities in each of the countries of the 
European Union. After that, there was the creation of the Network of 
Universities in the Capitals of Europe (UNICA). 
It is also possible to find other networks in other parts of the world. In Asia 
for example, there is the Association of East Asian Research Universities 
(AEARU); the Association de Universidades Grupo Montevideo (AUGM) a 
group of twelve universities in Argentina, Brazil, Paraguay and Uruguay; 
the Consejo Superior Universitario Centro Americano (CSUCA) a 
consortium of Central American universities (De Witt 2002). 
In the United States, institutional networks or consortia are becoming more 
and more international in their outlook. Such examples include the 
Midwest Universities Consortium for International Activities (MUCIA) which 
regroups ten mid west universities, the Consortium for International 
Development (CID) of twelve western public universities. 
The League of World Universities is a more informal global network of the 
presidents and directors of large comprehensive, urban universities who 
meet every couple of years to exchange views on development in their 
own institutions and their environment. As of today, this group of 
universities have not yet dealt with such issues as curriculum development 
and teaching but there is however a sub group forming between 
universities in New York, London, Berlin and Amsterdam. 
It is true to say then that there is much activity on the international level as 

far as the academic world is concerned, however the research into this 

activity remains limited and looks towards the bigger more prestigious 

universities. One prime example of this is Tugend's work (1999) on the 
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alliance between the Massachusetts Institute of Technology and the 
University of Cambridge in Great Britain. 
This $135 million joint venture which was announced in 1999 established a 
model for the globally linked research universities in the Future. The main 
idea is to have multicultural research teams working on productivity and 
competitiveness by bringing MIT executive programmes to Great Britain. 
Thus, the objective of the alliance is to improve British companies' 
performance and to give MIT students the chance to experience British 
culture in the industrial sector. (Tugend 1999). 
Whilst it is understood that there is substantial activities in the networking 
and alliance sector and that there is some research proliferating it must be 
stated that the research that is being carried out is almost exclusively 
restricted to big major institutions of higher education. 
Robinson (1998) speaks again of the major universities when dealing with 
the theme of globalisation and Scott (1998) compares universities to the 
power of the Murdochs and Gateses - to which only the big universities 
could be compared. There is, however, less research carried out into 
smaller or more modest sized institutions, whose means both financially 
and humanly are greatly restricted. Smaller institutions contribute greatly in 
terms of numbers to the training of future graduates and should not be 
ignored. Only the elite are able to attend the most prestigious universities 
leaving the vast majority to be educated by the smaller less prestigious 
institutions. This is by no means derogatory, since there is a need for these 
institutions to prepare people for the job market. What is clear is that there 
is also international activity at this level of smaller institutions and there are 
perhaps lessons to be learned in their need, objectives and methodology. 
The importance of the networked business school cannot be ignored 
today in the process of globalisation. As is the case with a true network the 
different functions within a business school (e.g. different types of 
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education, research activities consulting activities etc.) are individually 
organised by means of a network. 
The literature on globalisation of management education has only just 
begun to proliferate (Sharma 1996) over the last decade. A large quantity 
of the rare literature on this subject is of Australian origin, possibly due to 
the fact that education is the second source of foreign income in Australia 
(Elkin et 01., 2005). 
Much literature has been written on companies going global and the 
globalisation of trade in general and it would seem that the theory has 
come out of practical business practices. Papers are constantly written of 
companies entering new markets, third world economies, partnerships 
and strategic alliances, (Napier 1989) a typical example of this are airline 
companies who work together to keep their customers loyal with the 
introduction of air miles that can be earned on several different airline 
companies. One example is Air France and its Skyteam Alliance. It would 
seem logical therefore that the emphasis turns to business education so 
that institutions response and train the business man to work in a global 
environment. These changes in the globalisation and international process 
of course stem from the developments in the field of information and 
communications technology (Castell 1996). 
The network has today a lot to offer to organisations trying to survive in 
today's competitive environment (Moratis and Van Baalen 2000). Among 
these features are the importance of information and knowledge and the 
economic change to wards more and more globalisation. Within the 
networks, power and resources are normally decentralised and distributed 
amongst the members. These members or 'nodes' as Moratis and Van 
Baalen (2002) call them add value to the network as a whole. The network 
also allows each member to concentrate on what it is good at and 
leaving the other tasks or subcontracting to the other members. 
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This network organisation enables the business school to engage in both 
what has been called 'Mode 1 and Mode 2 knowledge production' 
Classic knowledge production (referred to as Mode 1 knowledge 
production) takes place independently of context and practical 
application and relates to concrete scientific practice and behaviour. 
Mode 2, knowledge production is the production of knowledge in the 
context of applying the knowledge incorporating transversality between 
disciplines diversity and social accountability. 
The main question that should be asked is how can the networked 
business school best prepare it to disseminate knowledge? We can argue 
that the networked business school should organise itself for learning, or 
more appropriately ensure that there is an adapted learning process for 
stUdents. If we look at the business schools objectives this means that the 
faculty has to organise and manage across antiquated boundaries is 
discipline both internally and externally is the sense that due to the very 
nature of the network where not all methods materials and human 
resources are in the same place. The school should strongly stimulate 
autonomous learning, peer to peer learning, team based learning 
experimental learning and of course learning through the use of 
technology. One important way of doing this is through an ICT 
infrastructure, on which different technological applications can be 
operated. Examples of such applications are business games, community 
based learning technologies. 
It is grenerally acknowledged that collaboration between universities and 
institutions of higher education is hardly new but institutional forms of 
cooperation agreements dealing with various aspects of education and 
teaching are rather a more recent inveni·ion. They are very often 
developed and managed in the context of collaboration projects dealing 
with, for example, staff or student mobility. Within the framework of 
Erasmus, ICPs and even more formally in the case of bilateral agreements 
I 
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where institutions have now to sign contract on a one to one basis, 
deeper cooperation is being developed. 
It can often be said that institutional links have started with a people to 
people relationship which might, but not always, result in inter department 
or interfaculty links and even in a formalised inter- institutional agreement 
at a later stage. For many years, up until the introduction of the 
institutional contract in the late nineties, the whole philosophy of the 
Socrates networks consisted of a formalised collaboration between 
institutions of higher education departments or faculties. These were 
misleadingly called inter-university cooperation programmes. Such an 
organisation was later adopted by the UMAP programme. While for any 
large scale and systemised cooperation an enhanced degree of 
institutional commitment is a necessary complement to such networked 
links. From a recent study of the implementation of Socrates, the view of 
networking from both an academic and administrative point of view can 
be very productive indeed (Baron 2000). 
So, just as globalisation led to the creation of industrial or corporate 
alliances in the economic world over the past ten to fifteen years the 
globalisation of the educational word is giving birth to more sophisticated 
alliances of an academic nature, but the question is, can these types of 
alliances and networks be applied and be just as successful to the 
educational world as they are to the corporate world (Pfeffer et al. 2003)? 
Nickels (2005) identified four forms of models of alliances and networks 
which can be shown in the following illustrations: 
The merger alliance as with Hewlett Packard and Compaq is a good 
example of this alliance where companies unite in the same business. The 
integration alliance between Schnieder Electric and Merlin Gerin where 
there is a vertical integration of services that is to say one establishment 
giving its services to another. 
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The project alliance of Philips and Motorola is where they grouped 
together in order to share investments in a technical development centre. 
Again, the complementary alliance such as Ernest and Young and Cap 
Gemini work together in order to provide complementary services in the 
management and engineering sector. 
These four models then are useful for the business management 
education sector to look to in order to stimulate growth and to avoid 
stagnation. The merger alliance being a very interesting model to follow 
but nevertheless may have its shortcomings since educational institutions, 
due to internal constraints cannot really merge on an international level. 
Probably, the most interesting model would be the last model described 
the complementary model, in the sense that it is the most enriching for the 
partner institutions since they work in different sectors which can build on 
each others strong points. 
The main shortcoming of these models is that these models are not as 
clear cut as they may seem to be at first. It is, as seen above, very difficult 
to have a complete merger with two educational institutions, and also 
one alliance may be classed in one or more categories. For example, 
there may be a project alliance that is completely complementary. This 
will be further developed in the research and empirical findings of the four 
institutions within the scope of this thesis. 
So, it would seem that based on research on the corporate world, 
networks and alliances are here to stay. In addition, the world of 
Education should look to the corporate world to build its networks. 
Resource Based View 
All this theoretical underpinning of alliance research can be closely linked 
to that of the resource dependency view (RDY) which puts forward the 
idea that in order to develop sustainable competition and superior 
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performance, the resources and capabilities available to the organisation 
are central to this issue. The best resources are those that allow superior 
value to be offered to customers (Barney 1991) and (Slater 1997). 
According to Fahy (2000) a resource must be valuable or enable the 
creation of value for it to be a potential source of a competitive 
advantage. 
This view has emerged in recent years as a very popular theory for 
companies and competitive advantage and was put forward firstly by 
Wernerfelt (1984) which earned him the best paper award in 1984 from 
the strategic Management Journal. Since then, much literature has 
proliferated on the subject from both an economic point of view and a 
management point of view (Fahy 2000). 
Six types of resources are defined by Grant (1991): 
1. Financial 
2. Physical 
3. Human 
4. Technological 
5. Reputational 
6. Organisational 
These typologies of resources are then taken up further by Fahy (2000) by 
stating that these types of resources are closely linked to the sustainable 
competitive advantage (SeA) of the firm, where a competitive 
advantage is a concept or a product that one company possesses over a 
competitor or a group of competitors in a given market, strategic group of 
industry. Such advantages may be elements such as a superior 
production line, lower salaries, or even customer service, but in each case 
it is seen to have a sense of superior value. It is therefore necessary for the 
firm to earn above average returns due to the possession of certain key 
resources which have the characteristics of value, appropriability and the 
impossibility to be imitated or duplicated by the competitor (Barney 1991). 
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Networking and the Resource Based view 
There is therefore an argument for strategic alliances to be used when 
they bring together complementary skills of partners which enable to 
achieve a competitive advantage by product differentiation and the 
lowering of costs. Each partner will concentrate on parts of the value 
chain where he is the most competent thus highlighting strengths and 
reducing weaknesses. (Hamel et Doz, 1998). Romano and Vinelli (2001) 
argue that organised and coordinated networks sustain inter-firm 
collaboration and may contribute to the competitive of the network 
members and can enhance the companies' capabilities and gain access 
to other companies resources to have a competitive advantage (Kanter 
1994). Networking, to acquire resources, is not confined to large 
multinational companies, but it also involves SMEs (Blankenburg 1995) and 
all industries within the manufacturing, retailing and services (Christopher 
1992) and therefore must include the education service sector. 
Resource dependency and networking is therefore a key issue when 
examining organisations in the educational sector in this day and age for 
at least two reasons: 
1. Escalations in budgetary cuts 
2. Increasing costs 
Educational organisations are constantly under threat of diminishing 
budgets (Ulhoi 2005) and thus resources are diminishing and managers 
need to focus on the bottom line (Barb 2005). Closely linked to this idea of 
cuts is the idea that there are increasing costs such as the increased focus 
on internationalisation (Van de Wende, 2000) or in the particular case of 
the Grandes Ecoles in France, the increasing costs that the obligation to 
carry out academic research by the national accreditation Body 
(Commission Helfer November 2005). 
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Quality in Internationalisation 
In the higher education field the dimension of what constitutes quality has 
not yet been thoroughly addressed (Sakthivel 2005), although there are 
some interesting studies which tend to be rather piecemeal (Mergen et 01. 
2002). It can be argued that internationalisation contributes to the 
improvement of education. The increased interest in quality is linked to the 
idea of accountability to national bodies. In France, in the first instance to 
the National Ministry for Education which allows the Grandes Ecoles to 
award academic qualifications. On a financial leve!, quality can be 
expensive but important. It is an argument to seek other sources of 
financial aid which is of paramount importance especially in today's 
context where national or state financing is diminishing (Navarro et al. 
2005). 
As each individual institution develops its international strategy, the 
assessment of these strategies becomes more and more important. This 
need saw the forming of the International Quality Review Process [IQRP) 
which was designed as a pilot project of the programme on Institutional 
Management in Higher Education of the OECD in cooperation with the 
ACA and implemented by these two organisations together with the 
European Association of Universities as a service, the International Quality 
Review (IQR). Indeed, EQUIS was created by the need to develop an 
accreditation system targeted at the business schools around the world 
that were trying to go beyond their domestic borders (Urge!, 2007). This 
therefore, creates an important link between quality and 
internationalisation. 
The development of new transnational forms of education delivery in 
response to the globalisation process on national economies has also 
been considered as a rationale for quality control. The tools that are used 
for the quality control by national governments cannot totally be used for 
a transnational quality control system given the various origins and nature 
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of each individual education system. One example of this is the idea that 
in order to have quality education the number of full time academic staff 
holding doctoral degrees or equivalent would be of utmost importance to 
obtain accreditation form this AACSB. Such criteria, if applied to the 
French Grandes Ecoles would have meant that ten years ago, only the 
largest and most prestigious Grandes Ecole' would have obtained AACSB 
accreditation. The percentage would have been considerably less than 
when looking at the American environment of business education and the 
false conclusion would be say that since there are less accredited schools 
then French business education is inferior to American business education. 
All this interest in quality control has lead to the setting up of activities 
external to the higher education institution and what (Woodhouse 1999) 
calls External Quality review (EQR). Such agencies or bodies are intended 
to hold the various institutions accountable for their resources to provide 
independent affiliation of the quality achieved and also to assist the 
institutions to improve the quality through networking (to mention but one 
method). 
The various forms of quality control bodies vary from one part of the world 
to another. In North America, for example, quality control bodies were set 
up by the educational institutions themselves in response to the increasing 
number of stUdents changing form one institution to another and the 
need to evaluate pre-requisites. In Western Europe many national 
governments have been keeping quality control to themselves (Such is 
the case in France, where the governments accredits the institutions and 
academic awards). In the United Kingdom the move was in the opposite 
direction where independent institutions have been brought under various 
EQR regimes - for example the Association for Master of Business 
Administration. On the South American continent EQR have developed 
due to the size of private non governmental educational institutions and 
the need to obtain a global vision of this area. 
Page 57/248 
Some organisations and trades have developed their very own quality 
systems and particularly professional bodies but it can be argued that 
they have been set up to keep their members interests in mind and thus it 
is possible that a conflict of interests may arise. 
Today in France there are two major quality control bodies that are I I 
important to business and management schools. AACSB (Association to 
Advance Collegiate Schools of Business) and the Equis accreditation 
'/ (European Quality Improvement System) of the EFMD (European 
Foundation for Management Development). Some of the larger schools 
are today seeking for a double accreditation in a bid to be recognised as 
truly international players on the management education scene. 
Before seeking full accreditation by these bodies schools first become 
members which after paying on annual membership fee and in certain 
cases being proposed by current members which will give them access to 
conferences workshops and also to the all important networking with 
other business schools. Full accreditation is a long and rigorous process 
with self evaluation reports, site visits by fully accredited inspectors and 
strict procedures and high standards to be respected in such areas as 
qualifications of teaching stoff, selection and recruitment, research, 
academic programmes at all levels (including executive education). 
One thing is certain however, is that there is a growing interest in 

international accreditation amongst business schools in France due to the 

enhanced legitimacy of business education (Kumar et Usunier, 2001) and 

also to the increased pressures from global competition where schools are 

competing to get the best students. 

Approaches to Quality 
The approaches to quality take place in processes and can be roughly 

divided into the following activities: 

Page 58/248 
A. Quality enhancement 
B. Auditing 
C. Assessment 
D. Accreditation 
Quality enhancement 
In quality enhancement which is to address the issue of product service 
non-conformance and focusing on prevention rather than cure (Walsh 
1990) the first stage is auditing, which is a check or verification on an 
institution's claim about itself. When an institution states its objectives it is 
implicitly saying that this is what it will do and a quality audit checks to 
what extent the institution is achieving its own objectives. 
Assessment is the evaluation that can result in a grade or points awarded, 
or in the form of a description. This then, gives rise to a report to provide an 
overall picture of the institution. 
Accreditation is where the institution evaluated is worthy of a certain 
status or entry into a given association. In a sense, accreditation asked the 
question - are you good enough to be approved? 
On the other hand, quality enhancement is more transformative and 
requires a deliberate change process -including teaching and learning 
(Lomas 2004) that is directly concerned with adding value by improving 
quality (Jackson 2002), and implementing transformational change. 
Quality can be achieved both on an institutional level where processes 
are put into place in a formal way (see above) and also at the individual 
level. 
In the book 'Five hundred Tips for Quality Enhancement in Universities and 
Colleges (Brown et aI., 1997), simple ideas can be applied such as: 
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a) Value students by addressing students' expectations 
b) Ensure that all training programmes are evaluated 
c) Assessments should be consistent, fair and reliable. 
Closely linked to the idea of quality is the idea of customer satisfaction 
which has of course been an industry focus for some time as a measure of 
managerial strength and company profitability (Baggs and Kleiner 1996). 
Only recently, have academic institutions concerned themselves with the 
concept of customer satisfaction as higher education moves into an era 
of commercialisation (Brown and Clignet 2000). 
Customer satisfaction has been defined as the result that is achieved 
when service of product features respond to customer needs and when 
the company meets or even exceeds customers' expectations (Juran, 
1993). Much research on customer satisfaction has been focused on the 
student since they are very often referred to as the primary customer 
[Spanbauer, 1995, Sallis 1993) although within the field of higher education 
they can be perceived also as the product in process raw materials and 
the labourers of the learning process (Sirvanci, 1996). 
Although an important aspect in customer satisfaction, the stUdent is not 
the sole customer of higher education (Sangeeta 2004), there are other 
stakeholders to be taken into consideration. It is therefore necessary to 
look at other stakeholders such as society, government, parents and 
employers, especially when the case for loyalty is put forward. 
The Contribution of this Research to the Literature 
Within the literature therefore, there is certainly much academic debate 
around the internationalisation of business and to a lesser extent (in terms 
of quantity) to business and management education. We can, however, 
note a growing interest in the internationalisation and globalisation of 
business and management education today. We can define the activities 
and approaches to internationalisation quite easily. Less research is being 
1 
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I 
done into the networks and alliances and resources part of the process 	 : l
Iwith literature only beginning to proliferate and coming from Australia 
(Sharma, 1999) and from the North American Continent (Garavlia, 1995). -I 
The quesj"ion that must be asked therefore is that since management 
education is training people to work in the corporate world which is taking 
on more and more an international and global scope, can the same 
methods be applied to the individual educational institutions themselves? 
It is certainly true to say that models have been developed (see above) 
on the ways that universities are expanding and following their partners in 
the corporate world. This is visible in the exporting activity (students for the 
world of education) and also in the need to find resources through 
networking. 
Van de Wende (1997) states that: 
'Although an international comparative approach in the description and 
analysis of national higher education systems and policies is quite popular 
the issue of internationalisation as a domain or context of higher 
education policy making is not really addressed. (P. 12) 
and in research and related literature on internationalisation 
"little use is made of the theories, concepts and insights used in and 
gained from higher education research' (P 22). 
According to De Witt (2002): 
'Another missing or at least undervalued aspect of the study of the 

internationalisation is its multi interdisciplinary character, research in this 

Page 61/248 
field will include aspects of educational, political, economic, social, 
anthropological, historical and legal study' (p.208). 
Moreover, the internationalisation process has become recognised as an 
area of research by organisations such as the European Association for 
Institutional Research, the European Foundation for Management 
Development (EFMD) which regularly organises conferences on 
educational management and education with very often reference to 
internationalisation at both graduate and undergraduate level. 
The interest in the internationalisation of higher education as a research 
area is a reflection of the growing strategic importance of the 
internationalisation for higher education. Before the beginning of the 
1990s educational journals did not include many articles related to this 
topic. There were however exceptions to this but topics were often limited 
to student mobility. 
Perhaps the first attempt to bring together practitioners and researchers in 
the field of international education was the launching in 1997 of the 
'Journal of studies in International Education' which came from 
practitioners with a research interest rather than from the research 
community. During the first three years of publication the journal was 
edited and owned by one institution - the Council for International 
Educational Exchanges which, amongst other activities, deals with the 
application for visas for cross Atlantic work and travel. In 2000, the journal 
started to be published by a new Association for Studies in International 
Education, a joint initiative of American organisations. Since the beginning 
of the publication the journal has moved from two to four issues per year 
indicating its acceptance as a research journal, with members of the 
research community having membership of the editorial and advisory 
board. 
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There is however still a long way to go in the research on the 
internationalisation of higher education (De Witt 2002), Teichler (1996) 
state that there is a lack of consensus on higher education as a field of 
research and that in turn the internationalisation process of higher 
education also lacks recognition. 
Throughout the literature review many references have been made to 
research carried out in Australia, the United states of America and 
Canada in particular. Nearer to home, references have been made to 
Scandinavia and Holland where, due to factors such as language and 
country size, some literature has been written on the internationalisation 
process of the world of higher education. 
It is therefore appropriate to research into this area with particular 
reference to France, a key member of the European Union and a 
strategically centrally located country within Europe. The French provincial 
business schools have been studied in this research with two reasons in 
mind. Firstly, to examine to what extent they are using and have used the 
existing models of internationalisation in the educational world. Secondly, 
in order to examine the strategies from other walks of life and in particular 
from the corporate world and how they are adapted to the world of 
education within France. 
In some aspects it will be observed that new models of the 
internationalisation process will arise due to the local context the means 
made available by the individual institutions, and the internal and external 
factors that have encouraged and governed the process. Particular 
interest has been laid upon the idea of networking and alliances which 
has contributed greatly to the answers to the question of how the French 
business schools are internationalising themselves and as yet very little 
literature has been proliferating on this subject since it is seen to be a fairly 
recent development. Sources of literature that are available often come 
from non academic sources such as reviews and magazines which deal 
,i 
l 
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with the higher education sector of the economy. When, indeed such 
information is given, the accent is very often in the field of engineering 
with special reference to China [La Lettre de l'Etudiant November 2005) 
and giving information concerning the major and most prestigious schools 
in France. Indeed the article includes such conclusions that the French 
schools and universities are still too few in China and that they should be 
starting to forge links of a long lasting nature (p. 4). 
As far as the idea of franchising is concerned, yet again the educational 
world is imitating the corporate world. This is a recent phenomenon and is 
still the area of the most prestigious of French institutions. To date, no 
French Grande Ecole in the management sector has franchised its major 
Sup de Co programme [the traditional master level programme). Some 1 
! 
major institutions have franchised their specialised master programmes [I 
and only one school [School C in this study) has franchised its i 
undergraduate bachelor programme (La Lettre de l'Etudiant November 
2005), and again in 2006 (La Gazette de la Loire, 9/02/07) 
Because of the relatively few academic franchises that have taken place 
to date there is no literature on the type and structure of the franchising 
operations themselves and information concerning the franchising 
operation is, as stated above from specialised magazines and reviews on 
higher education. Thus, this gives rise to the necessity to explore this area 
of internationalisation in educational institutions. 
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PART 2: RESEARCH PROTOCOL 
This section deals with the methodology of the research carried out for this 
thesis. A case study approach was chosen allowing for information to be 
obtained from different sources such as interviews, site visits and 
document analysis and thus allowing for the cross checking or 
triangulation of information. 
Ideas for research may come about without any formal research in place 
through simple observation of situations, people or organisations. This, in 
turn may give rise to the research questions and the formal hypothesis. 
However, before any formal research takes place it is necessary to do two 
things: 
1. Choose the methodology 
2. Set up a research protocol 
The choice of research methodology will of course depend upon the field 
of research that is to be carried out. Typical research methodology may 
include: 
A. Experiment 
B. Survey 
C. Archival analysis 
D. History 
E. Case study 
As far as the experimental research is concerned, this method attempts to 
answer how and why questions but it required control over behavioural 
events. This is why this method is particularly adapted to scientific 
research. 
Surveys tend to answer the similar questions and in contrast to experiments 
do not control behavioural events. Archival analysis will tend to look at 
>i, 
:~ 
i 
i 
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historical events as is the same with historical research. The case study 
method deals with how and why questions and focuses on contemporary 
events and gathering empirical informa1·ion. 
The Choice of Case Study Research 
The case study approach has been adopted for several reasons. Despite 
the fact that in the past some cases have been viewed as sloppy and 
have dllowed biased and subjective views to influence the direction, 
results and conclusion of the research being carried out (Yin 1998). 
Very often, people confuse case study teaching with case study research. 
In case studies developed for teaching facts figures and information have 
often been modified in order to demonstrate or highlight a particular 
problem or issue. In a research case study, such practice would not be 
tolerated. 
Another concern for the validity of case study research is the fact that 
there is little basis for scientific generalisation. How is it possible to give a 
general picture of the situation with only one case study? This is a very 
common question. Care must be taken here since even in scientific 
experiments, results are rarely based on a single experiment, and are 
usually based on multiple experiments. The case study method can thus 
do the same thing and the researcher can create a multiple case study 
research. As Yin (1994) points out: 
liThe short answer is that case studies, like experiments, are general sable 
to theoretical propositions and not to populations or universes. In this 
sense, the case study, like the experiment, does not represent a "sample" 
and the investigator's role is to expand and generalise theories (analytic 
generalisation) and not to enumerate frequencies (statistical 
generalisation)." (p.45) 
I 
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Another frequent complaint about case study method is that they take 
too long to carry out and very often result is a great amount of documents 
that are very often difficult to analyse. This can be true of certain types of 
research such as in ethnography or participant observation. 
Other criticisms are that often, variables overlap and interfere with each 
other and lack sufficient accuracy by carefully planned scientific 
experiments [Arnaud 2002). 
Case studies - a positive approach to research 
However, despite these criticisms, the case study approach to research 
does have many positive aspects such as to answer the question why are 
the four institutions internationalising themselves and also how are they 
internationalising themselves? This part will examine the activities that are 
being developed and the practices used within each institution. 
So, as a general theory it can be said that a case study is an empirical 
inquiry that investigates a contemporary situation within the context of 
real life that relies on multiple sources of evidence. Therefore, if this 
definition is accepted, it is thus possible to use the case study method to 
study the phenomena of the internationalisation process within the French 
provincial business schools. 
Rowley (2004) rightly pOints out that case studies are useful for 
understanding more deeply a given situation under analysis where rigour is 
injected into a case study by the consideration of questions, propositions, 
units of analysis, methods of evidence gathering and also the criteria for 
the interpreting of the information gathered. 
According to Woodside (2003), case study research is associated in 
literature with theory building rather than theory testing in the sense that 
case study observes events and processes in order to put forward new 
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ideas and tested actions, and is thus a positive element for the description 
and giving recommendations (Rowley 2004). 
As a general rule, the case study is one of the preferred strategies when it 
comes to answering the questions "How" and "Why", and in the context 
where the investigator or researcher has very little influence over the 
events to be studied or analysed (Yin 1994). The case study method then is 
particularly appropriate to the research being carried out in this thesis for 
two main reasons. Firstly, since the questions to be answered attempt to 
discover how and why French provincial business schools are trying to 
develop an international strategy. Secondly, the researcher has no control 
of events within the cases to be studied. He is merely an observer who 
cannot control the patterns observed within the four institutions to be Istudied. 
The design of the Case study research I 
In order to carry out unbiased scientific research, it is necessary to 

elaborate a research strategy and to set out the guidelines of the 
 I 
research to be carried out for the case studies. 
I 
The research design for this research will have the six following phases. 
1. The study questions 
2. The study's proposition 
3. The study's units of analysis 
4. Formal methods of information gathering 
5. The presentation of the results 
6. The presentation of new knowledge. 
The study's questions 
The main question to be raised in this research is: 
, <! 
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How are smaller French provincial schools of management and business 
schools internationalising themselves? 
. i 
This initial question will raise other issues such as: 
, 
: I 
Why are they internationalising themselves? 

Why does there seem to be an acceleration in the process of 

internationalisation now? 

The study's propositions 
The research is centred on four of the smaller French business schools 
which are only just beginning to increase their international activities. It is 
hoped that the findings from the literature review and research will 
Establish a model of the process of internationalisation and the various 
forms of internationalisation 
Compare these findings on the evolution of the international process that 
is taking place within the business schools in France with former models 
and to critically analyse the differences and similarities; and the successes 
and shortfalls. 
Analyse and examine why this process is so desirable and necessary in 
today's global context. 
Make recommendations for other institutions in a similar context, rather 
than asserting that the findings are general to ali institutions of a similar 
nature. 
The Study's units of analysis 
The units of analysis were four business schools, in which 
internationalisation was taking place. 
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School A 
School B 
Schoole 
SchoolD 
The schools are so called for reasons of confidentiality. The 
internationalisation process of the institutions constitutes a major part of 
contemporary strategic development. All four institutions are of similar size 
and judging from recent opinion polls in the national magazines (Le Point 
November 2003, L'Express, November 2003 Challanges October 2002) 
they are all in the same class of business schools. To expose openly their 
strategy may lead to the leaking of confidential information to the schools 
both within and outside the case studies. All four Directors of Schools have 
asked that the strictest sense of confidentiality be kept in both the 
information and analysis of results. 
The choice of the institutions was important since it was necessary to 
choose schools similar by nature and background in order to have 
samples of information on simllar types of institutions. The research was to 
be concentrated on small provincial business schools in France that were 
part of the traditional Grandes Ecoles de Commerce network of the same 
size. It was not though logical to study a large and more prestigious type 
of school since this was not to be a comparative study of 
internationalisation procedures between schools. The outcomes of the 
research were to put forward a new model of internationalisation for a 
specific type of school that would complement and not disregard other 
models that had been developed. The four schools chosen represent four 
very distinct regions of France and are not concentrated in one region of 
France. This was a deliberate choice so as to reduce the risk of regional 
economic and political influences such as possible financing by one 
government regional agency or intra regional links which exist between 
I 
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schools. Choosing less than four schools would perhaps not have been 
considered as an ample field to conduct the research and obtain results. 
Formal methods of information gathering 
I 
The interviews 
I 
For the research carried out in this thesis a total of eight interviews (two per 
school) were carried out in the four different schools of the case study I 
(see appendix 1 for questionnaire and appendix 2 for the transcript of 
School C's head of International Relations). The objectives of the 
interviews were multiple. First and foremost, they were to collect 
information concerning the internationalisation process of the institution 
and to create a snapshot of each institution to see to what extent there 
was international activity taking place at each school. All interviews were 
recorded on tape with the interviewees' permission, The interviews were 
then used as a basis to classify information into different categories in 
order to be exploited for this research. The classifications were obtained 
by the two questions and the information on internationalisation obtained 
from the literature review: 
Why is there an internationalisation process going on now? (i.e. what are 
the rationales?) 
and 
How are the institutions internationalising themselves, (i.e. what means 
were used out of: 
Curriculum development 
Mobility 
New product development 
Staffing 
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Budgets 
Networking 
A table classifying the information obtained from the interview can be 
found just after the interview in appendix 2. This table was then used to 
collect further information from the site visits and also to confirm 
information gathered from the interviews. 
The interviews also served as a basis for collecting initial information. In 
fact, they served as a source of information to discover the institution so 
that more information could be gathered from other sources at a later 
date. The interview questions which were of an open ended nature (see 
Appendix 1) were distributed just before each interview so that the 
interviewee could see the sort of questions which would be asked and so 
as to repeat as faithfully as possible the format for each interviewee. The 
same format, with the same questions used for all the persons interviewed, 
in order to obtain answers to the same questions and providing a basis for 
triangulation and thus give rise to more valid conclusions. 
Due to the international nature of the research and the fact that these 
interviews took place in French institutions of higher education the 
interviews were carried out in French. Despite the fact that most of the 
participants could speak English, it was felt that that the participants 
would be able to express themselves more easily in their mother tongue 
rather than having to speak in a foreign language where possible 
difficulties may occur especially with information concerning figures and 
dates were at stake. 
The interviewer, being a native English speaker having obtained a first 
degree in French from a British university and having spent more than 
fifteen years in France seems to be a sufficient justification to carry out a 
study in a French environment. 
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Participants 
From each institution, two key people were selected. One person being 
the person in charge of International Relations, and the other person was 
a member of the board of directors, either the director himself or the 
director of studies/programmes who was considered as the number two 
person in the organisational chart. 
Initially, these two posts were selected in an effort to give two different 
views of the international activities. Firstly, the decision maker's mental 
model of the international activities and how they are carried out (i.e. the 
Director of School) may differ substantially from the reality of the situation 
at an operational level (Woodside 2003) through what is found out by 
other research methods - direct observation, or interviews of other 
people. Two interviews therefore, helped to validate the findings more 
scientifically than one interview. 
The interview was an essential source of information in this case study and 
provided an insight into the current situation of each institution and 
helped in identifying other important sources of information such as 
documentation and archives which are described further on in this 
section. The main ideas were transcribed so that if necessary, the actual 
words could be found on the tape. All participants were asked prior to the 
interview if they would allow themselves to be recorded and all gave 
permission. 
Timescale of the interviews 
Initially all the interviews were to be carried out as closely together as 
possible from April to July 2005. The argument for this was so that there 
would be a snapshot of the international activities at each institution at a 
given point in time. Although not a central issue to the research in this 
thesis, it was however interesting to note if the same activities were taking 
place in each institution. Even more interesting was to examine the 
difference between what had already been achieved in one institution 
I. : 

• I 
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was only a project in another. This sort of information was apparent for 
example, in the setting up of the undergraduate programmes in 
international management, where for three out of the four schools 
followed each other one year after another in the opening of these 
programmes (Schools C, D and then B) and with both schools C and D 
later stating that the opening of these programmes became a stimulus to 
internationalise the major Sup de co programme even further. 
One of the main difficulties in carrying out these inteNiews over a short 
period of time was the distance between the four institutions. Due to other 
professional obligations, it became impossible to interview on a person to 
person face to face situation in a very short time and so in some cases 
telephone interviews had to be arranged. In this case, the questions were 
sent bye-mail to the participants prior to the interview and there were no 
problems in this method, since all participants were at ease in expressing 
themselves in their mother tongue on the telephone. Schools A and D's 
head of international relations and school B's director had telephone 
inteNiews. 
Site visits 
Site visits were in all cases overt and non participative as opposed to 
covert and participative (Rowley 2004). The non participant role was 
chosen because it would have been difficult for the obseNer to 
participate in the decisions and running of activities of the institution since 
only a limited lime was spent at each school. Two site visits were 
programmes lasting one and a half days per visit. These visits were carried 
out between July and December 2005. 
Information from the site visits was carefully recorded on fact sheets (see 
appendix 3) during the visits. The fact sheets were elaborated in an 
attempt to verify information obtained from the interviews and obtain 
further information on the international activities of each institution. The 
fact sheets were inspired from two sources - the inteNiews and the 
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information from the literature review. The information was then recorded 
with information from the interviews for cross checking purposed and 
further analysis. It was after the site visits that the classifications developed 
were rich enough to begin to subdivide the sections and observe specific 
patterns and actions. Thus, it was possible to see emerging patterns in the 
typology of rationales, means and outcomes of the internationalisation 
process rather than just observing that there were rationales. To give one 
example of this, appendix 4 demonstrates information obtained and how 
the presence of a marginal activity of creating a new international 
undergraduate programme accelerated the internationalisation of the 
institutions as a whole and the activities that contributed to the 
internai-ionalisation process. 
Documentation 
As with all case studies documentary evidence is extremely relevant to 
gather information on the subject. This type of information can take many 
forms and for this research it is possible to put the information into two 
broad categories. Firstly, there was printed documentation and secondly, 
there was non published documentation. 
By printed documentation, any document that used the skills of a 
professional printer for a given document and for circulation outside the 
instituHon itself was taken. Such documents would, therefore, include 
institutional brochures providing information for prospective students. In 
other cases this could include documents produced by institutions other 
than the schools themselves for general information. Documents such as 
weekly or monthly journals or magazines were used. This is particularly 
important in French culture and the Grandes Ecoles sector of higher 
education which publish league tables and rankings anually in specific 
areas of the world of education. Schools are very often compared, such 
elements as the number of students that were taken from the all 
prestigious classes pn§paratoires, the number of double diplomas they 
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have with both foreign and home institutions (for example with the local 
university), and also the number of foreign partners they work with. 
However, It must be stressed that in some cases these sources of 
information may not be one hundred per cent correct since the individual 
institutions realise that the information read by prospective candidates 
may greatly influence the choice of the school to be chosen and the 
institutions will therefore make every effort to give the information that 
they feel is positive about the institution. The source will however give 
insight to the tendencies and activities on the institution and complement 
the information from other sources and even provide new information so 
that it may be followed up by examining other sources such as more 
institutional type documentation like the AGF (Association de Gestion 
Fran<;aise), a magazine which is an association that edits a newsletter on 
French management. 
Non published documentation is to be understood as any text material 
that has not been printed by a professional printer and is used generally 
for a limited public and usually for internal affaires. 
The material analysed was: 
A) Internal memoranda 
B) Minutes of meetings and other reports of meetings 
C) Administrative reports (proposals, progress reports,) 
D) Speeches 
E) E mails and their attachments 
During the research great attention was paid to information about 
documentation since it was a sure written source of many events that 
were taking place on an international level. 
Linked to the documentation is that of archival retrieval. 
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In this research archives were used to a limited extent in order to find 
exact dates and statistics with the aim of trying to clarify and answer the 
question why are the institutions trying to internationalise themselves now. 
This was important for example in trying to find out statistics concerning 
the number of applicants from the prestigious 'classes preparatoires' and 
the parallel admissions system of students holding other two year higher 
education diplomas, and also the statistics concerning the executive level 
apprenticeship programmes which seemed to have a slowing down 
effect on the international development of the institutions. 
Archives were also an important factor in the development of 
international activities and were sources of comparisons of dates between 
the institutions themselves to see if they were developing internationally at 
the same time and with the same activities. 
The above mentioned information techniques thus allowing for 
triangulation through: 
a) Multiple sources of evidence 
b) A case study data base 
c) A chain of evidence. 
in order to validate the findings in a scientific manner. 
As stated above, each technique used to carry out this research gave 
three different types of information. Firstly, each technique gave new 
information, secondly each technique gave, in some cases, more 
information on a certain aspect and thirdly, in many cases, it gave the 
same information as other techniques. The fact that the same data was 
gathered by two or more research techniques or sources of information 
would seem to indicate that the information would give rise to more valid 
conclusions. One simple example of this can be demonstrated by the fact 
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when talking about the influence of the new undergraduate programmes 
had on the former traditions Sup de Co programmes. Evidence for this was 
collected with the interview (Interview of School C and D heads of 
international relations) and the academic regulations that followed after. 
The creation of a case study data base was important. All interviews and 
documentation, as far as materially possible, were constantly at hand for 
constant consultation and cross reference. 
As far as possible, the idea of keeping a chain of evidence was 
maintained. Bearing in mind the whole essence of the research in this 
thesis is to look at two aspects of the internationalisation process of four 
provincial business schools in France with the underlying questions: Why 
and how are some French provincial business schools developing their 
international activity today? It must be emphasised as stated elsewhere in 
this thesis that although there was international activities at an earlier 
stage, current evidence seems to suggest that the activity is increasing. 
Throughout the research the emphasis has been on trying to examine the 
reasons for this increase in activity and scientifically explain why certain 
strategies have been chosen thus leading to a new theory and model of 
internationalisation without criticising former models. 
The case study protocol 
Having dealt with the techniques of the case study it is now possible to put 
a case study protocol into place. At the initial stage of the research it was 
intended to carry out only one case study in one institution. Although this is 
not an integral part of the research carried out in the thesis it is perhaps 
necessary to explain the reasons for which it was decided to modify the 
protocol at a very early stage. In a sense this initial case could be treated 
as a pilot case study. Over a short period of a few months, data was 
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gathered through direct observation and participant observation on the 
international activities of school C. It became very obvious that over a 
period of five years there was a very definite increase in the traditional 
activities of student exchanges and the increase in the number of foreign 
partnerships with foreign universities. New forms of international activities 
were emerging, for example, the awareness and pari"icipation in 
conferences held by international accrediting bodies and the idea of 
forming international networks and consortia. However, it would not be 
possible to describe new models of the internationalisation process on the 
mere observation of one institution and so the initial findings were then to 
be the basis for research into four different institutions in France. 
The Presentation of Results 
The results of the research are presented under general headings rather 
than listing the findings from each individual information gathering 
technique. This is to avoid lengthy lists and repetition of findings since it is 
anticipated that a certain amount of information will be the same from 
the different sources. By presenting results in this way the idea of 
triangulation may be achieved (Woodside 2003) which will achieve a 
deeper and more valid understanding of the situation (Yin 1994). 
The Presentation of New Knowledge 
Once the results have been gathered, the presentation of new 
knowledge will be in the form of a new model to include the process of 
inj'ernationalisation and the forces that compel this process and the 
elements used to achieve the objectives together with the outcomes of 
this process. It should be possible to show the planned and possible 
unplanned outcomes and what the new knowledge represents in 
comparison with former models. 
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PART 3 : RESULTS 
Classification and Presentation of results 
As stated in the research protocol the results will be presented under 
group and subject headings rather than giving the results form individual 
research methods. By presenting the results in this manner this will avoid 
repetition and allow for cross referencing and triangulation which is all 
important for scientifically checking information in case study 
methodology. If the same results come from several different sources, it 
can be assumed that they will be more valid and thus lead to more 
accurate findings and recommendations. 
As stated earlier the eight interviews (see page 70) served as the basis of 
the information gathering with the other methods of data gathering such 
as the two site visits to each institution adding and verifying information 
collected. In order to illustrate this, the classification table (see appendix 2 
after the interview transcript) demonstrates and classifies the information 
pertaining to international activities obtained through the interview of 
School C's Head of international relations. This method of information 
collection and classification was applied to all eight interviews. Once the 
interviews were carried out, further research was done in order to widen 
and also deepen the knowledge obtained. In some cases the same 
information was obtained from other sources such as the second interview 
in the school and the further tow site visits. Such was, to give a simple 
example, the case for the date given for the creation of the international 
bachelor programme in School C which was provided from three different 
sources (the two interviews of the Director of the school and the head of 
international relations and the site visits (see page 73). This data was 
naturally important as it has served to analyse the reasons for speeding up 
the process of internationalisation. Similarly various sources indicated the 
need for creating networks (see tables of Director's and head of 
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international relations interview of School A and C in appendix 2), to 
obtain resources, thus making more firm conclusions possible concerning 
the importance of networks in international development. The director of 
School C clearly states that: I 
I
"We are clearly looking for strong networks or alliances where we can 
bring together our resources in teaching and research ... " 
'I 
For ease of reference and information retrieval the following letters were 
used next to the utterances in the interview and then added to the 
classification table. 
C Curriculum development .J 
'\". 
M Mobility 
'I ~ p New products .\ 
'l~ 
S Staffing 
:1 
F Finance .I( 
N Networking 
In order to arrive at the above classification, the information gathered 
and activities from the literature review were taken into consideration 
before analysing the content of each of the eight interviews. Curriculum 
development, (see page 38) or networking (see page 42), for example, 
being international activities were used to classify the date of all the 
interviews. Each of the eight interviews were analysed to produce the 
tables in appendix 2 which follow the example transcript and translation 
of the head of international relations of School C. Whenever there was 
mention of an element in one of the above categories the corresponding 
letter was placed after the utterances and then transposed to the table. 
When the same information was repeated in the second interview the 
number 2 was used in order to show that the same information came from 
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the second interview and an asterisk was used to indicate that information 
was also obtained from the site visits. 
Through the process of triangulation the results obtained show that there 
were clear ·trends or tendencies as to how and why the organisations 
were internationalising themselves and that activities were being 
replicated in the other schools (see above), the introduction of a new 
bachelor programme was replicated the four schools. 
As regards the ways of internationalisation, again clear tendencies were 
again observed such as curriculum development, staffing and mobility but 
with each institution using different doses of each element. Some schools 
where -the curriculum for example was concerned would use language in 
a different way either by increasing language classes or introducing 
specialised classes in English. 
Clear information was concerned on how these means were concerned 
through the use of networking and alliances. All schools used networks to 
obtain the resources. 
The triangulation process has therefore classified the actions to reveal the 
tendencies or trends that have been, or are being replicated in the 
individual organisations for interna-tionalisation. 
After a brief overview of the four institutions the results will be presented in 
the following manner. 
Firstly, answers will be given as to why the four institutions in this study are 
internationalising more and more at this present moment in time. This will 
therefore include an analysis of the rationales for internationalisation and 
how they have changed and are perceived in the French system of 
management education. Secondly, the change and development in 
international activities will be dealt with in order to see what activities are 
1
,·1
" ~ 
I 
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dominant in the institutions, how they are perceived and also how the 
current situation differs from other activities in other institutions or what has 
taken place in the past with references to former studies and models. ! 
I 
No change can take place without using some sort of methodology and 
means, so the results will analyse and explain how these changes have 
come about and the methods used to obtain the necessary resources so 
that change can take place. 
Finally, the outcomes of the internationalisation process will be presented. 
Both outcomes that have a direct link and indirect link to the international 
process will be presented as well as outcomes that may not necessarily 
have a thematic link to internationalisation whether they be intentional or 
unintentional results. This will be an important aspect to the findings since it 
will produce recommendations to other organisations on the 
internationalisation process. This in turn, will enable such organisations not 
only to apply the theory and pradices of internationalisation but also 
make them aware of the possible consequences in areas other than 
internationalisation. 
The information for the overview of the four schools that follows was 
gathered from the site visits (see page 73) and individual school brochures 
as well as the interviews and site visits. 
It is helpful to point out from the start that the schools are within what 
could be called a heterogeneous educational environment. Traditionally 
in France, there is the public university system and the Grande Ecole 
"" 
system - the prestigious schools that have competitive entrance 
examinations after two years undergraduate study. Figure 4 illustrates on 
an international level how these schools fit in to the system as a whole. I 
One of the major particularities of these schools is that it is quite normal for 
them to have an entrance level after two years study in higher education 
which is fairly uncommon especially after the declaration of the Bologna 
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Process which divides the higher education system into Bachelor, Master 
and Doctoral degrees. 
The first business school was opened in Paris in 1820 by Vital ROUX which 
trained bankers, administrators and managers of industrial companies. It 
was then taken over by the Chamber of Commerce in 1868. In 1890 a 
common competitive entrance examination was then created for these 
schools. 
This was then followed by the first series of schools in Le Havre and Rouen 
in 1871, followed by a second wave including Montpellier, Dijon and 
Nantes, all with the common competitive entrance examination. 
After the Second World War in 1947 the government provided a general 
framework for all business schools that would be publically recognised 
and have a unique accredited national degree (except for the three 
most prestigious business schools HEC, ESSEC and EDHEC). It was not until 
1991 that each school was given the right to have its own degree 
awarding powers after the creation of schools such as Nice [1963), Amiens 
(1961) Tours (1981) and Grenoble (1884). With this new ruling of awarding 
their own degrees and having their own internal procedures, the 
traditional status of ESC ended, although theses schools are still referred to 
even today by this name. In order to have their degrees recognised or 
accredited by the government there is a strict process and application 
procedure of each individual school to go through, since, unlike British 
universities they do not have a charter to create and award recognised 
degrees. The more selective schools seek also international accreditation 
such as EQUIS and AACSB (see chapter on quality). 
From the outset, it was therefore not simple for theses schools to recruit on 
an international level due to entry levels. 
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Figure 4 The Higher Education Environment 
Degree Equivalence Table 
Doctorat 
Master 
Licence 
(Bachelor) 
.. 
Universite ~ University
..." 
Of 
Baccalaurtiat 
School A 
School A is the oldest of the four schools with over one hundred years of 
history. Today, there are 540 students in the institution with 300 students in 
the main Sup de Co programme. It is very much like the other schools in 
this research where the majority of students are on the Grande Ecole 
programme. It has an annual budget of six million euros a full time 
academic staff of 33 people and over 250 part time lecturers to 
complement the teaching. 
Over the years the school has also developed specialised master level 
courses ranging from retalling and distribution to marine economy. Like all 
the other schools in this research, it developed a full time bachelor 
programme in international management by using both a national and 
international network where after a four years study students would not 
"G randes 
Ecoles" 
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only gain a foreign degree as well as the bachelor of the institution, but 
also a French university degree equivalent to four years higher education. 
This is one difference between the other three schools in this research 
since the other institutions do not have a network of French universities to 
award four year degree courses only an international network. 
As far as the Sup de Co programme is concerned over the past three 
years some changes have come into effect. As with all Sup de Co I s, 
recruitment is after two years study in higher education either after two 
years of preparatory classes in HEC (Hautes Etudes CommerciaJes) or by a 
parallel admission for students holding the equivalent of a British HND. 
The executive level apprenticeship system was introduced whereby 
students could carry out all their training periods in the same company. In 
return, the companies would pay all the tuition fees to the school plus a 
salary to the students. This system, as in the other schools, was a major 
obstacle to international development since students no longer had the 
time to spend periods abroad in foreign partner institution due to the 
timetable and rhythm of the academic year spread out over a complete 
year, not taking into consideration the school holidays and the alternating 
time spent between school and company. 
SchoolB 
Unlike the other schools in this research, School B has a different legal 
status in the sense that it is completely autonomous from the local 
Chamber of Commerce and Industry. It is an association that was set up 
when the school was founded and is not a direct service or department of 
the Chamber of Commerce like the others. 
The President and chairman is the President of the Chamber of 
Commerce and the Director of the school is a Chamber of Commerce 
employee. All other members of staff are employed by the association 
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that governs the school. As with the other schools in the research, School B 
does receive financing from its Chamber of Commerce. 
School B is perhaps the most internationally orientated school of the four 
schools in the survey since when the school was founded the nature and 
orientation of the institution was to be internationally orientated. Indeed 
today the Director states that: 
"The school provides the student with solid knowledge in the main 
disciplines of management with an indispensable international 
dimension." 
The handbook opens with the statement that new partnerships have been 
created in Mexico, North Africa and China. This institution, like the others, 
has several programmes in management. The typical Sup de Co 
programme with direct entry after the two years of "classes preparatoires" 
being the largest and most important programme. 
Apart from the flagship programme there is: 
A four year international management Bachelor Courses leading to the 
equivalent exams in chartered accounting (DECF) 
Post graduate master courses in: 
a) Environmental Management 

b) Project Management 

c) Tourism Management 

d) Event Management 

e) Auditing 
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Today the institution has over 1000 students with almost 500 students on 
the Sup de Co course making it the most important programme in the 
school in terms of budget and numbers. 
As with the other schools the main work will be concentrated on the Sup 
de Co programme since it was the first programme to be created and it is 
the programme that is in common with the other three schools. 
SchoolC 
School C was founded by the local Chamber of Commere and Industry in 
1963 and since that date the school has undergone major changes. The 
school began by offering two year undergraduate courses in business and 
trade. By the end of the sixties permission was granted to open a four year 
course in business and trade preparing and training execuj-ives for 
companies. 
However, it was not until 1992 that the school was granted permission to 
offer the five year management course -the Sup de Co programme which 
allows student recruitment to take place after the two year classes 
preparatoires programme. 
In 1996, it became one of the first schools to develop the executive level 
apprenticeship programme, allowing students to alternate their studies 
with practical in-company work experience over a whole calendar year 
over a three year period and thus making the student become an 
employee of the company in which he carries out his work experience. 
Then, in 1997 the four year undergraduate programme in international 
management was created to run alongside the Sup de Co programme. 
To date School C has an annual budget of 6.5 million euros and has 700 
students [in six different programmes). 
1. The Sup de Co programme 
2. The bachelor in International Management programme 
\ I 
, j 
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3. A STS in commerce and trade 
4. Master in Supply Chain Management 
5. Master in Purchasing 
6. Master in Auditing and Finance 
The school also has approximately 700 participants in its continuing 
education programme. 
SchoolD 
School D has in total 800 students in two major programmes: 
• 	 The traditional Sup de Co programme with approximately 500 
students 
• 	 b) An undergraduate programme in international Business of 200 
students 
The remaining students are on post graduate master type programmes 
and continuing education. It is generally agreed, as stated elsewhere in 
this research, that the traditional Sup de Co programme after two years of 
classes pn§paratoires is a difficult market to attack and the bigger more 
prestigious Grandes Ecoles are expanding and taking more and more of 
the market share of these all important students and so it is necessary to 
look elsewhere. A provincial school of 800 students which is comparatively 
small by the big Anglo Saxon models of business schools, cannot really 
hope to survive if it stands alone and so the development must pass by 
creating alliances and partnerships and to give this more prestige if this 
can pass through the idea of working with international partners then a 
certain amount of certainty in the future can be assured. 
Financial and Human means in each institution 
All four institutions have an international service or international office or 
service to deal with international affairs within the institution. It is indeed 
within this service where the majority of activities are developed and 
managed. To date few international activities seem to be developed 
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without the aid of this service [see interviews of heads of international 
relations). Those adivi1·ies that exist are on a very limited scale and involve 
few members of staff and students. School C, for example, does have an 
international exchange with a Canadian partner within the unit of 
entrepreneurship. With such a low level of activity outside the international 
office the argument for its existence is clear and positive. 
Each service has a person in charge or head of international relations who 
reports directly to the Director of School. In two of the four institutions the 
Head of International Relations is a full time post [Schools B and D) and in 
the other two institutions the Head of international Relations is head of an 
international programme but plans are in progress to recruit a full time 
head of programme and this putting into place a full time head of 
international relations [This was put into place in July 2006). In school B the 
person is also head of the undergraduate programme of international 
management and in School C the person is also head of the MBA 
programme. However, there are plans to create a full time post for the 
head of international relations in the near future. 
As regards other members of staff within the service this differs from School 
to school [see interviews of the schools' directors). The figures are as 
follows: 
A One full time head and one full time assistant 
B One head of international relations (half -time) and two full time assistants 
C One head of International relations (half time) and one assistant 
D One full time head and two part time assistants. 
All the heads except for [School DJ are involved in teaching and only the 
assistant at school C teaches on the management programmes. In all four 
institutions, the activities of the service are divided into two categories, 
International Development and International Coordination. 
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The international development concerns itself with working on new 
projects such as, (as we shall see later), Franchising, Course and 
programme development, network development and finding new 
partners. The international coordination is in effect the managing of 
existing activities such as staff and student exchanges, ECTS transfer and 
student advising on destinations and programmes. As stated in many of 
the interviews the work of the international department has contributions 
from the academic teaching departments for course content and staff 
exchanges, but this is generally on a purely academic basis. 
As far as the finance is concerned all four institutions allocate a budget to 
the service and each service is responsible for the management and 
book keeping aspect. They are also responsible for putting in bids for other 
sources of financing from external bodies. All four schools have financing 
from the Erasmus Socrates office in Brussels and school A has had in the 
past financing from Leonardo. School B has financing from TEMPUS and 
LEONARDO, School C has been successful in obtaining financing for 
transatlantic projects twice since 1998 and School D is currently putting in 
a bid for a European Masters project for international entrepreneurship 
[see interviews of heads of International Relations of all schools). 
The service is also responsible for the organisation of study grants for study 
abroad. Such financing comes from (in all cases) the Regional and 
County Counc11 in which the institution is geographically situated. This is 
generally on an administrative basis by distributing forms and informing 
students of the financial aid that is available for study abroad. The actual 
allocation of the finance is carried out by the various state organisations. 
As regards the amount of the budget allocated by each institution to the 
international service, this is variable but in some cases the travel budget 
has increased by 20% in School B and at least threefold in school D (see 
interviews of heads of heads of international relations and directors of 
schools) suggesting that the schools are paying more attention to 
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international activities and see it as an important aspect in the global 
strategy of the institution. 
The interviews and study of documents on site all give rise to the idea that 
international activities are on the increase and this especially since the 
opening up of the undergraduate programme in international 
management. (See interview of the Head of international relations of 
school D in particular). 
Timing 
One of the major questions of the research for this thesis is not only the 
ways and means the four institutions are internationalising themselves but 
why there is and has been over a very recent period an interest in 
encouraging the development of international activities by the governing 
body. Why therefore, is it at the heart of the strategy of development 
now? Why did it not happen at an earlier date as in larger institutions of 
higher education or indeed as in other countries? The business and 
management schools in Anglo-Saxon countries have been present on the 
international field as far as student recruitment is concerned, for example, 
for many years. It is clear that from the research carried out for this thesis, 
there are several factors which are both internal and external to the 
institutions as to why internationalisation is accelerating at the present 
time and has not taken place earlier. 
If we look briefly at the process from the 1980s since all the schools were 
fully recognised organisations of higher education by the state, major 
changes in international and global activities took place at that point in 
time. It was during the 1980s that educational programmes such as 
Socrates and Leonardo were developed to encourage more student and 
staff mobility within Europe. 
Technological development took place making communication amongst 
nations and indeed the corporate world much easier and cheaper. Thus, 
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as a result of this globalisation process, institutions of higher education 
responded by setting up international strategies with more explicit choices 
and a more integrated strategy in choosing partners and forming 
partnerships. This, in turn, was aimed at satisfying the needs of the 
corporate world for young internationally minded graduates. In the same 
way the four institutions took advantage of these programmes to 
internationalise themselves by such methods as student mobility for 
example, but due to the size, perhaps they did not have the same 
amount of international activity as larger more prestigious schools. 
Factors preventing internationalisation 
The Home Market 
As stated above, one of the factors but, by no means the only factor to 
contribute to the slow speed in development of international activities 
was the small number of students in the four institutions studied which, did 
not contribute to the critical mass necessary (and therefore the budget) 
for international projects on a large scale. Closely linked to this problem of 
small numbers was the question of the recruitment of students. As stated 
previously, the traditional way of entering a Grande Ecole was by 
following a two year course after the baccalaureate at a French high 
school. This two year course places importance on general culture and 
methodology and ends with the traditional competitive entrance exams ­
the concours d'entree to the Grandes Ecoles. It is very often by the 
number and origin of these students on which the whole system of 
classification is based. Those schools with the highest proportion of 
students from the classes pn§pa(atoires are very often seen to be the best 
and most prestigious business and management schools in France. It is 
quite common for French business and management to be classed in 
magazines by the quality of students at the entry level, (see Challenges, 
Nov. 2005) and L' Etudiant Jan.2006). 
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The table below shows the number of candidates for the four schools in 
this study over the last few years. 
;,­TABLE 3: Chamber of Commerce - Number of Applicants 
1996 201 500 575 450 

1997 280 649 873 550 

1998 260 690 520 650 

1999 302 723 175 680 

2000 341 787 305 701 

2001 370 918 410 720 

2002 504 1273 662 749 

2003 574 1417 793 860 

2004 493 1272 735 677 

2005 499 1300 720 766 

Source Chambre Fran<;aise de Commerce et de l'lndustrie [banque 
lENA). 
1996 was an important year for the recruitment of applicants since it was 
the first year that the classes pn2paratoires for entry into the business and 
management schools were transformed into a compulsory two year 
course. Prior to 1996, students who enrolled in the classes preparatoires 
COUld, if they wished, sit the competitive entrance exam at the end of 
their first year of study and if they succeeded in securing a place at a 
business school they were permitted to leave the course to enter the 
school in which they were accepted. Generally speaking, it was quite 
difficult for first year students to secure a place in the traditionally more 
prestigious Grandes Ecoles and so many students (but not all of them) 
returned for a second year in the hope of obtaining a higher ranking 
school which would in turn, at the end of their three year period of study 
would ensure better employment, in a larger company and of course a 
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higher starting salary. In a sense, in some cases, the competitive entrance 
exam at the end of the first year served as a practice session, although it 
can be suggested that for the smaller less prestigious business schools, 
these first year students were an important source of income (since all of 
these schools in this network were fee paying schools) for the less 
prestigious schools, which was lost after the 1996 ruling. 
One of the major reasons for the modification in the entrance 
requirements was to keep the business and management of classes 
preparatiores in line with the scientific classes pnaparatoires which have 
always been a two year mandatory programme, thus making 
management and scientific academic programmes the same length (i.e. 
five years post secondary education leading to a Master award). 
Furthermore, and although perhaps not known at the time, the decision to 
make the entire process of business and management studies into a five 
year course (two years in the classes preparatoires) followed by a further 
three years at the school of business follows the five year degree pattern 
for a Masters degree set out by the Bologna Charter on a European scale. 
On a national level this prepared the way for the grade de Master that 
could be given to all schools (both engineering and management 
schools) for a five year post secondary academic programme together 
with the national accreditation of a 'visa' from the National Ministry of 
Education. 
The loss in the number of applicants was naturally a cause for concern for 
the individual institutions for two reasons which are linked. 
1. Finance 
2. Prestige 
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Financial because there would be a loss in school fees paid by the 
students, as stated above and prestige due to the lack of numbers which 
would not attract more students. 
Due to league tables and the fact that one important criterion to be 
highly ranked was the number of students that studied at a classe 
preparatoire entering a school, it would not therefore be possible to 
ignore this public in the communication and marketing strategy towards 
this type of student. Even today, the number of these students is an 
important factor for national accreditation. 
When School C applied in 2005 for entry into the 'Conference de Grandes 
Ecoles' network, an association bringing together the most prestigious 
business, scientific and engineering schools one of the questions raised by 
one of the auditors in the audit that took place in June 2005 was: 
'Pourquoi vous n'avez pas beaucoup de prepas ? 
(Why don't you have a lot of students from the 'classes preparatoires?) 
Thus, indicating that this was an important issue for the 'Grandes Ecoles' 
association. Under the national regulations for recruiting, the business and 
management schools are allowed to recruit students from other 
programmes provided that they are of a two year duration and are 
nationally recognised programmes by the Ministry of National Education. 
Such programmes include the following awards (see figure 4). 
BTS - a two year national diploma prepared at a French high school 
specialising in business and commerce 
DUT - a two year course prepared at an IUT (Institut Universitaire de 
Technologie) a public institution of higher education that has the authority 
to grant its own awards 
DEUG - a two year course prepared at a public university. 
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Due to the falling number of candidates from the classes preparatoires, 
the four institutions put much of their efforts into attracting applicants from 
this less prestigious form of education. 
Numerous competitive entrance examination systems (known as 
admissions parallelles or parallel admissions] have been set up to control 
entry to the schools. Through these systems schools are grouped into what 
is known as examination banks and students must first sit a written exam in 
order get a chance to defend themselves at an oral that is specific to 
each school to which the applicant has applied. Only after being 
declared 'admittable' to a school and having passed the two year 
course, can a student commence study at the school. [See the official 
document of 'Profiles' the rules for the competitive entrance examinations 
submitted to the French Education Ministry in 1996 and also the academic 
regulations of each school under the heading concours) 
The following table indicates the evolution of the number of candidates 
per institution over the same period. 
TABLE 4: Number of Candidates with Two-year Diploma 
1998 320 350 291 350 
1999 550 650 445 489 
2000 684 728 539 587 
2001 773 889 561 798 
2002 834 954 916 790 
2003 840 1100 929 779 
2004 850 1108 791 854 
2005 870 1190 799 886 
Source: author's own data from official figures of the Chambre Franc;aises des Commerce et 
d1ndustrie 
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Although the four schools have different numbers of applicants, in one 
school the number of applicants has doubled The trend, therefore, is on 
the increase. This is in contrast to the number of students from the classes 
preparatoires. 
As far as recruitment and the internationalisation process of the school are 
concerned several conclusions can be reached. 
Firstly, these two types of competitive examinations systems (classes 
preparatoires and the admissions parallels do not encourage students of a 
foreign nationality to apply). In order to be admitted through the classe 
preparatoire system, applicants must have spent two years of study in a 
high school in France or at the very least at a French high school abroad 
(such as the Lycee Franc;ais Charles de Gaulle in London). Since it is widely 
recognised that the Grande Ecole system of higher education is unique in 
the world, it would be logical to conclude that this type of education 
would not attract many foreign students (and neither would they be 
prepared for such an examination) unless they were already living in 
France or at the very least have a significant French educational 
background. 
Secondly, whilst there may indeed be international equivalents of courses 
such as the BTS, DUT and DEUG (see above) such as a HND in the United 
Kingdom and associate degrees in the United states, which can be taken 
as equivalents to apply for such schools, the system does not encourage 
applications from foreign students. This is largely due to the organisational 
basis of the selection. All students, whatever their nationality and place of 
residence must first of all sit a series of written examinations then await to 
be declared 'admissible' before then being allowed to go for inteNiew at 
the individual schools. The time between the written examinations and the 
inteNiews can be as long as five or six weeks meaning that the foreign 
applicant or resident of another country would either have to come to 
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France at least twice or finance living and travelling expenses during the 
period for and between the two examinations. 
It is therefore quite clear that the Sup de Co programmes cannot be 
internationalised by attracting foreign students on a large scale as is the 
case in many Anglo-Saxon countries, due to the complex and long 
selection process. The only way that these schools can attract foreign 
students is through a system of international exchanges but this method 
does not permit the collection of tuition fees and thus has no great impact 
on the budget. 
Thus, from the outset the very nature of the selection process, does not 
allow for internationalisation through attracting foreign fee paying 
students due to its length and cost for the potential student. 
Executive Level Apprenticeships 
With the decline in the number of applicants from the traditional classes 
preparatoire's system and the growing number of applicants coming from 
the parallel admissions system, it would seem quite logical therefore to 
increase the means (both human and financial) in order to attract more 
of this type of student population. 
However, a few years earlier the business schools had seen at what could 
be called "their golden years" at the beginning of the early 1990s with 
their traditional market being swallowed up by the ever increasing 
number of Grandes Ecoles granted status by the National Ministry of 
Education to award the 'Sup de Co' diploma. Three of the four schools 
studied within this research, although created earlier, were granted the 
Sup de Co status towards the end of the eighties and the beginning of the 
nineties. It was therefore logical to assume that the increasing number of 
applicants from the parallel admissions entry was going to be shared by 
an increasing number of institutions. Therefore, it was necessary to remain 
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attractive for as long as possible to this new public and thus keep their 
share of the market. 
Traditionally, and contrary to the Grandes Ecoles in the scientific and 
engineering sector the Grandes Ecoles of business and management 
were fee paying and thus may have made it difficult for students at a low 
socio-economic level to continue their studies in such institutions [tuition 
fees in 2006 were approximately 6,500 euros or £4,600 per year). The only 
option offered to them if they wished to continue their studies was to enrol 
at a public university. 
So, in 1996, School C (see interview of Director) was the first institution to 
develop a track that was to be what could be known as the executive 
level apprenticeship track - a full time three year programme with the 
student dividing his time between school and company over a full twelve 
months rather that the traditional nine month academic year. 
Schools A, Band D followed suit in 1998, 1999 and 2000 [see interviews of 
Directors school A Band DJ with a minor difference in the fact that these 
three schools provided executive level apprenticeships for only the final 
two years of the programme. These programmes were set up by the 
individual institutions and had two major objectives: 
.I, 
I , ,,'Firstly, to encourage schools participate in the economy of the region by 
" •• i, 
providing students to companies on a long term basis of at least two and 
in some cases three years. This would provide a skilled managerial 
manpower to companies at a competitive rate who would work on long 
term projects. 
Secondly, the objective was to waive the expensive [in comparison to the 
university) tuition fees and thus make the traditionally fee paying schools 
open to a public that would not normally be able to afford three year 
i ~: 
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courses or more attractive to students who could. (See interviews Directors 

schools B and C). 

"Afin de n§duire les coOts de scolarite nous avons cree une filiere en 

apprentissage ... " 

In order to reduce school fees we created an apprentice course (School B 

Director) 

"Nous etions la premiere ecole en France a ouvirir Ie cycle ESC 

completement en apprentissage" - We were the first school in France to 

have an ESC programme as an apprenticeship programme. (School C 

Director) 

In addition to the reduction in fees, students according to their age would 

be eligible to earn up to sixty percent of the French minimum wage (SMIC) 

throughout the duration of the apprenticeship. So, not only would tuition 

fees be wavered but students would also earn money to pay for 

subsistence during the course. This was an important part of the system as 

the student apprentices would no longer be entitled to national student 

grants since they were legally employees of the companies for which they 

worked. [see Forma Sup, 2003 regional body for apprenticeship schemes). 

One of the major evolutions of these executive apprenticeship schemes 

as stated before was that the student was an employee of only one 

company during the totality of academic course (or for at least the 

number of years that the apprenticeship scheme was allowed) and the 

notion of the academic calendar had to be abolished to make provisions 

for time in the company. The student apprentice had only the minimum 

legal number of week's holiday (five) that could not be taken during the 

academic part of the programme and only during in-company time. 

Whilst providing a very positive insight to the company vision as a whole 

and the student apprentice gaining a true long term profeSSional 

:2- 'I
.­ur;: 
"
,r: 
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experience in one company as if the students was a true employee of the 
company, it has to be stated that there was as least one major negative 
point of the scheme and that was the international experience that is very 
often provided for the student following a more traditionally academic 
course of study (see interviews of heads of international relations schools A 
and C). 
All periods that are not spent studying on the course were to be spent in 
the company and since course timetables were re arranged so that 
students would not be away form companies for long periods (one week 
maximum), the idea of spending a semester in a foreign institution was 
now, no longer possible. Even on a lower international level the 
organisation of the curriculurn did not favour internationalisation for the 
teaching of modern languages (at least two being compulsory 
throughout the course). The courses were not regular and interrupted by 
long periods of company work. During the Academic year 1999/2000, 
School C received 6 visiting lecturers to participate in the various 
departments and not one lecturer taught an executive level class due to 
timetable problems. (Site visits school C, April 2005). 
This added to the fact that in school C for example, due to the falling 
numbers of students in the 1996 academic intake in October in the first 
year consisted of only of a cohort of student apprentices (Interview, 
Director School C). 
"En 1996 nous avons ouvert avec une promotion d'apprentis" In 1996 we 
opened with one cohort of apprentices. (School C Director). 
The other institutions had lower intakes during this period but not so 
dramatic as School C. The other three schools maintained their traditional 
student programme but with a student population ranging from thirty to 
sixty per cent less. In this case it becomes quite clear then that not only 
the need for international activities dropped, but that during the end of 
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the nineties growth in international activities was not a priority since there 
was no demand form students due to the restructuring of the main 
programme of the institution that would not allow for international studies 
within the curriculum (see interviews of Heads of international relations 
schools B and C). 
Although in the other institutions the situation was not quite as dramatic, it 
is quite plain to see that in such a context, during the mid nineties the 
process of internationalisa"l"ion saw a drop in activity and efforts were 
concentrated nationally in order to recruit students. The growth in activity 
had to be concentrated on a national domestic market which could be 
seen not only as a leadership driven policy but also as policy driven by 
external forces (interviews of Directors schools B and C). 
However, this is not to say that the international activities were 
abandoned completely. In order to remain credible in the eyes of future 
applicants, national accreditation authorities, a minimum level of activity 
had to remain, for example the continuing of exchanges of staff and 
students. Due to the multiple bilateral agreements that existed if only for 
the Socrates programme, the institutions had to honour their contracts 
and continue to accept students on exchanges even if they had fewer to 
send. 
As far as analysing the context of external environment it can be 
considered here that one of the major reasons these schools could not or 
did not make the decision to implement an international strategy on a 
large scale before the mid nineties was that their efforts were 
concentrated on other activities such as student recruitment. For any 
higher institution, the lack of students generally means lack of funding and 
any international strategy is in need of funding. One could argue that in 
some cases international activities could bring in sources of financing 
through fee paying foreign students and so one of the strategies could 
have been to promote the institution abroad by attending student fares 
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and attracting students on the courses. This to some extent is a valid point 
but what is important to remember is that these four schools at this time 
only had one major programme - the 'Sup de Co' programme - which, as 
mentioned before, has several drawbacks for foreign students. 
The implications on the budget of the institutions were important since this 
type of programme contributed significantly to revenues from student 
fees. 
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TABLE 5: Number of students with Apprentice Status 
School A 2000 25 (80) 20 (90) 
School B 1988 30 (100) 38 [160) 
SchoolC 1996 35 (35) 35 (110) 
SchoolD 1999 30 (85) 30 [125) 
* Apprentices for one academic year only. Figures in brackets represent 
the total numbers of the cohort 
Source: author's own source from site visits to all schools 
The above table represents the first year of entry with the number of 
students in the executive level apprenticeship programme and the 
numbers for the 2006 entry. It is interesting to note that the percentage of 
apprentices was significantly higher at the start of the programme and in 
2006 it has become significantly lower. Added to the fact that the 
duration has been reduced from two years [three years in School C) we 
can clearly see that there is a return to the traditional status of students in 
all four institutions. 
This tendency has then potential influences on: 
0) The international process of the institution 
b) The budget 
Firstly, as far as the internationalisation process was concerned, there was 
less need to develop international activities and in particular for student 
mobility since the very status of the students did not allow for student 
mobility. 
Secondly, as far as the institutional budget was concerned, since it was 
financed from this source, (in the case of School C for example this was 
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100% of the total students fees) and in others accounting for 25% to 30% of 
a cohorts budget. it is logical to assume that less money and attention 
was spent on international activities since there was less demand. 
However, in 2006, the percentage is significantly less since student 
numbers have grown and the duration of the programme has been 
reduced to only one year. Budgets for international activities have 
increased due to new demands as revealed also by the interviews of the 
heads of international relations in schools C and D. 
' ..ce budget a augmente par trois' this budget has increased threefold 
(School C, head of international relations). 
Closely linked to the budget of the institutions is the theory of pricing for 
the students. It is clear here that the setting up of an executive level 
apprenticeship programme has fallen into a strategy of pricing for 
customers - that is to say potential student, to the detriment of adopting a 
policy of internationalisation. 
In the affluent 1960s and 1970s, customers tended to be price insensitive 
but in the 1980s and 1990s customers became more price sensitive and 
policy in education in France seemed to be aware of this change due to 
the fact that institutions developed programmes that cost less to the 
student. 
Price has, however, important implications not only for the customer but 
also for the supplier of the product. Indeed there may be several 
objectives for the supplier to have a pricing strategy amongst which may 
be the need to survive in the medium to long term, or to retain and even 
increase market shares (Rowley 1994). It would seem that such a strategy 
has enabled the institutions to survive until the present time but the 
downside of this strategy was the prevention of international development 
since international mobility which is an important part of international 
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development was needed to a lesser extent by these new types of 
students. Secondly, by developing this type of programme the institutions 
also took into account the customers needs by providing students and 
young graduates the necessary experience that is required by the 
corporate world, and thus bridging a gap between companies and 
education that has long been criticised by many academics and 
accreditation bodies such as the AACSB. 
Conclusions 
So, the timing of internationalisation in the smaller provincial business and 
management can be seen to be delayed in comparison to other larger 
prestigious schools by two factors: 
,. The decline in the number of student applications 
2. The changes in the type of students 
Firstly, the decline in student applications due to the falling numbers of 
traditional applicants where the key date can be said to be 1996, which 
had a greater impact on smaller schools for several reasons. The loss of 
student applicants had a greater financial impact on the smaller schools 
as opposed to larger institutions due to critical mass and as far as 
percentages are concerned, and thus had less financial income to 
support international development. The new model of students who 
followed executive level internships in one company working on a 
calendar year rather than an academic year alternating systematically 
between school and company meant that there was less need (and 
indeed financial means) to develop international activities as student 
could not take advantage of them. 
Efforts (financial and human) were put into attracting national applicants 
rather than international applicants due to the particularity of the French 
system and also the financial burden that would have to be borne on 
international recruitment. These influences therefore can be quite 
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justifiably be considered as negative influences and delaying influences 
on the internationalisation process. 
Factors contributing to internationalisation 
The timing of the change towards a more international organisation was 
not simply due to factors pushing back the transformation but there were 
also factors that at the same time required the organisations to push 
forward with some form of internationalisation. These factors, in the past, 
have been referred to as rationales [De Witt 2002), which can be both 
internal rationales and external rationales. Within the field of research for 
this thesis, the rationales are present but have been transformed and are 
often expressed differently today. 
The research has also revealed that new product development within 
each organisation can contribute to the acceleration of the 
internationalisation process due to the very nature of the product or, in this 
case the programme that has been developed and later having an 
international impact on the institution as a whole. 
The Rationales 
As stated above, the rationales whether they be internal or external have 
played an important part in the development of international activities 
and due to the ever changing external environment they have been 
expressed differently by the directors of the institutions in their interviews. 
The Directors of schools B C and D clearly used the term 'survival' twice. 
The newly expressed rationales for internationalisation of business 
institutions 
Whilst it is clear that the traditional rationales for internationalisation still 
remain it has become obvious over recent years that new rationales have 
i 
If I 
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developed or are at the very least expressed differently. The four 
institutions still value the importance of the four rationales (De Wit 2002) of: 
1. Political, 
2. Economic 
3. Cultural 
4. Academic 
As within former models but the research has shown that in some cases 
the rationales have been modified and in other cases new rationales 
have emerged. 
When considering the political rationale, one important factor has 
emerged over the past couple of years because of guidelines issued by 
the French National Ministry for Education on accreditation. The Secretary 
of State of Science and Education of the Ministere de "Education 
NotionoJe announced at the beginning of the twenty first century the 
creation of a national diploma with the title of Master's for the French 
Education system. This is an indication of the state's desire to become 
more international and to harmonise the degree pattern to international 
standards. However, today in France this step has not gone without some 
criticism especially amongst the Grondes EcoJes. 
About 50% of all degrees awarded five years after secondary school level 
are awarded by the Grandes ecoles whether they be engineering, 
science or in the management field (see Challenges, Nov. 2005) and they 
are among the most reputable French diplomas both at home and 
abroad. These schools have also been in the foreground of receiving and 
educating foreign students for the past fifteen years. 
It is generally agreed that the Conferences des Grandes Ecoles, is totally 
for the internationalisation of the education system in France but is wary of 
certain practices. One of the main criticisms was the fact that only public 
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institutions would be allowed to award the title of Master. This was a great 
bone of contention since it was largely the private or consular (institutions 
whose governing body was the local Chambers of Commerce and 
Industry and who are the second largest bodies of education in France 
today after the Ministry of National Education). 
This new type of degree is a little different compared to other international 
and Anglo-Saxon degrees in the sense that it is a National degree, 
awarded by the Ministry of National Education. In the United Kingdom 
and other European countries, institutions are granted a charter which in 
turn gives them the right to award their own academic degrees under 
their own responsibility, and it would seem that the French state wished to 
keep control of all French academic awards. 
However, the National Ministry of Education and the Grandes Ecoles were 
trying to come to some agreement on the name of the degree awarded 
and to the vast array of content and quality even if they are financially 
very viable for schools by attracting the high fee paying foreign student. 
The original idea came from the French Education Minister, at the time, 
Jack Lang, who had requested that the Grandes Ecoles change the 
names of their Masters degrees by 2003. Due to the discontent of the 
Grandes Ecoles the Minister for National Education announced that the 
problem was about to be solved. All Master degrees awarded to students 
would be the current university degrees DEA or DESS (these awards were 
only awarded by state universities - the DEA being the award after five 
years of study and a necessary requirement for the start of a doctoral 
degree - the DESS being a more specialised and practical five year post 
high school degree with work based experience integrated in the one 
year course) 
These two awards would be granted by a single national board. As far as 
other awards of the same level were to be concerned the government 
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would accept the use of "Master" to present their courses in the English 
language. The Conference de Grandes Ecoles seemed to be quite 
content with this measure in the sense that they recognised that the 
Ministry of Education was becoming more flexible. 
Indeed, this measure seemed to be very acceptable to schools and that 
they would be prepared to reformat their courses for more visibility in order 
to keep their internally awarded degrees which were not the na1"ional 
diplomas since they are an important source of not only financing from 
foreign students but also convey a certain high quality image to the all 
important students from the classes pn?paratoires population, the 
traditional source of students for the Sup de Co business programmes. This 
image is of capital importance since the French student population is 
decreasing and so sources must be maintained elsewhere. 
It would also appear that the political rational is now taking under its 
umbrella other rationales that were before independent or at the very 
least autonomous. The Helfer Commission, which is the governing body 
and academic watchdog of the French Ministry of Education, has, 
changed the way schools and universities are allowed to award nationally 
accredited degrees in the business and management sector of higher 
education. Guidelines have been set out by the commission on topics 
such as stoff recruitment, research academic areas and also international. 
This is governed by the parliament bills that were passed on 8th March 2001 
for accredited degrees and 4th June 2003 for the Master level grade to be 
attributed to a five year management programme. 
As far as academic staffing is concerned, which in turn has an effect on 
the academic level of on institution and thus on quality - the commission 
has suggested that all members of academic staff should hold at least a 
post graduate degree at Master's level and that there should be a ratio of 
1member of academic stoff to 20 students. Language teachers should be 
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native speakers or hold a national teaching qualification of the Ministry of 
Education (CAPES or Agn§gation). 
In the case of research, the commission has recognised that the more 
prestigious business and management schools in France have been 
investing in research over the past few decades and that it is becoming 
more and more apparent that the smaller business schools should get 
involved with the activity of research. Companies (Le. the future 
employers of young business school graduates) have been encouraging 
the activity of research in business schools by financing a certain number 
of chairs because they have now come to realise that the classical 
opposition where academic research does not train professional hands­
on young graduates is becoming less and less of a contradiction in terms. 
Since 2003, four chairs have been created in the four schools particularly 
in the entrepreneurial field (see interviews of directors in schools A and 0). 
Indeed, the need to train young graduates to be capable of analysing 
and structuring un-foreseeable changes in the global business 
environment is more and more apparent. 
The commission has also given firm guidelines for internationalisation and 
recognised the fact that the situation today is more ambitious than just 
basing itself on a few informal stUdent exchanges. The commission clearly 
states that the business schools need to recruit foreign fee paying students 
and attract foreign academic staff and is becoming more and more of 
an industry of education in which any recognition of quality will pass firstly, 
through notional accreditation bodies and later through international 
accrediting bodies such as the AACSB and EQUIS (Commission's report, 
November 2005). 
So, it would seem, therefore, in France, the political rationale for 
international development is beginning to encompass the other rationales 
and it is the political rationale that is becoming more and more omni­
present. Where once, academic and economic rationales were treated 
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on an individual basis they have now become part of the political 
rationale since the central government and the Ministry of Education is 
dictating the policies of such activities as staff recruitment (on an 
international scale), research (to international standards) as well as stating 
a policy on internationalisation. 
If the individual institutions do not respect these guidelines and put them 
into practice they will not be allowed to award offiCially recognised 
degrees nor have the Master title put on their five year degree. The 
awarding of a Master degree that is fully recognised is important since it is 
the only academic award after the baccalaureat that some students will 
receive from higher education as the Sup de Co system has not followed 
the Bologna process in awarding a degree after three years. This is a 
great leap forward in French thinking where formally it was forbidden to 
use any Anglo-Saxon terminology (Loi Toubon) in advertising for example, 
where a French term already existed in an attempt to protect the French 
language. 
The Rationale of clients' demands 
One rationale that has emerged for the interviews carried out for this 
research is the need for business and management schools to 
concentrate more on the clients' demands and expectations (see 
interviews of directors of schools A C and D). This rationale is closely linked 
to the research that is beginning to proliferate concerning the importance 
of saj-isfaction in higher education (Navarro, 2005), where it is becoming 
increasingly obvious that due to competition, institutions of higher 
education need to look at quality and customer satisfaction in order to 
maintain growth and sustainability. The rationale of clients' demands for 
internationalisation has been expressed many times throughout the 
research for this thesis. It has been expressed both internally and externally 
in the interviews with the directors of the business schools themselves and 
also by the Chambers of Commerce which finance the institutions. 
Page 114/248 
Whilst it has been suggested that there are several types of clients within 
the institutions such as students, potential employers, parents, governing 
bodies and financial sponsors (Kelsey 2001), there were two categories of 
clients that were particularly emphasised in the interviews especially by 
the directors of schools: 
1. Companies who are and become potential employers 
2. Potential students 
However, the corporate world cannot only be considered simply as future 
employers for the young graduates of the institutions. The companies are 
clients of the business institutions on several different levels and therefore it 
is important to satisfy their demands in order to keep them as clients and 
to create a sort of brand loyalty. The companies are clear well defined 
customers compared to students who have multiple roles within the 
institution (Sirvanci 1996). Students rarely have the opportunity to return to 
the institution and thus have little brand loyalty on repurchasing which is 
an important aspect in satisfaction. The companies will show their loyalty 
in providing employment and financial support. 
As stated earlier in this thesis, the educational institutions studied in this 
research all depend on the local chamber of commerce and industry 
which is a governmental body representing local trade and industry and 
therefore, as such the institution has a duty to satisfy this category of 
customers' needs by providing an education that helps to promote the 
local economy. 
Within the French economic system there is a legal obligation for all 
companies and corporate entities to give a part of their total turnover in 
the form of taxe d'apprentissage or a learning tax to educational 
institutions. This tax is received by educational institutions within a given 
area, or the company can indicate (or direct) the amount it wishes to give 
to a named institution. It is therefore desirable to show to companies that 
Page 115/248 
they are trying to satisfy their demands in order to attract this type of 
funding. The majority of educational institutions go through a period of a 
learning tax campaign once a year where human and financial means 
are allocated to inform companies of the institution's activities and to 
encourage the companies to send their financial contribution to their own 
particular institution. 
However, satisfying the clients' demand for financial reasons is only one 
aspect of the rationale. It is acknowledged that business and 
management schools have much closer links to companies than the 
public universities by putting the emphasis on company based work 
experience throughout the curriculum, especially at the end of a course 
before graduating which acts as a sort of spring board to first 
employment. It is important that business and management schools 
provide adequate training in specific fields of study so that they will have 
high quality graduates on the employment market and who will be readily 
employed by companies, whether they be large or small. 
The interviews of the four directors of the business schools have indicated 
that companies are demanding internationally minded graduates being 
able to communicate in more than one language and culturally 
adaptable. This was particularly apparent when the schools decided to 
set up a new programme with an international orientation (Interviews of 
directors of School C and D tables in appendix 2 product development), 
where companies expressed the need of internationally minded and 
linguistically operational young graduates in two even three languages). 
The speech of the president of the Chamber of Commerce of School C 
(which was studied during the site visits) during his visit to Australia clearly 
indicates that the companies he represents are looking for young 
internationally minded graduates. School B has indicated that it is 
necessary to continue the international development and to produce 
young graduates with business development skills who have a capacity to 
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integrate the international or multi-cultural dimension into their everyday 
work. (See interview of Director School B). 
'II est indispensable aujourd'hui de developper nos activites 
internationales afin bien preparer nos etudiants a I'entree sur Ie marche 
de travail mondial' -It is absolutely necessary to develop our international 
activites to prepare our students to enter the global job market. 
From the site visits of all schools, various other sources such as minutes of 
scientific and teaching advancement committees indicate that 
companies are constantly demanding that young graduates be culturally 
and linguistically fluent. (Minutes of the conseif scientifique of School D 
January 2005, and minutes of a "breakfast meeting of 10 SMEs at School C 
October 2005) In some cases the research discovered that companies 
expressed their needs in a very basic manner in the sense that 
international or inter cultural skills were expressed by the companies need 
for their future employees to simply speak a foreign language. When the 
institutions pursued the matter further it was revealed that the companies' 
demands were incomplete. Indeed, the companies needed their 
employees to have further skills such as negotiation skills, in depth 
knowledge of foreign markets, the foreign legal system. All these needs 
have to some extent become part of the logical explanation for the 
creation of the international programmes especially at undergraduate or 
bachelor level (see interview of Head of International Relations, school C) 
Therefore, there is firm evidence to suggest that if the business schools 
provide an internationally orientated programme they are satisfying part 
of the demands of the companies by providing training that will be 
necessary to the future company executive and this in turn will make the 
employment seeking process much easier for the young graduate. This 
should therefore attract new students by using the argument that it will be 
easy to find high quality employment at the end of their academic studies 
at a particular institution. 
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Indeed, there has been room for concern in the past about the lack of 
relevance of business education and research to business. Slocum (1984) 
as President of the Academy of Management questioned the relevance 
of theories and research to practice. Bedian [1989) described academic 
research as being overspecialised and mindless, whilst others wonder 
whether academic research is there only to please the academics with 
business education being of little value [Davies et al. 1994). 
Research on both sides of the Atlantic reveals that business schools have 
had a tendency to dissociate themselves from businesses in an attempt to 
improve their standing with the academic community. The AACSB, for 
example, has emphasised the importance of publishing in good 
academic journals and less importance on links with the business 
community, although in 1996 they began to argue for more interaction. 
[Ramsey 1993) argues for more interaction between academics and 
practitioners. In Europe, the EFMD [European Foundation for Management 
Development); the EQUIS accreditation body, is also going in the same 
direction. 
So, today, it would seem that research on customer satisfaction is taken 
into consideration by stating that stakeholders such as companies should 
have a more important role to play in business education (Warren, 
O'Toole 2005). This is not however just on the basis of an economic 
rationale is it also a rational based on a moral imperative in the sense that 
educational institutions exist to provide a service and that service is to 
provide young graduates for the job market 'thus we can indeed affirm 
that educational institutions have a moral obligation to internationalise 
because companies are requesting internationally minded graduates. 
As stated above, the second type of client is the potential student. It is not 
sufficient simply to satisfy the companies or future employees' demands. It 
is also necessary to attract students to study at the institution and although 
, 
, ,
, 
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they may not be able to show their loyalty by repurchasing or returning 
they may be able to demonstrate their loyalty by recommendations to 
others (Navarro 2005). The student, before starting his studies in higher 
education, may have a different view, ideas and objectives to those of a 
company that is willing to employ him at the end of his studies and 
therefore it is important to satisfy and attract the potential student but, not 
at all costs such as promising him or her something which the employment 
market will not be able to offer after graduating. 
During recruitment periods of the business schools for the academic year 
2004/2005, that students were very aware that globalisation is increasingly 
important in today's corporate world and not only during the formal 
interviews of selection but also, in an informal manner, students are more 
and more interested in the international activities of an educational 
institution. When school C introduced its fully accredited AACSB MBA 
course that was jointly run with an American University, interest in this 
institution rose from potential applicants, particularly on the international 
undergraduate programme since the institution was perceived as being 
capable of acting in an international manner on several levels. (See 
interview of Director School C). 
"Le fait d'ouvrir un MBA nous a apporte des candidates" - The opening of 
our MBA attracted more applicants. 
Although it was not certain that students would continue with and MBA 
course after graduating it was nevertheless a selling point concerning the 
capacity of the institution to work in an international context. 
During student fairs run by the national specialised magazines and 
presentations in feeder schools, students often ask questions about 
languages and international exchanges. In the magazines, "Challenges" 
and ilL' Etudiant" which are popular press, publish ratings of the schools 
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with international activities which plays and an important role in the 
overall ratings of an institution. 
It is however important to analyse these actions and demands with care 
as, although students may constantly ask questions concerning foreign 
destinations and exchanges, this does not mean that they will all take 
advantage of them. However, one element would appear certain, a 
business school which has a very limited number of exchanges and which 
is not perceived and actively involved in developing international relations 
and activities will probably have difficulty in recruiting potential students 
(see interview of Director, school A). 
"Aujourd'hui, si on n'a pas des activites internationals, on n'est pas 
attractif" - Today, if we don't have any international activites we are not 
attractive. 
Closely linked to student demands is that of the family and parents. The 
parental factor must be taken into consideration since it is very often the 
parents who pay the school fees in an environment where it may be an 
easy choice to choose a university education which is almost free of 
charge. A questionnaire was distributed to parents at various open days 
and student fairs in order to evaluate parental desires in their children's 
education. 
These interviews were undertaken to probe the issue of parental ambitions 
for their children. Do these ambitions drive the 'Sup de Co' league tables 
and the strivings of individual colleges to raise their status wherever 
possible? There was, however, only weak support for this view form this 
admittedly limited sample, despite the fact that schools continue to 
internationalise themselves due to other rationales. 
Before questions were asked, attention was paid to discover at which 
entry level the potential student was entering the school (see question 1) ­
Page 120/248 
i.e. immediately after secondary education, or after two years of 
secondary education, in order to assess the level of importance between 
the two groups. 
Answers to the general questions about a 'Grande Ecole' education over 

a university education included: 

'Plus de contacts avec les entreprises' 

More company contact 

'Une meilleure suive individuelle' 

'More individual attention' 

Une formation plus professionnelle et moins theorique par rapport a 

I'universite' 

'Courses being more professional that theoretical in comparison to the 

university system' 

'Des classes plus petites' - smaller classes 

As regards expectations parents required two major things 

'Un dipl6me reconnu' - a recognised degree 

And 

'Un bon job a la fin' - a good job at the end 
There were varying answers to the distance from home where parents 
whose children were at two year post secondary level were more ready 
to change geographical areas to find an appropriate school suggesting 
that other factors governed choice such as specialised options and even 
league tables. Parents of younger children tended to look for programmes 
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that were nearer home suggesting that factors such as league tables 
were less important. 
Up to this point very few references were made to internationalisation. No 
reference was given to this subject by parents of students who were 
entering after a two year post secondary education. All references and 
answers containing aspects of internationalisation were given by parents 
whose children were entering a post secondary education course - which 
may seem logical since all parents who were questioned were searching 
for an international programme. Such references that were given seemed 
vague, such os: 
'Une bonne formation en langue' - good language teaching 
And 
'..des periodes a I' etronger' periods abroad 
When questions were more centred upon the international aspect of 
higher education, again parents of students entering directly after 
secondary school had more ideas and responses were more complete. 
When asked about international aspects parents of two year plus 
secondary students remained very general and abstract about what an 
international career was, with many giving the example of languages as 
important (English with the possibility of a second language) and also that 
it was important for schools to provide for a period (semester) in a foreign 
country. 
Parents of immediate post secondary entry students were however more 
open and forward with their opinions concerning expectations with some 
saying: 
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'I'appreni"issage d'une troisieme langue' -a third language 
' ... que mon enfant parle courament deux, voire trois langues etrangeres' 
- so than my child will be able to speak two or three modern languages 
Un programme qui prepare I'etudiant a une carriere a I'international - a 
programme which prepares the student for an international career. 
'Des periodes obligatoires ol'etranger' - compulsory periods abroad 
' ..des contacts avec des multinationales' - contacts with mUlti-nationals 
The above responses seem to indicate that there is a greater awareness 
and desire for an international programme from parents whose children 
are entering immediately after secondary education than from these 
parents of older students who have already spent at least two years in 
higher education. So, there is definitely a need to provide courses with an 
international perspective although, at least for the moment, this 
perspective seems to be more apparent for younger rather than older 
students and their parents. 
The findings in this research therefore continue the opened debate that 
there is a need to consider that satisfying the customer is a reality and a 
true rationale for internationalisation, which extends the idea that 
customer satisfaction is becoming more and more of an issue for 
educational institutions [Navarro 2005). Other stakeholders should not be 
ignored either and whilst it is recognised that their wishes are to be taken 
into consideration (Sangeeta 2004) it is also necessary to extend this and 
include it in the rationale for internationalisation. 
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The Rationale of Survival 
The second rationale that has emerged or at the very least that has been 
expressed differently from its former appearance is the rationale of survival 
which can be argued as a variation on the rai-ionale of economics The 
notion of survival seems to have one important issue - how to attract more 
students now that the national market is saturated due to demographic 
reasons on the one hand and as we have already seen on the other hand 
the larger more prestigious schools are expanding and are integrating 
more and more French nationals (see interviews of Directors, schools C 
and D) _This, in turn seems to have a spiral effect since in order to attract 
more students it is necessary to attract a competent and recognised 
academic staff. So, the rational of survival is due to the effects of 
competition, not only from larger business and management schools in 
France but from three other types of competition. 
1. Universities 
2. Engineering schools i.e. Grandes Ecoles 
3. Foreign universities and business schools 
Firstly, the French state universities are open to all students who have the 
baccalaureate - (the French equivalent of A levels) There is no entry 
examination and entry is automatic to many courses. Enrolment and study 
fees are minimal and so, for a number of families, this is an attractive 
alternative on an economic level in comparison with the Grandes Ecoles 
of management which are considerably more expensive (around 6500 
euros per year rising to 9000 euros in larger, more well known institutions)_ 
Universities are beginning to open new programmes that are orientated to 
the corporate world with the development of IUPs (Institut universitaire 
professionnel) or special units within the universities which prepare students 
for careers in various specialist fields including management. In contrast to 
the former image of French universities, these special units have more links 
to the corporate world and are beginning to copy the business schools' 
tradition of including professional experience in the form of long work 
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placements. Secondly, the Grande Ecoles engineering schools are 
beginning to include more and more management and finance courses 
into their programme and thus rendering them less scientific and arming 
the student with skills that normally were in the past only acquired from a 
business school (see prospectus 2005 of the ENI and Mines engineering 
schools) . 
In the 'Ecole des Mines' network of engineering schools from a study of 
the programmes, it is now possible in some schools to have 900 hours of 
non technical and scientific courses out of a total of 1200 hours over a 
three year period (see prospectus 2004). Non technical subjects include 
subjects that are not usually considered as engineering subjects such os 
languages, economics, finance, law and team management. Although, 
this situation os yet must not be considered as general, it is nevertheless 
perhaps worth observing its evolution in the future and to bear in mind 
that if this trend continues they may well become important competitors 
in the future. 
Another change in the engineering academic environment is the 
emergence of post graduate Master level courses with a management 
orientation. It is possible today to enrol in an engineering school for a 
programme called 'Management des grands projets et programmes' or 
Large scale programmes and project management, again yet another 
example of the former domain of management schools (See Ecoles des 
Mines de Nantes and Saint-Etienne prospectus 2005). 
The third form of competition comes from foreign universities which come 
to France to attract student onto their undergraduate programmes in 
Business. Indeed the market has become so attractive that Student fairs 
organised by the student magazine 'L'Etudiant' over the past three years 
has attracted over 10 foreign universities for each of its salons in Paris and 
in Lyon. 
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Such British universities include but are not limited to: 
A) South Bank 
B) BCUC Buckingham Chilterns 
C) Coventry 
0) Hertfordshire 
E) Wolverhampton 
students are attracted to them because of lower fees. Even with the 
introduction of reforms in the fee structure in 2006, the fees will still be 
cheaper than any of the Sup de Co programmes and terms of payment 
for European Union students are very attractive (where payment can be 
deferred until completion of studies) compared to the traditional methods 
of payment for French education. 
Whilst it may be argued that this may only have a limited effect on the 
student population since only a small proportion will actually choose to 
study abroad, the situation is perhaps more complex than just dealing with 
figures. There is also a question of restructuring the curriculum for this 
category of student. Many students are attracted for one year study on a 
top up degree in the United Kingdom which after graduating will entitle 
them to enter the second year of a Sup de Co programme and thus only 
spending two years on the course rather than the traditional three years. 
This will have implications of the course design as well on finance since the 
student will stay for only two years instead of three. Provision has been 
made for direct entry to the second year of the programmes, especially 
for holders of a foreign degree, but the situation may be even more 
generalised in the future with the introduction of the Bologna 3-5-8 years 
academic degree system and the traditional Sup de Co programmes 
may stand to lose out by only being able to recruit into the second year 
rather than in the traditional first year which may in turn have serious 
consequences on budgets due to loss of tuition fees in the first year. 
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The rationale of survival also concerns academic staff. The importance 
today of having a well qualified teaching staff is enhanced by the 
political rationale (see above) due the Helfer Commission which has been 
set up to evaluate the Grandes Ecoles system in the Business and 
Management sector which requires a certain number of permanent staff 
working under contracts of at least three or four days per week. This 
means that academic staff must have time set aside for research and thus 
spend less time in the class room and tutoring such activities as 
professional internships. The number of academic staff has to increase 
and this financing must be found in order to pay the salaries of these 
newly employed teachers. Research is costly and while staff are carrying 
out research they are not teaching. Since the first request for the Master 
level award was submitted, the four institutions have set up a policy of 
allowing time for research. According to the interviews of the directors 
and internal memorandums, this is usually either one or one and a half 
days per week, where the academic staff is relieved of teaching 80 hours 
per year or the equivalent of two courses (see Director school C). 
'lei, les profs chercheurs enseignent 80 heures par an et on tune journee 
de recherche' - Here, researchers teach 80 hours per year and are given 
one day off for research. 
Considering that it will cost about 80 euros per hour in order to employ a 
part time lecturer to cover the courses not taught by the permanent 
academic staff the price of research can be high, especially when we 
consider the small size of the institutions (annual budgets of 6 million 
euros). Added to this the actual cost of research has to be added ­
travelling expenses to conferences that require subscription fees and 
enrolment. 
The financial burden therefore, on these institutions has never been 
greater and with local, regional and national funding being considerably 
reduced, together with the current situation of the decreasing numbers of 
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national students the only solution for increasing the student population of 
each institution is to look elsewhere on an international level. As has 
already been stated, whilst student exchanges are an important factor on 
the internationalisation process of an institution, they do not bring in any 
financial help and so a new generation of international students has been 
born -the fee paying international students. It is however important to 
stress that the notion of exchanges has not been forgotten but contrary to 
previous models, it has become less a priority among priorities in the 
international development and other activities are emerging (see further). 
A new generation of fee paying students who may integrate the 
traditional Sup de Co programme provided they have a sufficient level of 
French and provided they have been admitted through the complicated 
entrance process may be an answer to funding. However, requirements 
for entry are complicated. 
The alternatives are twofold: 
1. To create new programmes for them 
2. Integrate them into the Anglo-Saxon bachelor programme 
Newly created programmes generally take the form of summer schools or 
summer sessions where French language courses are provided together 
with cultural visits and topics on the French way of life. This sort of 
programme has been done in two schools over the past few years with 
China dominating one school in particular School C, (see interviews of 
director of schools C and OJ. 
Bachelor programmes attract more foreign students than the traditional 
Sup de Co programme for several reasons. Firstly on the level of Simplicity 
of entry, for foreign nationals it is far easier to enter a bachelor 
programme since the entrance procedure is usually managed on the 
institutional level rather than a national level with specific dates. The level 
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of entry is in many cases understood since here the entrance level is 
straight after the end of secondary education with a school leaving 
certificate, whereas for the Sup de Co programme the entry level is at 
least two years after leaving secondary education which on an 
international level does not have many corresponding equivalent 
diplomas. Statistics indicate that during the first year of the programme in 
each school the bachelor type programmes had the following 
percentages of foreign stUdents: 
TABLE 6: Percentages of Foreign Students 
INSTITUTIONS % 
School A 5% 
School B 5% 
SchoolC 7% 
School D 7% 
Source: author's own data site visits. 
Figure for the 2005 entry reveal that the percentages are as follows: 
TABLE 7: Percentages of Students in 2005 
INSTITUTIONS % 
School A 12 % 
School B 15% 
School C 20 % 
School D 15% 
Source: author's own data from site visits 
As can be clearly seen, the percentages have risen in all schools, some 
more than others due to the number of years between the date of 
creation and 2005 figures. It is also clear that internationalisation of 
I 
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programmes is an answer to attract more international fee paying 
students and thus develop international activities within an institution as 
well as generating financial income. 
Secondly, the Anglo-Saxon model of Bachelor, Master, Ph. D seems to be 
more clearly understood internationally rather than the French systems of 
Grandes Ecoles, since the French system is unique to France. (Bourdieu 
1984) 
Recent developments have seen the integration of international students 
in two ways. 
1. Integrating international students directly into the institution (see interview Head 
of international relations, school 0) 
2. Integrating international students by franchising the programme (interview 
Head of international relations, school C) 
The integration directly into the institution is a fairly common way and is 
quite a simple process in the sense that the international students are 
treated exactly the same as home students with perhaps the only 
difference on second language options. A foreign student will often take 
French as a foreign language rather than an option such as Spanish, 
German or Italian where internal rulings require students to study two 
foreign languages for the completion of an academic award. 
The second way of integrating international students is still in its embryo 
stage and will be dealt with further on since it is an outcome of 
international strategy rather than a rationale or factor of influence. Thus, it 
can be considered as not only an internationalisa1-ion factor but also the 
institutions' globalisation strategy. 
The findings of this research have revealed that the rationales of today 
differ somewhat to former models. In some cases, the notion of rationales 
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is not treated at all such is the case in the models of the NUFFIC model (De 
Wit 2002) where only policy and politics are dealt with. In Knight's 
internationalisation circle, the awareness part of the circle deals with a 
more academic model for students and staff, it is only in the second 
revised version does she deal with the external context. Within this model 
the emphasis of external influences is seen as major driving forces on the 
development of the internationalisation process with special reference 
and influence on the governing body which gives direction to the global 
strategy of the institution. 
It is necessary however to point out two factors. Firstly, there seems to be 
only external forces shaping the internal strategy of internationalisation 
and all the forces have an influence on the governing body and thus 
there is a top down decision process in place, which is widespread in 
French management culture. Secondly, it is to be noticed that the board 
of directors within the model is represented as being both inside and 
outside the box that represents the institution. This is explained by the fact 
that due to the political nature and structure of the institutions there is a 
board of directors within the institution which is closely linked to the 
Chambers of Commerce, thus in the cases of three institutions out of the 
four business schools are services or departments of the Chamber of 
Commerce that govern them. In the fourth case the institution is a legal 
entity run by an institution whose director is employed by the local 
Chamber of Commerce. 
Thus, in all four cases part of the governing body is to be situated outside 
the institution itself and within the Chamber of Commerce. This part of the 
governing body is made up of the Director General of the Chamber, the 
members of the governing board who receive their directives from an 
elected body from the corporate world headed by a democratically 
elected President for a period of five years. 
",., , 
L 
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When looking at rationales and the timing of internationalisation within the 
four institutions it is interesting to note that the following push pull 
phenomena can be observed, where the market is a pushing back 
phenomena and delaying international development and the political 
rationales through the Helfer Commission which now encompasses the 
rationales of academia and economy has a pushing forward effect due 
to the requirements stated in order to keep national accreditation and 
the' Grade de Master' . 
International development through a parallel programme 
Due then to the falling number in applicants it was necessary for the four 
schools to put forward a strategy to increase the student population of the 
institutions. Due to the recruitment process of the Sup de Co programme it 
was difficult to imagine increasing the number on that programme at an 
international level, and due also to the diminishing domestic market. 
It was therefore necessary to create a totally new programme that would 
help increase the student numbers as a whole and be targeted at a 
totally new type of student so as not to be in competition with the Sup de 
Co programme and thus orient traditional applicants onto the new 
programme. It was also in response to the rationale of satisfying customer 
demands (the corporate world) to produce young capable graduates 
who could develop the international activities of a company (see further). 
All four schools decided to take on an internationalisation strategy in order 
to develop and increase the student population. This strategy would be 
an external or peripheral strategy which would gradually grow inward to 
the heart of the organisation by creating a separate programme at 
undergraduate level with recruitment immediately after secondary 
education rather that after the two years of classes preparotoires, leading 
to a four year bachelor degree in the area of international business. The 
opening dates of each course are as follows: 
. 	 i 
I 
I 
.~ 
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TABLE 8: Opening date for Undergraduate Programme 
INSmUTIONS YEAR 
School A 1999 
School B 1989 
School C 1997 
School 0 1998 
Source: author's own data (site visits and school brochures) 
From these key dates an analysis was carried out concerning the various 
international activities that were in place before and after the setting up 
of these programmes. Information was gathered again from the site visits 
and the interviews thus allowing for triangulation both within and between 
the institutions observed and thus leading to more valid conclusions 
The table in Appendix 3 indicates both the activities and the sources of 
information and clearly demonstrates that there was an increase in the 
international activities after the setting up of these programmes in each 
individual institution. 
In all four schools there have been international activities in existence for 
many years, well before the time the research for this thesis was carried 
out. So we cannot state that the interest in internationalisation in the four 
institutions was recent. What can be said however, is that the 
internationalisation process seems to have intensified and diversified over 
the past few years as far as 
Networking 
The formalising of the ECTS system 
Employing international academic staff 
Curriculum development 
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are concerned. In addition, these undergraduate courses in all four 
institutions therefore, provided a positive international atmosphere to 
encourage the institution as a whole to become more internationally 
orientated. This is further backed up by evidence from the interviews that 
were carried out with the personnel of the four institutions. School D's 
head of international relations clearly states in his interview, that the 
budget has increased over the past couple of years and that there has 
been an increase in activities. To begin with by setting up an international 
programme, by definition this requires a greater budget. 
The limits of the research are reached when it is necessary to assess to 
what extent the undergraduate programme in'fluenced the 
internationalisation process of the institution as a whole and to what 
extent other factors influenced the internationalisation process. For 
instance, it is difficult to assess to what extent the setting up of the EeTS 
system was due to the undergraduate programme's existence and to 
what extent it was due to other external forces. Similarly, the same thing 
could be said concerning the recruitment of foreign academic staff. All 
that is known is that the process accelerated after the opening of the new 
programme and that all evidence suggests that these programmes did 
have an influence on the internationalisation process but, it can by no 
means be said that this was the only factor to increase international 
activities. 
Analysis of Results for the timing in internationalisation 
As regards the timing for the international process it cannot be denied 
that there has been a great deal of international activity especially within 
the academic area in all four schools, but until recently this has remained 
on a traditional level with the institutions taking advantage of programmes 
such as Leonardo and Socrates for teacher and student exchanges and 
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inclusion of language teaching in the curriculum as an internationalisation 
element. 
We can observe here, as stated previously, that certain factors (see 
below] have had one of two effects on the strategy of 
internationalisation. Firstly, there has been a pulling back effect in some 
cases, which has delayed the internationalisation process and secondly 
there has been a pushing forward effect which has helped to accelerate 
the international strategy. These factors have had an influence both on 
the organisation of the strategy and also on the content of the strategy_ 
TABLE 9: Timing Factors for Internationalisation 
ACCELERATION FACTORS PREVENTION FACTORS 
(RATIONALES & PRODUCT DEVELOPMENT) (MARKET AND CULTURAL FACTORS) 
(PUSHING FORWARD) (PULUNG BACI9. 
Rationale for survival Problems of recruitment 
Political rational Development of executive level apprentice 
programmes 
Rational to satisfy clients' demands 
French cultural and historical organisation of 
Develo~ment of new programmes J~rQgrammes 
Source: Author's own data from the interviews and site visits. 
The negative factors 
The first negative factor is probably the very nature of the institutions 
themselves, in the sense that they were orientated to a very French 
market and had a recruitment system that was specifically directed at the 
education system in France since they belonged to the French Grande 
Ecole system and belonged to a national recruitment and selection 
system at a time when the education sector was suffering. Three of the 
four schools (B, C and D] were fairly recent schools in the Sup de Co 
System and entered a system which was at the end of its golden days 
when recruitment was not a problem. As applicant numbers fell finances 
became more and more of a central issue. 
Page 135/248 
Internal means had to be orientated and concentrated on recruiting a 
maximum of students from the 'classes preparatoires' in order to be taken 
seriously by the all important press media which can heavily influence 
students in their choices of further education. As has already been 
previously stated, organisations tend to behave like other organisations 
within a given group in order to be accepted as a true group member 
(Magakian 2000) and so they had to continue in the French tradition of 
treating students from the classes preparatoires as an important source of 
students thus bringing into play the cultural rationale which was 
compelling the new institutions to continue to attract students from a 
declining source. When indeed, some change was required, the change 
was simply an adaptation of the former Sup de Co programme with the 
creation of the executive level apprenticeship programmes. This did very 
little (or indeed nothing) to encourage internationalisation, since this type 
of student was not able to take advantage of international activities due 
to his status as a salaried worker of a company and the alternating time 
spend between studies and companies. Thus, the curriculum and 
timetable prevented any long term international activity away from the 
institution. 
Three factors then, the market, product development and organisational 
behaviour have therefore been responsible for preventing or slowing 
down the international development of the four institutions. Due to these 
factors there were not sufficient resources to develop activities 
internationally and the resources that were indeed available for 
development were used to develop the national market. 
The Positive Factors 
Four factors however, have helped to push forward the 
internationalisation process of the four institutions. 
1. Political rationale 
2. Rational for survival 
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3. Rationale for satisfying clients' demands 
4. Development of international programmes at undergraduate level 
The political rationale has had a great role to play in the pushing forward 
of internationalisation since the Ministry of Education in France has laid 
down guidelines with the Helfer Commission when accrediting institutions 
and academic awards and laying down the standards for the level and 
nature of academic staff, the international activities (including double 
diplomas) and research (see official document of the Helfer Commission 
Avenir et Perspectives November 2005). 
One new rationale that has emerged is the idea of survival which can be 
argued is closely linked to the economic rationale put forward by Van de 
Wende (1997). This is most closely demonstrated by the speech of the 
President of school C (during visit of Australia, 2004) where he stated that 
alone the schools do not have the critical mass to compete with the 
larger more prestigious business and management schools which can 
attract better quality research teams and thus improve the quality of 
teaching. If small and medium sized schools stand alone they will most 
certainly have difficulty in surviving at an international level on a research 
level and on student recruitment level. In response to this rationale is the 
development in the four schools of an international programme at 
undergraduate level in international business and management which 
helps to recruit new and more students. 
As regards the timing factor of the internationalisation process it has 
become clear that a clear pattern has emerged on an organisational 
level and on a content level. The factors of prevention and delay to the 
internationalisation process are on an organisational level in the sense that 
the curriculum organisation and not the content of the curriculum 
prevented much international development. This was due to the rise in 
numbers of executive level apprentices who could not have the 
international opportunities open to traditional students, where time is set 
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aside for international exchanges and periods of study in foreign partner 
institutions. 
These factors whilst being either acceleration factors or prevention factors 
can also be considered to have had either an effect on the actual 
academic content of the programme on the organisation of the 
institution. In other words, the falling numbers of students and the creation 
of executive level apprentice programmes has no direct influence on the 
pedagogical content of the programme but rather an effect on the 
organisation of the institution in the sense that reduced numbers reduced 
the numbers of teaching groups per year and the executive level 
apprentice programme required a new organisation in the timetable. 
The acceleration factors have a more direct influence on content in the 
sense that a newly developed programme required new academic 
contents on an international level. The political rationale, for example 
required more academic research which, in turn influences the 
curriculum. 
Furthermore, these rationales can be broken down into factors 
concerning the: 
a) Market 
b) Product 
c) Culture and politics 
with each factor having both a positive and negative elements on the 
process of internationalisation. Firstly, the market factor incorporating the 
reduction in the market share of the number of applicants to the schools 
and thus creating a lull in the internationalisation process which in turn led 
to the struggle for survival and the need to indeed develop on an 
international level. Secondly, the product factor which at first was a 
negative element for internationalisation with the creation of the 
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executive level apprenticeship programmes that was later 
counterbalanced by the creation of international bachelor programmes 
in management. 
The same tendency can be observed in the cultural and political factor 
since, as explained earlier there is a general atmosphere to resist change 
in French culture and particularly in the Grandes Ecoles area of higher 
education and then in order to counteract this the government then 
centrally decides to encourage internationalisation with guidelines set up 
by the Helfer Commission. 
It is important to note here that even if an organisation decides to put into 
place an internationalisation strategy the process will not be increasing at 
a regular pace. Factors can be both a positive and negative factor for 
international development. The market, products and culture will 
influence the change both negatively and positively since the 
international strategy is simply one strategy of an organisation amongst 
others, which shape the future of an organisation as a whole in order to 
guarantee sustainability. If we take the product factor as an influence it 
can be seen that it is both a positive and a negative factor. It was, in this 
case a negative factor because the executive level apprenticeship 
programme prevented international development and the bachelor 
programme pushed forward the development. 
The changes towards a more international institution 
It has been suggested that there were several factors to explain the timing 
in the increasing activities process. It is now necessary to turn to what was 
actually done to transform a national institution to a more internationally 
orientated school before looking at what tools and methods were used to 
obtain the resources to carry out such an institutional change. Within all of 
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the institutions changes were observed at two different levels with the 
academic staff and the curriculum. 
The curriculum as a means of internationalising the 
institution 
As would be expected, being educational institutions the curricula is one 
of the major areas to be internationalised, since unlike mobility, the 
curriculum can concern all the students of an institution and not only 
students who decide to study abroad. 
From the various sources of information gathered during the research for 
this thesis, it has become apparent then that the curriculum has been a 
means of developing the international aspect of the institution. 
The curriculum is an important way to develop an institution internationally 
since it involves many types of stakeholders: 
The students, since they are the ones in the classroom 
affected and trained for their future careers. 
and who are 
The academic staff, since they are the people who develop the curricula 
and decide what to do and what not to include in the teaching process. 
The administration team since they are the people who have to elaborate 
the time table especially when adapting international standards or 
recognising the existence of international standards such as length of 
courses and credit transfer such as ECTS and deal with the teaching staff 
who are coming from abroad. 
.1 
I 
There is also the board of trustees or the board of directors since it is these 
people who have to set out and develop the international policy of the 
institution as a whole. Since this board (in three of the four schools) is 
made up of an elected body of local company directors who govern the 
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local Chamber of Commerce and Industry. For School B it is a separate 
legally registered association whose President is nevertheless the President 
of the local chamber of commerce. 
As mentioned elsewhere in this thesis, the French business schools that 
have been studied in this research traditionally had only one major course 
the Sup de Co Master level business and management course which 
accepted students only after a two year higher education course (classes 
pn§paratoires or HND equivalent) and then went on to develop a four 
year undergraduate bachelor type degree course in international 
management. 
Over the years methods and practices for the internationalisation of the 
curriculum have been developed and the four institutions have applied 
these typologies in their own specific way under the following headings. 
A) Curricula with an international subject 
8) Curricula that prepare students for a career in an international context 
C) Curricula in a foreign language and the provision of cross cultural skills 
0) Curricula leading to joint or double degrees 
E) Curricula where parts are offered at institutions abroad and staffed by local 
staff 
F) Curricula in which the content is designed especially for foreign students 
As well as applying these typologies to each institution two new methods 
have been observed. The first is a totally new concept and the second 
incorporates the above mentioned methods on how they obtain the 
resources to internationalise the curriculum. 
1. The use of foreign students to enhance the curriculum 
2. The use of networks and alliances 
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Curricula with an international subject 
All four schools have developed a curriculum with international subjects, 
such as international marketing. What is interesting to note is that three out 
of the four schools developed a curriculum within three years of each 
other with the first one having ten years advance on the other three. The 
names of the programmes vary from International business studies to 
International Network for Business Administration. 
School A developed and opened its bachelor programme in 1999 
School B in 1989I 
r 	 School C in 1997 
I 	 School 0 in 1998 
I 

~ 	 It is not certain as to why school B developed its bachelor programme 
long before the others. No firm evidence was found to explain this except 
for the fact that the director at the time was not French but and Anglo­
Saxon and perhaps had a more global or cross cultural sensitivity as he 
worked in a foreign culture. 
For all the schools, is true to say that to some extent the curriculum of the 
traditional Sup de Co programme had some international content if we 
refer to the interviews especially from schools C and D the setting up of 
the international bachelors programmes did effectively influence the 
content of the Sup de co programme and the internationalisation process 
was accelerated due to the presence of the bachelor programme 
(School 0) course modules of international finance being developed and 
in the teaching of Anglo-Saxon accounting methods in school C (site 
visits) . 
Page 142/248 
Curricula that prepares students for a career in an international context 
By definition then, these schools have developed a curriculum that 
prepares students for international careers (see site visits). By looking at the 
course information of each institution all four schools specify that one 
major area is in the import/export field. By looking at statistics of work or 
training periods in the individual schools we can see that there is a 
compulsory period of study and also of a work placement. In other words, 
one hundred per cent of the cohort must have spent at least three 
semesters in a foreign country and at least one period must be on a work 
placement. 
statistics for the schools are as follows for the undergraduate Bachelor 
programmes: 
TABLE 10: Placements in Undergraduate Programmes 
COMPULSORY COMPULSORY OPTIONAL 
INSTITUTION N° of Study N° of Work N° of Work 
semesters abroad Placements Placements 
A 3 1 
B 3 1 
C 3 1 1 
D 3 1 
statistics for the Sup de Co Programme: 
TABLE 11: Placements in Sup de Co Programme 
COMPULSORY COMPULSORY OPTIONAL 
INSTITUTION N° of Study N° of Work N° of Work 
semesters abroad Placements abroad Placements 
A 0 0 1 
B 1 0 1 
C 0 1 2 
D 1 0 1 
Source: author's own data from site visits 
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The Sup de Co programme has developed in the same way since the 
development of study abroad has increased greatly. School A and C 
propose optional semester study abroad either during the second or third 
year whereas in school D the semester abroad in the second year has 
become compulsory for all students during their second year of study [i.e. 
during their forth year of higher education). This has been applied since 
the start of the academic year 2003/2004. At school B there are two tracks 
that students can choose from either an internai'ional academic track 
where students must spend a semester studying at a foreign partner 
institution or the entrepreneurship track where each student must spent a 
semester of work experience in a company abroad. In all cases this 
international aspect was added after the setting up of the four year 
bachelor programme in 1996 (see site visits and web sites). 
Curricula in foreign languages and the provision of cross cultural skills 
It cannot be denied that the English language is becoming a global 
I language of communication in technology, trade, culture, science and 
even in education. According to Swann (1998) there is a constellation of 
I languages: 
I
F 	 "There are about a dozen languages in the world that serve as sub 
continental central languages, languages that operate as third 
languages of communication in their regions." 
He continues to say that within this "constellation" of languages there is 
one language at the "galactic centre," and this is English. This export of 
English is of course due to the position of the language and the culture in 
the global network of exchange, before, due to the Great Power Status of 
Great Britain and due more today because of the impressive dominance 
of American military, commercial and economic power. So, in today's 
world the importance of English cannot really be denied. In the past, 
languages have both risen and fallen in popularity because of military 
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and cultural reasons. We only have to give the teaching of Latin during 
the mediaeval period as an example. However, it would seem that in 
today's world where communications are managed by high technology, 
English will remain a dominant global language of communication for, at 
the very least the next couple of decades. 
The fact that potential dominant cultures such as Spanish, Arabic or 
Chinese are emerging may give rise to the argument that English may one 
day be overtaken by one or more of the previously mentioned cultures. 
However, due to the fact that these cultures are actually using the English 
language as a means of communication between other cultures means 
that their own language cannot replace or overtake the dominance of 
the English language. This is not to say that other languages will die out 
since there is a growing interest in cultures [apart from AnglO-Saxon 
cultures) to be competent in one or more foreign languages. 
The growing dominance of the English language is certainly apparent in 
science and higher education (801lag 2000). In the area of research in 
general it is a accepted that scientific publications have to be either 
written or translated into English in order to be published and 
acknowledged and cited (Altbach 1998). Today in the world of education 
the use of the English language as a second language of instruction is 
becoming more and more widespread. In countries such as the 
Netherlands, Denmark, Norway and Sweden, where the national 
language is spoken only by a very small proportion of the world's 
population, the teaching through the medium of English has been 
widespread for a very long time and has come to be accepted as normal 
and necessary. 
Opposition to the use of the English language is becoming less and less 
even in countries such as France where the Academie Franc;aise, the 
national body for the study and rule setter for the French language still has 
its importance, and which once forbade any use of Anglo-Saxon terms in 
, 
,. 
'I 
I 
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the language and barred the English language from advertising where 
French equivalents existed. Perhaps one of the reasons for this change in 
attitude in countries such as France lies in the fact that education is now a 
global export commodity, which was already present in the Anglo-Saxon 
community but was only beginning to reach the European continent in 
the second half of the 1990's (De Witt 2002). Being able to use the English 
language as the medium of instruction means that an institution can 
attract all important foreign fee paying students whether they are at 
under graduate or graduate level, and this is becoming an important 
source of financing in an effort for survival. This of course is an important 
rationale for the internationalisation strategy of an educational institution. 
It can therefore be stated that the teaching of courses through the 
medium of the English language is indeed an important means of 
internationalising higher education since it strengthens multi-lingualism 
especially when two languages are used for instruction, the regional 
language and English. Here then, it is not just a question of an economic 
rationale but also an academic one. It also helps the student to go on 
periods of study abroad by both preparing and encouraging student 
mobility and thus adding to the internationalisation of the academic 
programme of the student. Furthermore, the teaching of English and the 
teaching through the medium of the English language is therefore an 
essential and important part of the internationalisation process of an 
institution of higher education because it brings a non national element to 
the curricula. 
All four institutions provide training in foreign languages throughout the 
curriculum and all students must study at least two foreign languages and 
all institutions have provision for the study of a third foreign language 
which is very often an 'exotic' or rare languages (at least for Europeans) 
such as Japanese, Russian, Arabic, or Chinese. However, one difference 
between the methods in which the language component is taught is that 
in all schools except school C (see interview of Head of International 
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Relations) there are English language classes varying from two to four 
hours per week. In school C there is provision for students to take an 
evening class in English for two hours per week which is optional and is 
based on cross cultural skills and a business context. Within the curriculum 
itself some of the modules are actually taught in English. During the first 
year of the bachelor degree students have approximately 30% of the 
curriculum taught through the medium of English, in the second year it is 
25%. In the third year it is 100% since this year is spent at a British University 
and in the final year 25% is taught in English. 
The advantages of actually teaching the curriculum through the medium 
of English are numerous since it prepares the students for their period of 
study in a foreign partner institution and in particular for the year in which 
the foreign degree is prepared. 
In the majority [so as to avoid stating that all courses ) of cases in all 
schools the courses, whether they are traditional language courses or 
specific management and business related courses are taught by native 
Anglo-Saxon teachers. This again is an important factor in the teaching of 
cross cultural differences. Each school has on its staff several permanent 
native Anglo-Saxon teachers whether they be language or business 
subject teachers, and so this can add to the richness of the course 
content and the curriculum in the form of ways of thinking organisation 
and decision making. 
As for the Sup de Co programme the language content has developed 
greatly over the past few years and again has followed the bachelor 
programme. In school D a decision to stop teaching traditional English 
language courses in the final year (year five) was taken and course core 
modules were taught in English (see interview with head of International 
Relations) . 
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'II n'y a plus de cours d'anglais en derniere an nee.' There are no longer 
any English language classes in the final year. 
In school C, when the new application to the Ministry of National 
Education was sought in 2000, provision was made for the teaching of at 
least one module per session to be taught through the medium of English 
(see interview with Head of International Relations) - either by full time 
members of staff of Anglo-Saxon origin or by the recruitment of part time 
Anglo-Saxon lecturers (see site visits). What is interesting to note here is that 
in some cases the institution actually used its network of international 
partners to bring in academic staff from British universities to teach courses 
once a week. This was made possible by the introduction of low cost 
airlines where staff were flown in once a week and stayed over night to 
teach for periods of one and a half days. School B did this as early as 1998 
(see interview with head of International Relations) 
I Afin de rendre des programmes plus internationaux, nous avons fait venir 
des professeurs de nos partenaires etrangers.' - In order to internationalise 
our programmes we brought in staff from our foreign partners. 
and more recently figures show that in 2002 at least two members of staff 
did this, one in the Marketing department and one in the Accounting 
Finance department for school C [see interview with Head of International 
Relations). 
So in short we can see the following trend in the teaching of modules in a 
foreign language: 
School A - course core in English year two and three since 2004 
School B - modules taught in English since 1996 
School C - modules taught in English since 2002 
School 0 - final year specialisation modules in English since 2004 
I 
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Curricula leading to Joint or Double degrees 
Within the four institutions all have created as stated above programmes 
and curricula providing for a system where each student may gain not 
only the degree from the home institution but also a foreign degree at a 
bachelor level from the foreign institution at which the student spends the 
third year of the programme. On an academic level this creates several 
difficulties in the sense that students must be prepared on two levels for 
this part of the course. 
Firstly, they must have a sufficient linguistic level to be able to follow 
courses and produce the work necessary in order to gain the foreign 
degree. Secondly, students must have sufficient preparation in work and 
study techniques which may differ considerably from the techniques at 
the home institution. Generally speaking at French institutions of higher 
education the class teacher contact is much higher than that of Anglo­
Saxon cultures and students are required to spend less time on personal 
work and research in the university library. The traditional dissertation and 
research methods in British universities can in many cases be a major 
problem for native French students and care must be taken in this area for 
example to prepare the student for working and studying in another 
culture thus giving the student ample practice in the methodology of 
research, the actual carrying out of independent research as opposed to 
(in many cases) reading and analysing what has already been written 
which is common in the French education system). 
The curriculum must also take into account the fact that certain 
objectives must be attained before departure and certain subjects as pre 
requisites are covered. All this is adapting the curriculum to the foreign 
culture so that the student is prepared as much as possible. 
The Sup de Co programmes in all four schools have evolved less in this 
direction of double or joint degrees since its major orientation is not 
international like the sister programme at bachelor level. There are a few 
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double degrees with provision for students to complete an academic 
award at bachelor level [Schools B C and DJ and some master level 
degrees in all schools. School A Has eight partners to deliver a co diploma 
at Masters level, School B has fifteen degrees at Bachelor and Masters 
level, School C has nine partners, eight at Bachelor level and one at 
Masters level, and School D has two double diplomas at Masters level (see 
interviews with Heads of international Relations). 
Curricula offered at institutions abroad and staffed by local lecturers 
These periods of academic study can be either mandatory or optional in 
nature and the policy varies from institution to institution, although within 
the bachelor in international management programmes the periods are 
indeed and by definition compulsory. There is nevertheless a need as with 
the programmes with double or joint degrees to ensure that the correct 
preparation of the student before undertaking such a study period 
abroad. 
Total number of partners for student exchanges for either one semester or 
one year for non degree seeking students (Academic year 2004/2005): 
TABLE 12: International Partners 
INsmunONS Number of partners 
School A 39 
School B 62 
School C 60 
School D 63 
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Curricula in which the content is especially designed for foreign 
students 
Three out of the four schools have to varying degrees developed courses 
for foreign students. Only school A has as yet no real specific course for 
foreigners. This does not mean that they have no foreign students but 
rather that the foreign students enter existing programmes for French 
students. School A has developed courses in French for foreigners (see 
interview with head of International Relations), School B has developed 
courses in French for foreigners (see interview with Head of International 
Relations), School C has developed programmes overseas which will be 
developed further (see interview with Director A) and School D has 
developed courses for Chinese students during the summer holidays (see 
interview with head of international Relations). These courses are basically 
language and culture orientated but do have a professional content in 
that they provide the opportunity for students to visit local companies and 
meet with local dignitaries. 
As stated above these are the typologies of internationalisation of the 
curriculum that are academically recognised and which appear in the 
four institutions in this research. However, during the direct observation 
and research that was carried a new typology was observed which was 
using foreign students to develop the curriculum. 
Using foreign students to develop an international curricula 
School C has two such examples of developing the curriculum 
internationally by using foreign students especially in the marketing field. 
During the academic year of 2002/2003 an experimental course was 
designed to teach comparative international advertising between a 
British university, and American university and the French institution (see 
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interview with head of International Relations C and site visits with course 
outlines). 
The basic idea was to encourage students to communicate via e-mail 
and internet on a specific subject related to international advertising, to 
analyse the differences in advertising culture and to try to explain the 
differences and ways of overcoming cross cultural communication. The 
course ran over the whole of the spring semester with students having to 
do the research for the paper outside class time. The project required 
great time management abilities and notions of time differences in the 
world. Paper adverts as well as television adverts were used and sent by 
mail prior to the questions and answers sessions via e-mail. For the French 
students, this was an international project due to the fact that English was 
the language of communication since the two other partners were in 
Anglo-Saxon countries. However, this was not just simply a linguistic 
exercise since the French students had to produce work of an acceptable 
quality in the foreign language in order for the students of the other 
countries to carry out their work properly. 
This project is therefore a clear case of French students learning from 
foreign students and. The marks from this assignment were an integral part 
of the course and went to the overall annual mark. The project has been 
repeated and to date included countries such as Argentina and Chile. 
Other examples of using foreign students to internationalise the curriculum 
include the use of foreign students studying on franchised sites especially 
in China. 
School C has developed franchises in China in two Chinese universities 
and uses internet and video conferencing to link the two nationalities. 
Since they are on the same programme and progress at virtually the same 
speed it is technically quite easy to have students work on cross-cultural 
projects. To date only the marketing department has been involved in 
such projects but there is no evidence to suggest that this could not be 
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broadened to other disciplines, such as economics or even international 
law. 
Conclusions 
From the results above and analysis carried out we can see that there are 
three levels on which the schools are operating to internationalise the 
curriculum of their institutions. Firstly, the institutions have looked at the 
orientations of the curriculum on a network alliance level and are 
preparing students for international careers, that is to say they are looking 
at the outcomes of the curriculum and what they hope to achieve at the 
end of the courses. Secondly, they are internationalising the curriculum on 
a structural level in the sense they are trying to create recognisable 
standards by which the curriculum will be recognised and understood by 
their international partners in order to work together. This is especially 
important in the setting up of double degree courses for example (and to 
a lesser extent to the periods abroad) so that academic programmes can 
be compared and analysed to see to what extent the student will be able 
to integrate the foreign partners course and have every chance of 
succeeding. This as stated above is achieved by integrating international 
credit transfer systems such as ECTS and transparent module duration. 
However, it must be stressed that transparency is, by no means 
standardisation where the structure does not have to be the same in 
every institution but it does have to be understandable in order for 
comparisons to take place. 
The third level in which the curriculum has been developed is on a 
content level. It is quite obvious to recognise the fact that in order for 
students to succeed in their stUdies in a foreign country they will have to 
be prepared prior to going to the foreign institution. Such levels can be 
seen in the foreign language and cross cultural content of the curriculum 
and curriculum with an international subject. Again, transparency is 
important in order to analyse the content of the curriculum, but perhaps 
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even more importantly standardisation can even be said not to be 
important and not even desired since the concept of international studies 
means that there are differences and so it is of paramount importance to 
keep these differences whilst ensuring that students will be able to follow 
courses at a foreign institutions. The course content and way of distribution 
of knowledge must not be standardised to take into consideration local 
and national differences. It is not important for example for one institution 
to have students follow courses or modules of law when another institution 
for example does not provide modules in law, provided that the content 
of the law module is covered in other modules such as sales law in 
marketing, labour law in human resource management. 
Academic Staff 
The introduction of these international orientated modules whether they 
be taught in another language or their course content be modified to 
include an international orientation has lead to the internationalisation of 
I 
, the academic staff. Esmail (1999) argues the contrary, and that it is the 
internationalisation of the curricula that depends on the level of 
internationalisation of the staff. (Kwok et al.,1994) has researched into this 
, 
f 
area and stated that there is more need to internationalise academic 
, 	 staff but this does not seem likely due to lack of resources such as funds, 
language difficulties in conducting research and also lack of interest from 
the academic staff. 
With such difficulties stated in previous research, new findings have 
revealed that the process of internationalisation of academic staff has 
occurred in two phases. Phase one was by encouraging the international 
staff of the bachelors programmes to participate in the Sup de Co 
programmes [see interviews of Head of International Relations schools B, C 
and 0). As previously stated due to the small amount of hours that could 
be given to new members of staff, at the beginning of the bachelors 
programmes they were employed on a part time basis many of whom 
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had permanent positions in other institutions or were employed on a part 
time basis elsewhere. The second phase consisted and still consists in 
employing academic staff on a permanent basis, not necessarily on a full 
time basis but on a three or four day per week contract. Again, two types 
of permanent teachers can be observed. Category one is French 
nationals having foreign and French qualifications and foreign nationals 
having either foreign and or French academic qualifications (site visits). 
The increase in the number of academic staff is not only due to the 
influence of the international bachelor programmes but also due to 
external political forces with the need to comply with ministry regulations 
to keep the accreditation of the French ministry of education and to have 
the Master level accreditation which lays the emphasis on academic 
quality and research. Hence, it is important to recruit either academic 
staff holding a doctoral qualification or at the very least at the end of their 
doctoral degree (see official document Commission Helfer, November 
2005). 
Internationalising an institution by its academic staff is also an efficient and 
apparently common way of achieving a more outward looking approach 
in its teaching. The outcomes of the interviews, especially with the 
Directors of the schools reveal that this is a common and current 
phenomena but its full potential may not be completely realised by the 
member of staff who actually participated in the interviews. The very 
quantity of international staff within an institution was not expressed clearly 
and the information had to be crosschecked by looking at timetables and 
information gathered during the site visits. For example, all four institutions 
have a module placed somewhere in the curriculum that deals with 
international marketing and in all four cases there are French nationals 
who participate in the teaching of this module. Even within one academic 
year the figures vary since some staff members only intervene for one or 
two weeks per semester or per year. However, when, during the 
interviews, the subject of international staff was covered there was very 
Page 155/248 
little mention of French nationals teaching and being part of an 
international context. This can also be seen in such activities as French 
nationals going to foreign partner institutions to teach for short periods of 
time or even participating in international seminars or conferences. The 
membership of such bodies as the AACSB and the EFMD has given rise to 
occasions for staff to participate and meet foreign faculty and to treat 
issues of an international nature. 
To date, none of the institutions are fully accredited of either association 
since the process of accreditation has only just started. However Schools B 
and C are members of both associations. School A is a member of the 
AACSB and School C a member of the EFMD. 
Therefore, the academic staff has three basic strategic uses in the 
international development. 
1. To internationalise the Curricula 
2. To improve the quality of the teaching 
3. To face competition on an international level 
Here, it is possible for either French nationals or foreign nationals to 
internationalise the curriculum by adding aspects to existing courses such 
as foreign case studies or teaching through the medium of English (or 
another foreign language). Personal experiences of the teacher can also 
be a valuable part of the contents. 
As regards improving the curriculum, all four institutions when recruiting 
foreign nationals they require a minimum of a Ph. D or equivalent or at the 
very least that the applicant be at the end of his studies. This is also true for 
French nationals. It is thus assumed that by recruiting holders of doctoral 
degrees the quality of the teaching will improve, be of a better quality in 
content due to the research applied to the teaching and its contents. It 
will also help to reach international academic standards. 
" 
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When it comes to facing competition on an international level the fact 
that an institution has an international academic staff may attract not 
only foreign fee paying students but also increase chances of having 
better partnerships with more prestigious foreign educational institui"ions. 
The information for this was gathered not so much from the individual 
interviews but from more site visits and especially from computer data and 
timetables, information concerning staff lists from each institution and 
timetables. Indeed the outcomes of the interviews did not produce much 
information concerning the totality of activities of international staff 
suggesting that either the activities of these categories was 
underestimated or there was a lack of information to what extent 
international activities cover. It must also be stressed that the figures and 
results for this part of the study are the minimum number of international 
staffing levels. It is quite probable that figures may be slightly higher 
depending on the time of the year and indeed the year itself since the 
staff, in most cases work on a part-time basis and the turnover can be 
high. 
As far as the nationality factor was concerned the term foreign staff is 
applied to the staff whose nationality at birth was taken into consideration 
and not requested nationality. It is therefore quite possible that some 
members of staff had either changed their nationality to become French 
citizens or have dual nationality. Thus, in order not to have an over 
exaggerated figure, it was the lowest figures at all times were taken into 
consideration. 
As far as the academic staff who are involved in some aspect of the 
internationalisation process of the institution we can detect four 
categories of international academic staff: 
1. Local French international staff 
Page 157/248 
2. Local French with international activities abroad 
3. Foreign staff on short term international contracts 
4. Foreign staff on permanent international contracts 
In the first case we can observe staff who participate in the international 
curriculum of the institution through the teaching of international subjects 
through a foreign language or quite simply a foreign language itself. This 
category of staff has probably never had any teaching experience 
abroad and do not wish to have a long period of teaching abroad 
possibly due to personal reasons. This category of staff in all four institutions 
is made up of part-time lecturers who very often have other teaching 
responsibilities in other institutions and all only have French qualifications. 
The figures for this category of teaching staff are: 
TABLE 13: Local French International Staff 
INSTITUTION STAFF NUMBER 
School A 10 
School B 21 
Schoole 15 
School D 15 
Source: author's own data from site visits 
The second category of staff is professors who are based locally but 
nevertheless have some teaching responsibilities abroad. This again is very 
often a part-time member of staff who may go abroad during the French 
school holidays to teach abroad when they have no teaching obligations 
in France. We can also put into this category French nationals who have 
previously had teaching experience in a foreign country but who now 
wish to remain in their country of origin and whose qualifications are 
French. Figures are as follows: 
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TABLE 14: Local Staff with I nternational Activities 
INSTITUTION STAFF NUMBER 
School A 4 
School B 6 
Schoole 3 
School D 3 
Source: author's own data from site visits 
The numbers of these two categories are quite difficult to evaluate and 
constantly change due to the fact that these two typologies are as said 
previously, part-time members of staff with a contract of a limited duration 
often with only the number of hours stipulated in the contract and with the 
same person participating in the teaching of more that one institution 
within this research. However, it was observed that there were at least five 
different people in each institution who taught one full module of an 
international nature. This figure has to be understood when compared 
with the relatively low number of full time members of staff of each 
institution and the French tradition in business schools to work with only a 
few members of full time permanent staff in comparison with a more 
Anglo-Saxon context where permanent staff is far higher per institution, 
due to the fact that Anglo-Saxon institutions are much larger. 
The third category of international members of staff is foreign nationals 
working in the French institutions. The numbers are limited in each 
institution and their academic tasks are often associated with 
administrative tasks such as participating in the international relations 
department. Observation has shown that very often this category of staff 
which can be considered as nomads for a certain time has, after a 
period, transformed itself into the fourth category of staff. Qualifications 
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are very often foreign but there are cases in which staff is encouraged to 
follow post graduate courses in France. 
TABLE 15: Short-term Contracts 
INSTITUTION STAFF NUMBER 
School A 2 
School B 2 
School C 3 
School 0 2 
Source: author's own data from site visits 
The fourth category consists of foreign nationals who are considered 
permanent members of academic staff and who contribute to the 
teaching and academic research of the institution. These members of 
staff may or may not have previous teaching experience abroad but 
participate actively in the internationalisation of the institution by 
participating in international seminars or regularly teaching in foreign 
institutions. The personnel of this category may hold both French and 
foreign qualifications but as a general rule their highest qualifica1"ion is 
foreign. 
TABLE 16: Permanent Contracts 
INSTITUTION STAFF NUMBER 
School A 2 
School B 4 
SchoolC 5 
School 0 3 
Source: author's own data from site visits 
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From the survey it is possible to observe that the recruitment of 
international staff does play a role in the internationalisation of the 
institution is not only limited to the recruitment of the traditional language 
teachers or 'native speakers'. As far as nationality is concerned, there 
does not seem to be any pattern here as there are various nationalities in 
the four institutions, Belgians, Africans, Americans and British. One factor, 
however, which is important when looking at job recruitment profile is the 
ability to speak English fluently. 
The tools used to internationalise an institution 
The research throughout this thesis has shown why the institutions have 
accelerated the internationalisation process and also what has changed 
in order for the institutions to be regarded as being more international. 
However, there is still one issue to be addressed and that is how these 
institutions obtained the means and resources to change the curriculum 
and to a lesser extent staffing. Obviously, money is one way of obtaining 
resources but when dealing with education in an international context 
some things cannot be bought or acquired by money alone. It is not 
academically possible (nor would it be tolerable to simply buy a double 
degree, this has to be acquired through negotiations, compromises and 
relationships which may grow into formal networks and alliances between 
institutions) . 
All four institutions belong to some form of network or alliance whether it 
be on a regional, national or international level. It must however be 
stressed that the notion of alliance and network was a dominant force in 
growth sustainability, without (for the moment) going as far as a true 
merger or acquisition. This may be due to several factors to which as yet 
there seem to be no consensus. 
Firstly, three of the four institutions are services or departments run by the 
local Chambers of Commerce which are public institutions and the 
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government ministry to which they report is the Ministry of Industry, so it 
would be quite inconceivable for a government organisation to be part of 
a merger or acquisition. Only one institution is a privately owned entity run 
by an association but it does however, receive public money from the 
local Chamber of Commerce and the Director Dean is in reality an 
employee of the local Chamber of Commerce and reports to its 
President. 
Secondly, all of institutions award national degrees conferred by the 
National Ministry of French Education. Hence, it would be easy to argue 
that the French Education Ministry would not easily give authorisation to a 
foreign entity to award a French national degree. This is especially valid in 
the current context where the institutions are in the process of seeking the 
grade de master from the Ministry of Education just as the universities 
(which are fully public institutions) and the engineering schools. 
Thirdly, the governing institutions that is to say the Chambers of Commerce 
are political institutions and run by counsellors who are elected by the 
business community and who are business people themselves of the 
constituency. It would seem unlikely then that this elected body would 
want to give up the power to another body due to a merger from another 
institution especially as we are dealing with local institutions which are 
greatly active in the local economic and business environment. 
It is expected that schools that are not awarded the right to have the 
Grade de Masters will attract fewer students and that they will be pulled 
towards the fully accredited master programmes in other institutions. This, 
in turn, will leave fewer students for other institutions. 
Following the publication of a recent league table in L'Etudiant (Nov. 
2005) thirty five schools were compared and classified. All schools had one 
element in common - they had all achieved the Master level 
accreditation of the Ministry of National Education. Not one single 
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institution without this accreditation appeared within the league table. 
One of the categories used to evaluate the institutions was the 
international factor which was also a criteria for the Ministry of Education 
when evaluating institutions for the master accreditation. Thus, it is quite 
logical to suppose that educational institutions wish to examine the idea 
of internationalisation and make it part of its strategy as a whole in order 
to gain full recognition from national government and accreditation 
bodies. 
The idea of alliances and networks therefore would seem quite attractive 
and a perfect substitute to a full merger or acquisition in order to develop 
and sustain growth in today's competitive education. What is also 
interesting to note is the types of networks that exist within the four 
institutions seem to follow the three types of mergers and acquisitions set 
down by Napier (1989). 
1. Extension Mergers 
2. Collaborative Mergers 
3. Redesign Mergers 
In extension mergers there is no real or minimal change to the acquired 
party and the day to day running continues just as in pre merger times. In 
Collaborative mergers the organisations blend to form a new corporate 
culture. This can take place in a synergistic way, when both organisations 
make compromises or when exchanging or transferring technology or 
something else between the organisations. Redesign mergers mean that 
one organisation widely adopts the other organisations' policies and 
practices. All three patterns can be observed within the four institutions 
with varying differences and similarities to the models. 
Analysis of the different networks of the four institutions 
Within the framework of the research for this paper thirteen alliances were 
observed and two types (extension and collaborative) of alliances were 
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identified as having the characteristics of the merger and acquisition 
typologies identified by Napier. The third typology (i.e. redesign) was 
indeed detected, but came in an indirect way to alliances and 
networking as will be explained later. Three examples of extension 
networks were observed in the institutions and they were the oldest form 
of network that existed. 
Firstly, Network 1 [see table 17) in which two of the schools in this research 
participate. In total, eight schools participate within this alliance to 
promote courses in international business. Schools from Germany, France, 
Great Britain and Sweden participate in the programme and the prime 
aim is to provide the students of each institution with two years study out 
of four in a foreign country and two degrees, one from the home 
institution and one from the final destination of the student. 
Secondly, network 2 brings together a total of eight partners - four from 
Europe and four from the United States of America where an exchange 
student system has worked since 1995. Students can participate in this 
exchange network by spending one academic semester in a partner 
institution from another continent and work on a project concerning 
companies wishing to export from the USA to Europe or vice versa. 
Thirdly, Network 3, a network of both European and North American 
business schools, created in 1999 following a three year project based on 
importing and exporting between the two continents (see above). The 
main objective of the network is to simply exchange students on a 
semester or yearly basis so that students get the opportunity to study in a 
foreign country and to get a multicultural experience. 
The second type of network is the collaborative network where individual 
institutions form a new type of culture. Several of these networks were 
discovered in the institutions and in many of the cases the new culture 
that was developed became an autonomous and marginal entity of 
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each institution leaving a major part of the institution completely 
untouched at least at the outset. Such changes in corporate culture were 
observed on a structural and content level of programmes. Firstly, on a 
structural level a modular system of academic subjects of equal length 
(between 36 and 40 hours), and regular weekly timetables were 
introduced. As far as content level was concerned, changes were also 
observed with the introduction of more international modules such as 
export, geopolitics, and in two institutions the teaching of subjects entirely 
in English, which in turn brought in more foreign staff with foreign 
academic qualifications and these new or different teaching methods. 
Network 4 was set up in 1997, in response to companies needs for 
international young graduates to work in an international context. Like 
other programmes the programme incorporated a double degree, one 
from the home institution and the other from a foreign institution. 
Network 6 was created in 1999. The basic concept of this network is 
student exchanges in four different countries, France, Spain, Germany 
and the United Kingdom with a view of obtaining a foreign diploma after 
spending one complete academic year in the chosen foreign country. 
Provision is made for students to spend further time in a third country in 
order to gain a true multicultural experience. 
Network 7 has been operating in school A since 2000 and is based on the 
same principles as the other bachelor networks cited above. 
Network 8 is not a competed project and was initiated by five Chambers 
of Commerce on which five schools depended for their finances. The 
project was initiated in 2002 and remains within the national boundaries. 
However, by April of the same year the Director of one of the schools 
realised that it would be necessary to set up a Groupe International 
commission in order to explore the possibilities of cross boarder 
cooperation in resource sharing. 
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Network 9 was created under the European Master guidelines set out by 
the Erasmus Socrates agency in Brussels. The programme was of a two 
year duration to Master's level with the theme of entrepreneurship and 
regroups 5 partners from four countries (France, the United Kingdom, 
Germany and the Czech Republic). The idea is to create a new 
programme within existing programmes where students are trained in the 
techniques of international entrepreneurship where at least one semester 
is spent in a foreign institution. 
Network lOis based on a network of relationships between three 
academic institutions from three different continents, America Australia 
and Europe. 
This framework includes but is not limited to the following actions: 
A) Establishing a common degree through a common core of subjects, in 

order to make the institutions more attractive internationally and make students 

more attractive to companies. 

B) Sharing teaching staff and research teams consistent with accreditation 

requirements. 

C) Sharing networks of graduates. 

D) Developing a common approach to marketing programmes and 

common degrees. 

Network 1 has been in existence for three years. The alliance is composed 
of one French business school and partners from the United Kingdom, 
Finland and Spain from Europe and Four partners from the American 
continent. The alliance obtained funding for a three year period from 
both the European commission and FIPSE (the Foundation for the 
Improvement of Post secondary Education) in the United States. 
From the very outset of the programme the aims of the alliance were 
fourfold: 
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1. To link Business and language courses 
2. Curriculum Development 
3. Student Mobility 
4. Research 
The Redesign Model was indeed present but through a network (network 
12 and 13) which was completely unlike the two other types of networks. 
As stated above a redesign typology occurs where one institution widely 
adopts the other organisation's policies and practices. During the 
research, influences were seen to be having an effect on the institution 
but not through formal alliances but through international bodies and the 
need to become more and more transparent to the outside world. By 
belonging to and respecting the Socrates Erasmus organisation the four 
institutions have taken on the ECTS system for the transfer of credits and 
evaluating the yearly workload. Other influences include the 
standardisation and introduction of a modular system, curriculum 
development which radically changes the teaching content to respect 
an international context. 
It is however important to note that the third type is quite difficult to realise 
for structural reasons due to the type of public organisations that the 
institutions belong to. Evidence suggests that the participating 
organisations can move to this sort of alliance but only outside of the 
structures at first as suggested in the three continents alliance and the 
involvement in Asia. The collaborative alliance seems to be more and 
more current in practice where there is a blending of cultures for certain 
aspects and areas of each institution. 
---- - - - - ---------- --------
TABLE 17: Contribution of Alliances to the Institution 
Internat. careers Foreign Joint Student Foreign Foreign Foreign Student NetworkInt. subject ResearchPreparing Languages Degrees Exchanges students staff Use Type 
N1 (A,D) X X X X Ex 
N2 (C) X X X X X Ex 
N3 (C) X X X X X X Ex 
N4 (C) X X X X X Col 
NS (8) X X X X X X X X Col 
N6 (D) X X X X X Col 
N7 (A) X X X X X Col 
N8 Call) X X X X X X X X Col 
N9 CD) X X X X X X X Col I 
I 
N1O(C). X X X X X X X X Col 
N11 (D) X X X X X X X Col 
N12 (8,C,D) X Red 
N13 (B,C) X Red 
Source: author's own data 
For reasons of confidentiality the networks have been given a number 
The schools concerned are mentioned in brackets 
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Table 17 is a summary of the contribution of alliances and networks to the 
institutions. 
If we start from the hypothesis that alliance and networks provide a 
benefit for the organisation and that the benefit that alliance and 
networks can bring to an institution is on the level of resources it is 
necessary to analyse even further: 
To which of the six resources do they contribute? 
Does the type of the network have an impact on the type of resources according 
to Grant (1991)1 
If we return to Grant's theory that there are six basic typologies of 
resources in the corporate world it is possible to identify at least four of the 
resources to which networks and alliances contribute. 
Finance is an important resource for all types of organisations, and 
especially within the education sector setting up alliances and networks 
costs money rather than bringing it in, since staff spent time on projects 
and this time has to be paid for in the form of a salary. Network 2 provided 
over 200 000 euros for the members and Network 5 has brought in 250 000 
euros for the eight schools over a period of three years. Although when 
divided among the members the sum may seem insignificant in the overall 
budget of the institution it does provide enough for travelling expenses 
and co-ordination meetings. However, being a part of a network in the 
long run may also bring in indirect finanCing through applications to 
national and international bodies (Socrates Erasmus for example). 
Students may also be attracted to a certain organisation and thus pay 
fees due to a particular thematic network. 
The human resource element is perhaps easier to evaluate since it is 
possible to measure the movement of human beings within a given 
network. Five of the networks quoted in the table have contributed to the 
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human resources of the French business schools. During the academic 
year 2003/2004 for example, 14 academic staff contributed to the 
teaching in the host organisations in France for a short duration (one 
week). Thus, networks and alliances can be seen to go some way to 
solving one problem set out by Kwok (1994) concerning the difficulty of 
internationalising academic staff. 
Alliances and networks have contributed to organisational resources in 
the sense that structural measure have had to be taken in the curriculum 
to mention but one aspect of the school. The modularisation of subjects, 
for example, has encouraged and simplified exchanges and methods of 
evaluation. 
, 
Although reputation is not specified in the value chain model [Bretherton 
2005) it is the result of sales and marketing and the networks can be used 
to bring about a good reputation or name such as membership of an 
international accreditation body whether it is national like the Sup de Co 
label or international such as AACSB or EFMD. 
For the education sector we can consider that the technological resource 
is the knowledge brought by foreign staff (teaching) and the production 
on research. Such is the case of collaborative networks. Networks have 
brought together academic staff who are working together on research 
projects in the field of knowledge management and creativity in the 
corporate world, and it is hoped that design will soon become a major 
part of this network. Network 9 has brought together academic staff in the 
area of entrepreneurship and thus creating exchanges in knowledge in 
this field. 
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To date at time of writing this thesis all networks are still continuing and 
can be considered as successful. If we look at Grange (2002) and Nickels 
(2005) work concerning the typologies of networks and alliances it can be 
noted that alliances must have certain characteristics such as: 
a) Uniting in the same business 
b) Transferring of services 
c) Sharing investments in a particular area or project 
d) Providing complementary services 
The research has revealed that the alliances and networks of the 
extension and collaborative typology do all of the above. 
TABLE 18: Typologies of Alliances 
MERGER INTEGRATION PROJECT COMPLEMENTARY 
ALLIANCES ALLIANCE ALLIANCE ALLIANCE 
Nl (A,D) X X X X 
N2 (C) X X X X 
N3 (C) X X X X 
N4 (C) X X X X 
NS (D) X X X X 
N6 (B) X X X X 
N7 (A) X X X X 
N 8 (A,B,C,D) X X X X 
N 9 (D) X X X X 
N 10.(C) X X X X 
N 11 (D) X X X X 
N 12 (B,C,D) X X X X 
N 13 (B,C) X X X X 
Source: authors own data 
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The table above demonstrates that the networks and alliances which 
operate within the four organisations in this study belong to all four 
typologies making them very efficient networks indeed. Thus, the 
organisations of business education have gone further than the corporate 
world by integrating all four aspects of alliances described by Grange and 
Nickels. 
Since all of the institutions are business and management institutions they 
are by definition united through their specific field of management 
educa'tion. They all transfer services to each other some by transferring 
academic staff, teaching students and academic awards, such adivities 
can be seen in Networks 2 3 and 4 the. All of the institutions within the 
networks are complementary in the sense that they are in different 
countries and provide intercultural activities which is a necessary element 
in today's corporate world. Different working, learning and teaching 
habits can be observed in alliances such as networks 1,9 and. They are all 
working on specific projects either at graduate or undergraduate level 
Network 4 and 6 work on specific undergraduate programmes in 
international management. The redesign network may be viewed in a 
slightly different manner since this is an external network to which an 
institution belongs where it is possible to find suitable partners to build 
networks for the internal use of each institution. The four typologies of 
alliances can nevertheless be found here since they provide the 
opportunity for exchanges and networking with different institutions 
around the world. 
Therefore, a key to the success of networks and alliances is that they must 
fulfil a role that will provide value to all partners. Obviously, the more the 
value, the longer the alliance will survive. 
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Conclusions 
From the above study, the evidence suggests that networks and alliances 
are an important way of internationalising business education institutions 
especially in the smaller category of schools in France. They provide an 
important channel to obtain the necessary resources which they need in 
order to obtain sustainability. 
The models of networking and alliances are copying, to a certain extent, 
the models of mergers and acquisitions in the sense they are based on the 
three models of extension, collaborative and redesign mergers proposed 
by Napier (1989) but they have developed differently to models of 
alliances and networks in the corporate world since each individual 
network has been developed to take on more than just one typology that 
has been described in recent literature. It is possible to see within the 
academic world, networks and alliances which have the characteristics of 
all four types of the corporate world networks. 
I 
On a chronological level, it would appear that collaboration alliances are 
becoming more and more present in the everyday life of the institution. 
This is, however, not to say that extension networks are becoming less 
popular. As an institution becomes more involved in international 
activities, it is able to follow more complex activities which will affect the 
day to day running of activities. Such is the case of the creation of new 
programmes like the undergraduate programmes where a foreign partner 
gives its degree to students who only spent one academic year at the 
I institution. There is a necessity therefore for the sending institution to 
I harmonise the programme and curriculum and thus take on a part of the 
partners' culture if it wants to be efficient in providing successful graduates 
to the international job market. 
Thus, it can be suggested that networks and alliances are part of a phase 
model where the first step in alliances is usually the extension typology 
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followed, but not totally replaced by collaborative models. The redesign 
alliance however cannot be considered os phose three of the chain since 
it happens and has been happening for many years through the influence 
of external forces and global demands where there is a need for some 
degree of harmonisation and transparency. This is especially apparent in 
the adoption of structural changes to curriculum and programmes where 
exchanges take place. Standards of measurement must be set up, for 
example, in order to evaluate work load of exchange students. 
The very definition of a network or alliance suggests a partnership where 
sharing and osmosis are important factors. The fact that one institution 
takes on the other institution's corporate culture would indeed suggest a 
complete take over and so the very notion of an alliance would no longer 
exist. The fact that there is so much evidence of alliance and networking 
in the educational institutions give rise to the assumption that that there is 
a need for these activities to develop the institution for all stakeholders 
concerned. This is particularly important in two areas: 
1. Quality 
2. Reaching International Academic standards 
Today quality assurance of education is receiving more and more 
attention both on a national and international level. As De Wit (2002 p 
167) rightly point out: 
"The international dimension of higher education can make the best 
contribution to enhancing quality in higher education if it is itself of high 
quality." 
It is also important for educational institutions to reach international 
academic standards set by such bodies os the AACSB and the EFMD for 
the EQUIS accreditation process to name but two of such bodies. Meeting 
international academic standards is a way for institutions of higher 
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education to match other institutions and to receive recognition in a 
global sense and thus not be excluded from the group. This, of course, is 
an important factor in recruiting both staff (academic and administrative) 
and students. Alliances and networks are therefore, key ways of achieving 
these goals of sustainability and survival. 
The networks and alliances are constantly maturing and evolving in their 
identity, moving from the simple extension phase where exchanges were 
the main activity, moving towards more complex entities to include more 
adivities such as joint degrees and research which, can, in turn, bring in 
more fee paying students and thus contribute to the resources of the 
institution. 
Two other factors are important when looking at the contribution of 
networks to the organisations is that, firstly, it would appear that the 
network seeking institution needs a minimum amount of one resource or 
capabilities to attract more of the same resource. The case of research is 
one example in the sense that in order to produce more research 
between staff the institution needs a certain amount of research with 
which to begin. 
Secondly, the size of the individual organisations within a network does not 
appear important for the network to function properly. In all cases in this 
study the French organisations were always the smallest organisations and 
worked with foreign institutions much larger than themselves in terms of 
aspects such as student and staff popUlation, research and funding. 
Within this particular research, there is a solid argument to believe that 
alliances and networks do provide a way for small business schools to 
enhance their basic resources. It is also, however, true to say that the 
research is exploratory, based on a small number of cases in one sector of 
activity, and as yet meaningful and valid generalisations cannot be 
made. Further research is necessary with a larger sample of institutions. The 
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contribution made however is to look at a new sector in the field of 
education which is forced to evolve in an era of globalisation. 
The Outcomes 
After looking at the actual process of internationalisai"ion it is now 
necessary to look at the outcomes of the procedure that has been put 
into place in the institutions. The means, both financial and human have 
to be evaluated in terms of what benefits the institutions gain from all this 
investment. 
Two types of outcomes can be seen to have developed from this process: 
Mobility of students and staff 
Academic franchising 
Improvement in Internal organisation 
Reduction in Internal Conflict 
Outcomes directly linked to international activities 
Quality 
By direct outcomes, we mean the desired results that ore logically linked 
to an internationalisation process can be considered by their very nature 
as being international. Outcomes that ore indirectly linked to international 
ore factors that would not necessarily have a close link to an international 
service of an institution but nevertheless can be seen as a product or by 
product of the internationalisation process and have been set up thanks 
to this internationalisation process. 
Originally, these outcomes were intended to be treated as intentional and 
unintentional outcomes but the findings from this research did not permit 
sufficient analysis to set out what factors were initially intended and what 
factors were not. 
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Mobility 
Mobility is, as stated previously, an important aspect of internationalising 
an educational institution. However, findings from the research have 
revealed an important modification in the place of mobility in the 
internationalisation process of an institution. In the past, mobility was seen 
as a means to internationalise an institution and occurred very often at 
the start of international activities. Whilst this is true of some mobility in the 
institutions, it can be clearly observed that it has also become an 
outcome that is occurring at the end of an internationalisation process 
after careful planning rather than just simply being on an informal free 
moving level. 
If we look at the networks in which the institutions work it can be observed 
that there has been careful planning before the student can undertake a 
part of his studies at another institution. For some the networks specific bids 
had to be written in order to obtain funding. For the networks involving 
double diplomas no mobility could take place until there was an 
agreement on such aspects as pre requisites and language levels. So, 
mobility has been transformed from a tool of internationalisation to 
become an objective, after careful quality planning. 
Academic franchising 
Academic franchising is probably the most difficult and complex of the 
outcomes to set up and this is probably the reason it is one of the final 
outcomes to be developed. It is difficult because it involves at least two 
parties one, naturally being ( in this case) a French business management 
school and the other being a foreign institution, both having different 
organizational company cultures, language barriers, organisational 
structure on the internal level but also legal and economic factors on the 
external level. The term academic franchising is used so as not to confuse 
this outcome with franchising in the corporate world. Basically, it can be 
seen as the same thing where a franchise is a company that has 
developed a product or a concept and sells the right to others so that the 
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others can produce or sell that product (Nickels 2005). In this type of 
academic franchising there are a few differences compared to normal 
franchises as there is no marketing back up to the foreign entity, 
academic staffing has to be approved by the academic franchisor and 
networking amongst other franchisors is limited. Two elements are to be 
noted from this research where franchising is concerned and which has 
been seen elsewhere in the internationalisation process. 
Firstly, before any activity takes place, there is a formal written agreement 
which included issues of teaching, financing and organisation. This is in­
keeping with the idea that has already been suggested that as opposed 
to former models of internationalisai-ion informal activities (such as having 
a few exchange students before deciding to set up a formal agreement) 
the organisation comes before activity. 
Secondly, within the institutions stUdied, it is not the major Sup de Co 
Master programme that has been franchised in the first place but the 
undergraduate programme. This again is in contrast to the large more 
prestigious business schools in France such as the Ecole de Management 
de Lyon, or Hautes Etudes Commerciales in Paris or even the prestigious 
engineering schools, which have franchised some of their specialised 
Master programmes. One possible explanation for this is that the smaller 
provincial schools cannot, like the larger more famous schools, use their 
prestige (or reputational resource) for the simple reason they have very 
little prestige being small provincial schools. It must also be stated that an 
operation such as franchising is not only a pedagogical activity but also a 
financial operation and there is potentially more students who are going 
to follow an undergraduate programme rather than a Master programme 
and so we are looking at a question of critical mass. This outcome of 
franchising seems therefore, to tie in with the rationale for survival on two 
levels, to bring in more international fee paying stUdents and to bring in 
more money from consulting and international research projects. 
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One of the major difficulties in coming to a common agreement is the 
French language. English is, as stated many times in this thesis, the global 
language of business and education and thus the idea of franchising 
French programmes comes second to franchising Anglo-Saxon 
programmes. 
Within the institutions for this research the problem of culture and 
language was overcome by the idea of not just offering a French 
programme but a bilingual multi-cultural programme in English and 
French. This can be perceived on the home employment market as an 
advantage over monolingual programmes. 
However, this is not the only difficulty. As with any franchising operations in 
the corporate world, financial, human and legal aspects must be taken 
into consideration. The financial aspect is of course a major problem since 
from this research (see school C in particular, for its development in China) 
it is the developing countries that have been targeted since it is these 
countries who need business and management training more than 
developed countries. The cost of living in these countries is considerably 
lower than in developed countries. When a foreign university decides to 
set up a franchise with a French institution where a student receives his 
education in his home country it will be less of a burden financially to him 
than if he came to study for a number of years in the country of the 
franchiser. 
Successes and failures 
As stated above, franchising comes at a later phase, in the outcomes of 
the internationalisation process due to the complexity. From the research 
in the thesis five attempts at franchising the undergraduate level have 
been observed - one in Latin America and four in China. As of today only 
one franchise is in full operation in China with another one that is planned 
to open in October of 2007 at the undergraduate level. 
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As far as master or postgraduate level [including the Sup de Co 
programme) the following projects were observed. 
A) One project with Russia (School A) 
8) One project with the Ukraine (School C) 
C) One project with Poland (School C and 0) 
The Russian project has been abandoned completely after only two years 
work and exploration between the two parties due to lack of finance on 
the Russian part. Programmes and content were developed by the French 
school and visits by academic staff were made and one Russian professor 
spent three months in France to observe French teaching methods. 
The Polish project has been put on standby whilst the Ukraine project is just 
in the exploration stage after letters of intent have been exchanged 
between the two institutions concerned [see site visits school C). One of 
the questions that must therefore be asked is why do some franchises 
succeed and others fail? Clear patterns in the setting up of academic 
franchising operations can be observed here: 
Firstly, there is the academic level of the programmes franchises and 
secondly, there is the geographical position of the countries targeted. The 
small provincial business and management schools have more success in 
franchising their undergraduate programmes rather than their post 
graduate or master programmes. This may be partly due to the fact that 
setting up a franchise at an undergraduate level has less financial burdens 
to the institution than setting up franchising at a post graduate level. Such 
costs are reduced by having larger classes and it being easier to find 
qualified lecturers at undergraduate level. 
Secondly, as has already been stated there are already post graduate 
courses set up by more prestigious French business schools and so the 
competition may be harder [albeit on a rather relative level in a market 
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the size of say, China), However, competition from the Anglo-Saxon 
market should not be neglected either. This is true for the numerous 
Australian universities that are present in Asia, probably due to their 
proximity to the Asian continent (Elkin 2005). 
Thirdly, the geographical zone is important as the schools appear to have 
more success in franchising in the Asian market rather than closer to 
home. This again may be due to a financial question since local costs are 
greatly reduced in terms of teaching salaries. A local teaching salary per 
month at one Chinese university has been estimated at 4500 RMB or 
approximately 400 euros per month. 
It is however too early to state how this will evolve in time and is not in the 
scope of this research but there is evidence to suggest that there is a 
potential for further research into the franchising operations for such 
institutions to be examined in order to asses motivations, degrees of 
success in different zones with different types of programmes and to 
evaluate how this will change over the coming years. 
Outcomes indirectly linked to internationalisation 
Organisation 
One of the unintentional outcomes to the internationalisation process of 
the institutions has been the effect on the internal organisation of the 
institution. The process of internationalisation has had in most cases a 
positive effect on the academic organisation of the institution on several 
levels. It is not the intention in this research however to analyse the effects 
on other aspects of internationalisation such as logistics, administration or 
communications although there may very well be evidence to suggest 
that internationalisation has had positive effects on these areas too. 
One of the most important influences the internationalisation process has 
had on the internal academic organisation is on the daily planning of the 
I 
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timetable. Thanks to internationalisation all four institutions have benefited 
from the introduction of modular systems of subjects - that is to say, all 
modules having equal weighting and duration. This means that timetables 
have become more regular and standardised and easier to manage, 
whereas in many cases, before the internationalisation process 
accelerated, timetables were produced on a weekly basis with few weeks 
being identical to others. This has reduced therefore the work load (and 
not to mention the level of stress on the time table planners!). Due to this 
process of simplification it can be suggested that there are fewer errors 
made and so the quality of structural planning has improved. 
Also, due to this harmonisation of modules in some institutions subject 
modules have now become inter programmes in the sense that students 
enrolled on different programmes can follow the same modules. Such is 
the case for example in school B where the finance module at level four is 
followed by students in the second year of the Sup de Co programme 
[that is to say in the forth year of higher education) and the final year of 
the undergraduate bachelors programme. Not only does this have 
organisational effects but in some cases it can have positive effects of 
financial issues since there may be a reduction in the number of teaching 
groups. Due to clear standardisation in duration and coding it has 
become easier to examine modules offered by partner institutions in 
foreign countries and thus ensuring a more efficient way of choosing the 
appropriate modules that students may follow when studying in a partner 
institution. This more efficient mapping of modules leads to less errors in 
choice and making sure that students have the required prerequisites in 
order to succeed, which of course lead to quality improvement, both in 
organisation and student performance. 
Conflict 
Any change, whether they be on an administrative, structural or 
pedagogical level will lead to some sort of conflict [Gustin 2001). France 
has particular ideas on what constitutes elite and supreme management 
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qualities (Barsoux 1997) which can make it difficult for any change to take 
place without some form of conflict. This can make the process of 
internationalisation difficult to achieve especially when added to the fact 
educational institutions have what is known as a fragmented corporate 
culture (Kumar and Usinier 2001) where solidarity is low and bottom line 
requirements creates discomfort for many traditional teachers (Barb 2005) 
and thus change and advancement may be difficult to achieve. 
It has also been suggested that in order for a successful change to take 
place in an educational institution there has to be a crisis in order to 
respond to change (Wellford et al. 2003). Even when change is necessary 
and comes from the inside rather than the outside, resistance can be 
enormous (Axinn et Mattyssens, 2002). 
The crisis that the institutions were facing was the aftermath of falling 
numbers and tightening budgets and so the need for change was 
necessary. Within this environment there was obviously cause for conflict. 
Mullins (1999) considers that there are many causes of conflict. Of these 
causes there would appear to be three causes that would pertain to the 
situation of the four institutions in this research, limited resources, 
environmental change and violation of territory.
,I 
i 	 Firstly, due to the falling numbers, budgets became limited and thus there 
was a need to change the environment of the institution and this would 
violate the territory of the academic staff by imposing international norms 
and methods. 
The staff of any educational institution and even more so, the academic 
staff is a key resource (Rowley 1996, Gustin 2001) and has a major role in 
achieving the objectives of the institution. The performance of academic 
staff (in their capacity as teachers and researchers) liaS a direct impact 
on the quality of the student learning and the "final product" that the 
company will "buy" as a future employee. Well motivated staff can 
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contribute to the national and even international reputation of the 
institution. 
It is therefore essential to keep conflict to a minimum when considering 
change within an organisation especially when there is an 
internationalisation process taking place that can create major changes. 
When conflict arises due to change it can be handled in several different 
ways. Thomas [1997J and Huczynski and Buchanan [1997J propose five 
different techniques to handle conflicts. 
1. By taking power which can create a win/lose situation 
2. Accommodation, where one party gives way to another 
3. Avoidance - when the conflict is ignored 
4. Compromise - where all parties sacrifice something 
5. Collaboration - where parties try to satisfy their own goals 
In the case where there was a potential conflict situation in the four 
institutions due to the changes that internationalisation would bring about 
it is clear that by using part of Van Dijk's cube of the internationalisation 
process and internationalising a systematic part of the institution by 
developing a new international programme, i.e. a marginal or exterior 
and interactive activity, we come to a collaborative system of conflict 
avoidance since people who see the international process as beneficial 
to themselves or to the institution could participate in the programme 
whilst those who felt threatened or had no desire to change could 
continue to do their work (at least for a further periodJ and thus not feel 
that their territory was violated. Once collaboration was established other 
forms of conflict solving could be put in place at a later date such as 
compromise and thus imposing transition rather than revolution. By 
creating new programmes, participation in the change was on a 
voluntary level thus leaving staff who were perhaps not ready for the 
changes to continue as normal in their work and thus adding a new 
dimension to Huczynski and Buchanan's work where there was an 
Page 184/248 
element of choice given to the individual to avoid conflict in a changing 
environment. This added element has the advantage of providing a time 
scale where change may no longer be perceived as having a conflicting 
element and thus be seen as the technique of recognition of choice to 
avoid conflict. This attention to change is all important especially in the 
higher education sector where the participants are very often of a high 
academic level, are influent and without whom these changes may lead 
to much conflict. (Gustin 2001). 
Lewin's work on change (1951) helps us to understand the process by 
which changes can occur in institutions where there is a social system as a 
force field of driving and restraining forces in equilibrium. With the case of 
internationalisation of the four institutions considered it cannot be denied 
that the change has happened and that there has been some opposition 
to this change and it would seem clear that the institutions have set up a 
strategy to help ease this change. What is however not clear is was this 
strategy of internationalisation set up intentionally to reduce the force field 
against change? The interviews revealed only that this was to respond to 
customers' demands and growth. They did not reveal if the managers had 
decided to apply the marginal transitional inward moving strategy to 
deliberately reduce internal conflict. However, it is clear that the 
outcomes have revealed that this strategy can be considered as an 
effective means to impose change with minimum forces against this 
change. 
It is accepted that change can be affected by strengthening the driving 
forces or weakening the restraining forces of by doing both at the same 
time. It is therefore important to identify from the outset who are the 
driving forces and who are the restraining forces (i.e. the people who will 
resist change). From the interviews especially from schools Band C it has 
been stated that the resistance came from individuals rather that sections 
or sub groups within the institution. Lewin (1951) clearly indicates that if the 
driving forces are strengthened and that the resisting forces are not 
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weakened then the institution will be put under a lot of strain on the 
system. 
What is quite clear from the evidence of all four institutions is that the 
internationalisation process was a clear and identifiable way of 
sustainability and thus necessary to implement in order to survive and as 
such this makes it a factor of motivation for change for all concerned 
As previously stated, all four schools were small provincial sized institutions 
which could be known as "banana republic" institutions with one major 
product - that is to say the Franco- French 'sup de co' programme and so 
it is logical to presume that there would be some resistance to change 
especially with such a national context and identity that is unique to 
France when the transformation is to be more international. 
The existence of traditional international activities such as student 
exchanges has not been put into question since this has been part of the 
institutions' life for over twenty years through bilateral agreements and 
from Europe within the Socrates Erasmus framework. Student flows were 
limited in the beginning and so academic staff was not affected by this 
sort of activity. 
However, what seems apparent is that the culture change from a national 
Franco French culture to an international culture did not accelerate from 
within the Sup de Co programme but came from the addition and 
creation of new programmes. In all four cases the creation of the 
undergraduate bachelor type course with an important international 
content seems to be at the very least a driving force for the 
internationalisation process of the institution as a whole. The evidence 
clearly indicates that international activities accelerated and spread to 
the Sup de Co programmes after the creation. 
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The French are in general rather closed to change particularly in the world 
of education. The research carried out for this thesis can show that this 
method of internationalisation has helped to reduce the force field 
against change although it has not been proven that this strategy was 
adopted in order to reduce the force field. Since no mention of this could 
be found in the information gathered, it should be viewed that this 
method of internationalising an institution is a way simply to reduce 
potential internal conflict. 
It is quite logical to think that by creating a new product more work would 
be created and at some point in the international development new 
means would be needed in order to set up the project. By informing staff 
of the changes and the addition of programmes rather than completely 
renovating and changing a major programme immediately, it was 
possible to integrate staff who were willing to change and who would 
accept the change with no negative forces and to include new members 
on a part time basis to teach on the programme. Due to work load of the 
staff it is quite logical to assume that either those who wished to 
participate in such a project would have to give up a certain amount of 
their work load or continue as usual and not be affected by the changes. 
Educational institutions are in general organisations in which there is a low 
level of coherence amongst staff and have a rather fragmented 
corporate culture (Kumar and Usinier 2001) and this, in turn creates 
resistance against change. Change requires team work and everyone to 
work together in order to bring about the change successfully, the culture 
is fragmented then it is unlikely that this change will be successful or at the 
very east will take time to achieve, thus a marginal approach is 
recommended here. 
The outcome of franchising has produced a certain amount of conflict 
both internally and also at a national level (La Lettre de I' Etudiant, No; 795 
14 November 2005). Firstly, at a national level where there is a risk that 
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French know-how is being 'stolen' by foreign countries which will not only 
flood the market with cheaper produced goods but also flood the 
employment market with cheaper labour costs at a managerial level. 
This risk was perceived at the outset at the four institutions since all schools 
have either a direct or indirect link to the local Chamber of Commerce. 
These chambers of commerce are situated in areas where there is a high 
proportion of small and medium sized enterprises rather than large 
mul1'inational companies who have much more experience in the 
international field and have realised (correctly or wrongly according to 
certain schools of thought) that internationalisation and international 
business is a positive and unavoidable measure. Indeed, let us refer again 
to Emile Esposito's, comparison between the import and export of airbuses 
and socks between China and Europe. 
Since the local companies support and finance the business schools 
special attention has had to be put on the communication aspect of the 
franchising activities with the organisation of meetings of how some 
companies within the chambers of commerce are already present in 
China and elsewhere and are working in complete confidence. 
As for the internal conflict of the institution itself, again this has been 
reduced since franchising operations involve only a small percentage of 
the staff employed at the institutions at the beginning of the operations 
and it does not conflict with the everyday running of the school itself 
except for the occasional visit of the foreign delegation. In the case of the 
franchising of both undergraduate and post graduate specialised Master 
programmes the person in charge of the franchising operation has been 
the head of the programme that is being franchised. 
As stated on several occasions throughout this thesis, these programmes 
are not the largest and most important business and management 
programmes within the institution and the actual delivery of teaching 
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relies heavily on outside part time lecturers with only a few modules being 
taught by full time members of academic staff. Thus, the influence that 
the franchising projects have on the specific academic departments and 
staff is limited. It is not generally accepted that academic staff will have to 
play an important role in these franchising operations. 
However, what has seen to be important is to keep the staff aware of such 
projects and operations [once the projects have indeed been 
transformed from mere projects to realities) through regular written 
communications and informal meetings to demonstrate that two 
institutions and two separate categories of staff are being created and 
that there will be scope for those who wish to participate in the project. 
So, the franchising operations have, like the creation of international 
undergraduate bachelor programmes a non planned outcome of 
reducing internal conflict 
levels of internationalisation, lessons to be learned 
It is difficult and perhaps not even useful to say which school is more 
international than another since it is not scientifically possible to judge 
which activities are more international than others and thus perhaps what 
Kwok (1994) suggested about there being no best way to internationalise 
the curriculum, his thoughts may be extended to the internationalisation 
process as a whole. Is it possible to say that for example student mobility is 
more international that recruiting foreign lecturers? 
It is perhaps more logical therefore to look at categories of activities and 
their development in one institution and proceed to make suggestions on 
how the other schools may benefit from one institution's experience within 
that particular field. Indeed, these suggestions may help other institutions 
outside of this research. 
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Clear patterns have emerged in the activities of the schools in several 
areas and especially in: 
The curriculum 
Mobility 
Networking 
Academic franchising 
Marginal programmes influencing the internationalisation process 
As for as the curriculum is concerned two schools [schools A and C) are 
already teaching a certain part of the curriculum in English. School A 
began first with School C following. This has been going on for at least 
seven years which suggests that it is a positive factor in developing an 
international dimension. School D has put this in place in the final year of 
studies only. Neither school has started to teach in another foreign 
language other than English suggesting that it is easier to start in English 
and for the moment to develop this further rather that start in another 
language. 
Double degrees and diplomas of the institutions are also changing 
education and its content, which. The first double degrees to be set up 
were with British partners by School B, which was the first school to set up 
the undergraduate programmes and it now has academic awards with 
other countries including Germany Spain and the United States and thus 
making a more global orientated programme. School C is also extending 
the double degrees to other countries. Again a pattern seems to be 
emerging in that it is the Anglo-Saxon countries that are being targeted in 
the first instance. 
Mobility is a big part of internationalisation and clearly all schools have 
mobility programmes for students and staff. All schools started with 
mobility being a choice for study periods abroad. School Band D were 
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the first to make study semesters compulsory. School B has also now 
compulsory training periods in industry whereas all the others have 
optional periods in industry. Whilst it can be seen that school B is the more 
advanced school in this area, there is still less mobility in staff although 
there seems to be an increase in receiving staff from other countries rather 
than sending home staff abroad. 
As regards networking, all schools have been actively participating in 
networking and are using them to obtain necessary resources for the 
internationalisation of their organisations. 
The institution which has developed its academic franchising the most is 
school C and here definite patterns have again emerged. Firstly if we look 
at the academic level at which programmes have been developed it is 
at the undergraduate level and not post graduate level. Secondly the 
geographical situation of the academic franchising also seems to be 
important to consider. Academic franchising in Russia and the Ukraine has 
to date not been successful, whereas in China two academic franchises 
have already been set up. It may well be likely that in the future post 
graduate programmes may be set up but evidence suggests that smaller 
institutions should perhaps start at an undergraduate level when 
franchising their programmes with a tendency to penetrate the Far 
Eastern market. To a certain extent the logic of beginning with the 
undergraduate programme seems logical since the architecture and 
content of these programmes were based on an international vision from 
the outset whereas the masters programme as stated previously were a 
French concept and not completely adapted to an international market. 
There is a definite lesson to be learned from the way in which the 
institutions have internationalised their internal structures. School B was the 
first to create its international undergraduate programme followed by 
schools C, D and A. in all cases there has been an increase in international 
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activities within the organisations as a whole with many of the activities 
being replicated all schools (see appendix 4). 
I 
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PART 4 : THE NEW MODEL OF INTERNATIONALISATION 
PROCESS OF THE PROVINCIAL SUP DE CO SCHOOLS 
From the research carried out on the four institutions it has become clear 
that a new model of internationalisation has emerged to complement 
those already developed in Europe and in the United States. It must be 
stressed from the outset that this model pertains solely to the business and 
management sector of higher education within the 'Sup de Co' network 
of schools in France, whereas a number of the previous models have 
concentrated on the larger more multi disciplined university institutions of 
a much larger size in terms of financial means, student and staff numbers. 
The model presented here is by no means to replace existing models 
developed by other researches cited in the literature review but to be a 
complement and extension of the former models. Indeed, one of the 
major features of the new model is the coexistence within each institution 
of elements of other models, in the sense that whilst the new model can 
be used to describe current activities and tendencies other models can 
be still seen to be valid for other parts, programmes or operations of the 
institutions. 
As regards the timing factor of the internationalisation process it has 
become clear that a definite pattern has emerged both on an 
organisational and content level. The factors of prevention and delay to 
the internationalisation process are on an organisational level in the sense 
that the curriculum organisation and not the content of the curriculum 
prevented (to a certain extent) international development due to the rise 
in numbers of executive level apprentices who could not take advantage 
of all the international opportunities open to traditional students following 
a purely academic curriculum where time is set aside for international 
exchanges, mobility and periods of study in foreign partner institutions. 
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The external forces of the reduction in the number of potential applicants 
is again an organisational matter in the sense that internal means where 
organised in such a way to privilege the recruitment on a national level 
rather that putting supplementary means into attracting foreign fee 
paying students 
On the other hand, the forces which have been seen to accelerate the 
internationalisation can be seen as more content orientated in the search 
for quality which is quality orientated through research programmes from 
COREM which starts by research, the European masters by looking at 
course content for the curriculum and looking at each institution's 
individual expertise. 
The networks although not a rationale in themselves but a means to 
internationalise the institutions have played a key role in the 
internationalisation of the institutions whether it be in curriculum 
development, quality assurance by the desire to belong to national or 
internationally recognised bodies or to obtain resources such as foreign 
academic awards, staffing in order to ensure sustainability. 
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The New Model- A Transitional inward moving Model 
It has become clear that the following model can be demonstrated 
visually by the following diagram. 
The New Model 
RATIONALES OUTCOMES 
Academic Sup de Co 
Programme 
Economic 
Cultural 
POLITICAL 
SurvivalNEW RATIONALES 
Clients' 
demands 
Conflict 
reduction 
Internal 
organisation 
Quality 
-International activities 
Source: Author's own data 
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The new model is a four part system dealing with the rationales for 
internationalisation, the influence they have on the institutions, then 
looking at the means and how they are obtained to internationalise the 
institution. The final part deals with the results or outcomes. It can be seen 
as a transitional inward moving model in the sense that the 
internationalisation is a transitional process moving gradually from the 
outside or exterior of the organisation and gradually moving inwards to 
have an effect on the institution as a whole and especially of the major 
academic programme. 
The new rationales for internationalisation of business 
institutions 
Whilst it is clear that the traditional rationales for internationalisation still 
remain it has become obvious over recent years that new rationales have 
developed or are at the very least former rationales are expressed 
differently. The new model still values the importance of political, 
economic, cultural and academic as set out by De Wit (2002) but the 
research has shown that the rationales have been modified and been 
absorbed by others and new rationales have emerged in what De Witt 
has called the shifts in rationales, in which emphasis is placed on one 
more than another at a given time. This view is still valid today but 
however not complete since evidence from this research has suggested 
that there is now a takeover or absorption effect of the rationales where 
one rationale encompasses another. Here it can be clearly seen that the 
national political rationale has absorbed other rationales including the 
local political rationale. 
During the oral examination of the thesis the examining board questioned 
the role of the elected body of the chambers of commerce in the 
educational institutions they ran. Further research was required in order to 
understand more fully the role and motivations of having a business school 
as part of a Chamber of Commerce. 
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In order to have a clearer view of this, it was decided to interview (see 
appendix 4) a certain number of elected members in order to have their 
point of view. 
The interview was divided into two parts - the first part dealing with the 
general interest of a business school and the second part dealing more 
specifically with the international aspects of management education. 
Several interesting conclusions can be drawn from the information 
gathered from the interviews. No mention was ever given to 
internationalisation until question 6, suggesting that having an 
internationally orientated school was not a major issue or concern to the 
elected body. Questions where there may have been a reference to the 
international aspect of the school such as questions three of four) did not 
motivate the interviewee to provide views on internationalisation. Instead, 
more general issues such as providing a good management education 
were raised with one elected member adding: 
" ... pour servir les entreprises locales.' 
I to serve companies in the area.' 
The questions that were more specifically directed to the international 
context brought varying degrees of interest in the internationalisation 
process. Question 6 concerning the importance of providing an 
international education ranged from simply teaching foreign languages 
(especially English) to exchange periods abroad for study and practical 
work experience in companies. There was very little mention of setting up 
double degrees and joint academic programmes. There was no mention 
at all of international research or imagining a global school where there 
would be campuses in other countries. 
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As stated above, responses were varied and provided information about 
elected members' knowledge of the business school and its process of 
internationalisation. Some elected members went into more detail in their 
answers concerning the internationalisation process than others, with the 
majority however, having a limited vision of internationalisation and 
seemingly appearing not to deem this as a major factor for a business 
school that is run by the local Chamber of Commerce. The varying 
degrees of information provided, however, did seem to have a bearing 
on the profession and function that the elected member held within the 
Chamber of Commerce. Elected members whose function and profession 
had little or no link to higher education or to education generally (such as 
the 'petit commer<;ants' or shopkeepers) provided the least information 
and ideas on the subjects in the interview, whereas members who could 
be considered as having some role in international affaires either within 
their company or within the Chamber of Commerce had more specific 
ideas on the subject. One member clearly stated: 
'L'ecole a Ie devoir de former des futures cadres prets a affronter 
les enjeux de I' entreprise face 6 la concurrence internationale.' 
The school has the duty to train future executives who will be able 
to deal with the company's challenges when faced with international 
competition.' (answer to question 7). 
Many elected members were, however, in agreement that the 
international process was expensive and that there should be ways to 
reduce the costs. 
'Certes, I'international est interessant pour les etudiants, mais cela 
coOt cher et nous devons trouver les moyens de depenser moins.' 
'International is certainly an interesting aspect for the students but it 
is expensive and we must find ways to spend less' (Question 8). 
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With such results, it is seems quite logical to think that if the international 
strategy was left completely to the elected members of the Chambers of 
Commerce, the strategy would perhaps depend heavily on their 
background and ideas. Broadly, the elected members are split between 
a local and cost conscious orientation on the one hand, and those with a 
more purposeful engagement in the internationalisation agenda on the 
other. 
Perhaps more importantly, research presented in other parts of this thesis 
indicates that there are other rationales that are more important in 
influencing the internationalisation process than the local members of the 
Chambers of Commerce. The new model clearly puts forward the idea 
that national politics, through the Helfer Commission, is encompassing 
other rationales and becoming a major driving force (amongst others) in 
the internationalisation process of business and management education 
in France today. 
When considering the political rationale one important factor has 
emerged over the past couple of years from the French National Ministry 
for Education, which announced at the beginning of the twenty first 
century the creation of a national diploma with the title of Master's for the 
French Education system suggesting a desire to comply with international 
standards. 
The guidelines of the Ministry of Education became clear that the Grandes 
Ecoles and those particularly in the business sector would have to meet 
certain academic requirements concerning research, internationalisai'ion 
and the number of permanent academic staff and their qualifications. 
What, in effect can be observed here is a clear merging of former 
rationales such as the academic and economic rationales under the 
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political rationale since the ministry is setting up guidelines on academic 
issues such as the qualifications of academic staff and creating policies 
on research. The education Ministry is also advising on the compositions of 
governing bodies for issues such as financing. 
The Rationale of clients' demands 
One new rationale that has emerged from the interviews carried out for 
this research has been the fact that the business and management 
schools need to concentrate more on the clients' needs and demands or 
at the very least on their own perceptions of their needs and demands. 
This has been expressed both internally and externally in the interviews 
with the directors of the business schools themselves and also by the 
Chambers of Commerce which finance the institutions. 
Two categories of clients have become apparent: 
1. Companies 
2. Potential students 
The companies are clients of the business institutions on several different 
levels and therefore it is important to satisfy their demands in order to keep 
them as clients. This is an important factor and responds to the plea from 
much academic literature that management education is not in tune with 
the corporate world and remains in the domain of academic for 
academics (Twomey 1998) and that there is a need to examine the 
corporate world's needs and that although students are generally 
accepted as the primary customers (Sallis 1993) although some consider 
that the student may very well be a dubious sort of customer in that he 
may also be considered as a product of the education system (Michael et 
al. 1997). Therefore, there is a need to take other customers into 
consideration such as employers (Sahney 2004). Within the globolisation 
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that is taking place in the corporate world, business education has to 
respond to this. 
The Rationale of Survival 
Finance is one major key to survival for these institutions. It has never been 
more important with local, regional and national funding being reduced, 
together with the current situation of the decreasing numbers of national 
students the only solution for increasing the student population of each 
institution is to look elsewhere on an international level. Whilst, student 
exchanges are an important factor on the internationalisation process of 
an institution they do not bring in any finance and so there is a new 
generation of international students -the fee paying international stUdents. 
This new generation of fee paying students may integrate the traditional 
Sup de Co programme provided they have a sufficient level of French 
and provided they have been admitted through the complicated 
entrance process (see above). 
So, as regards the rationales, we can see that they differ somewhat from 
former models. In some cases, the notion of rationales is not treated at all. 
Such is the case in the models of the NUFFIC model (De Wit, 2002) where 
only policy and politics are dealt with. In Knight's internationalisation circle 
the awareness part of the circle deals with a more academic model for 
students and staff, although more attention is paid to rationales in the 
revised model. 
Within this model the emphasis of external influences is seen as a major 
driving force on the development of the internationalisation process with 
special reference and influence on the governing body which gives 
direction to the global strategy of the institution. 
11£ • 
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Internationalisation through the development of a parallel 
programme 
The model demonstrates that due to the presence of an international 
programme within the institution, it slowly influences the major programme 
in two ways through the structure and contents. It is also clear that the 
idea of internationalisation for these institutions has incorporated historical 
aspects and definitions of internationalisation from both sides of the 
Atlantic. 
The American vision of internationalisation placed great emphasis on the 
curriculum content with the teaching of international marketing or finance 
and seen as a part of general education (De Witt 2002) whereas 
internationalisation within Europe the emphasis has been put on student 
mobility which is contrary to the American vision where it is 'Occasional, 
coincidental, sporadic or episodic' (Teichler 1996), Thus, it is becoming 
apparent that within this model there is a tendency to incorporate a truly 
international vision and definition of the process of internationalisation 
itself by taking in many aspects of the internationalisation process from 
both sides of the Atlantic on a structural and content level. 
The structure 
Concerning the structure, the idea of introducing a modular system of 
building blocks of equal length and duration upon which the new 
programmes were based was taken from the Anglo-Saxon world of 
education. This structural element continues in the evaluation process and 
weighting of each module by using the EeTS system and giving 
evaluations in terms of letters rather than in terms of numbers out of 
twenty. 
Indeed, recently school B (see interview with Head of International 
relations) has adopted the EeTS structure completely by using the 
complete range of letters from evaluation and by taking into 
......
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consideration the percentages of students that should gain a specific 
level within one particular group. 
One of the earlier changes imposed on the major Sup de Co programme 
was due to the presence of exchange students from foreign university 
partners, who came to France to study for an integral part of their course 
at their home institution. Before the setting up the new bachelor 
programmes these exchange students were able to choose only from one 
programme of study and so on an administrative level they were enrolled 
on the course as simply exchange students. They would choose their 
subjects according to the timetable possibilities switching from one year to 
another in an effort to find courses that corresponded to studies at their 
home institutions. Since they were in general not degree seeking students 
the idea of level of studies was not of major importance and the emphasis 
is placed on experience rather than following a carefully planned path in 
order to fulfil French requirements to obtain an academic award at the 
end of the time spent in France. This system worked fairly well until the 
introduction of the bachelor courses when foreign exchange students 
could choose to study subjects from both programmes. 
As stated earlier, right from the very beginning, the bachelor programmes 
were structured to a more international standard, where the programme 
was divided into standard length modules taking place more or less at the 
same time every week. Whereas the Sup de Co programme was very 
traditional in the sense that there was no modular system, individual 
modules did not have the same length and did not necessarily have a 
regular weekly allocated position on the timetable. 
It became increasingly difficult then for foreign students to follow courses 
from the two programmes in a situation where one programme of study 
had a regular weekly timetable with modules of equal length on the one 
hand and on the other a programme with no formal structure. Since there 
has been an increase of foreign exchange students received by the 
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French institutions there was therefore a need to change the 
organisational structure of the course and academic heads of 
departments were asked to work with modules of equal length. 
At the beginning, academic staff were not asked to change the course 
content but simply to fit their teaching content into a single standard 
pedagogical length for organisational purposes. The standard length of 
each module does, however, vary for one institution to another (from 21 
hours to 40 hours) but all are measured equally by ECTS. 
Another organisational change was the evaluation of each module. In 
three of the four institutions when the bachelor programme was created 
the Sup de Co programmes had a system of evaluation in numbers where 
students gained marks out of twenty. Again, a foreign student returning to 
his or her home institution with a transcript where courses were evaluated 
both in letters and figures was not very logical. Hence, a policy was put 
forward in order to harmonise and transpose the system to award marks in 
letters rather than figures. This change again did not create any real 
forces against the change since it was simply a question of devising a 
system where certain numbers corresponded to letters ABC 0 E or F. 
The Content and curricula 
Over the years methods and practices for the internationalisation of an 
institution have gone through the process of internationalising the 
curriculum. Such activities include: 
A) Curricula with an international subject 
8) Curricula that prepare students for a career in an international context 
C) Curricula in a foreign language and the provision of cross cultural skills 
D) Curricula leading to joint or double degrees 
E) Curricula where parts are offered at Institutions abroad and staffed by local 
staff 
F) Curricula in which the content Is designed especially for foreign students 
fed 
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As well as applying these typologies to each institution two new methods 
have been developed. 
1. The use of foreign students to enhance the curricula 
2. The use of networks and alliances 
The curriculum therefore, is one way that schools have been 
internationalising themselves because they saw a need to do this from 
their clients. The question now is how did the schools put this 
internationalisation process into practice? We have observed what they 
have done (see above) by creating international curricula etc.; now the 
question is how was it done? 
It would appear that the notion of networks and alliances have played an 
important role in this internationalisation process. Within all four institutions 
studied for this research, all belong to some form of network or alliance 
whether it be on a regional, national or international level. It must however 
be stressed that the notion of alliance and network was a dominant force 
in growth sustainability, without (for the moment) going as far as a true 
merger or acquisition. 
The idea of alliances and networks therefore would seem quite attractive 
and a perfect substitute to a full merger or acquisition in order to develop 
and sustain growth in today's competitive education. What is also 
interesting to note is the types of networks that exist within the four 
institutions seem to follow the three typologies of mergers and acquisitions 
set down by Napier (1989] 
1. Extension Mergers 
2. Collaborative Mergers 
3. Redesign Mergers 
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This model has clearly defined stages where in the first stage the 
organisation has gained a competitive advantage on the domestic 
market, but which cannot be exploited unless sUbstantial costs are 
incurred. In the case of the four schools, the competitive advantage is the 
high quality master programme but due to the diminishing home market 
more costs would have to be incurred (Johanson and Matterson 1993). 
Therefore, this can result in an increased commitment in international 
activities. For the corporate world this could be an increase in sales and 
exports. In the educational sector it is the setting up of an international 
academic programme which in turn has influenced the major programme 
of the school. In all stages, there is an increased dependence on networks 
on which the quality is dependent and the continuous seeking of 
resources. 
However, what is interesting to note in this particular model of 
internationalisation is the position of the networks within the process, since 
unlike in the former model it is not the final stage but in many cases comes 
hand in hand with stage two and the desire of the organisation to 
internationalise itself and thus the networks become more of a means to 
internationailse and obtain the necessary resources rather than at the final 
stage. 
Another interesting factor to bear in mind from previous research is that 
many small organisations engage in opportunistic and intermittent 
activities and thus putting into question the gradual phase model of 
internationalisation. This model seems to provide evidence that the two 
methods can coexist. If we examine two of the outcomes for example, 
there is a clear well thought out process for student mobility through a 
series of developed networks. However, the research suggests that the 
franchises that have developed were not planned at the outset. Since the 
first franchise, there is a clear well defined policy to develop these 
activities. Havnes (2002) argues that not all small organisations have 
gradual stages in international development and some have intermittent 
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and irregular changes It would appear here therefore that the two models 
can be present within one single educational institution. 
The New Model Compared to the former models 
Any new model of the internationalisation process of institutions of higher 
education should, by definition bring further insight and understanding of 
the process. This, as has already been stressed in this research, does not 
mean that it is a replacement for the former models that have been 
developed more as complement and a building on former models. Many 
of the models presented in the literature review provided a useful and 
helpful basis on which to lay the foundations of this research but due to 
the specific area of research into the French business schools some the 
theory and models had to be modified in the light of the new findings. 
The environment 
Due to both internal and external environments the process, rationales 
and methods change to adapt to the time in which the model has been 
developed. The market of international education is constantly changing 
due to the ever increasing speed of communication and the ease of 
travelling from one place to another. 
Secondly, the type of the institutions themselves that have been studied 

will naturally have an influence on the nature of the new model. Historical 

factors, size and strategy linked to the means (both financial and human) 

will also play an important role on the outcomes of the model produced. 

Within this research the model that has been developed is for the smaller 

provincial business and management schools in France at the dawn of 

the twenty first century. Little academic research in this area has been 

carried out and thus the outcomes will provide knowledge and 

understanding within this domain and lay some of the foundations of how 

and why these types of institutions are internationalising alongside the 

I 
I 
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more prestigious and large international business schools throughout the 
world. 
One of the main characteristics of this model is that is it a phase model 
which is in keeping with the models produced by Knight (1994) and Davis 
(1992), where Davies suggests that the organisation must change due to 
their external environment. This of course has been observed in this 
research when analysing the timing for internationalisation due to the 
external market and environment. The new model does however differ 
slightly from that of the internationalisation circle (modified version) of 
Knight where she insists that the internationalisation process of an 
institution is a continuous and ongoing process where the analysis and 
commitment review and implementation are omni-present within the 
institution. 
Whilst this may be a logical conclusion to come to, the new model does 
not yet have a strong circular structure since more time would be needed 
to study the long term effect. It is however certain to say that the 
internationalisation process is an ongoing process within the institutions 
studied and that the circular structure is present to some extent in the 
sense that there is a recurring analysis of the environment with 
commitment and planning to introduce new activities. Here, however, it 
may be more appropriate to speak of a spiral effect since it is the process 
and not the activities that have been repeated. The academic 
franchising, the latest activity of these schools is new and has not been 
done in the past. Thus for the process, monitoring and evaluation of 
international activities it is certainly possible to speak if a circular effect, 
but when it comes to dealing with the activities themselves, there seems 
at present not only repetition but an evolution in the activities thus adding 
to the idea of the spiral. 
The model has demonstrated a marginal transitional process of 
internationalisation with the development of a new international 
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programme that slowly influences the centre of the organisation. This 
again is linked to the idea that internationalisation cannot remain a 
marginal activity if the institution is to continue to exist (Gillingham 2006). 
The academic franchising activities for example may take place 
elsewhere, in other parts of the world and thus is a marginal activity which 
contributes to the internationalisation process of the organisation which 
will at a later date have an influence on the organisation as a whole 
when the students from the foreign academic franchises come to the 
home institution or even influence the curriculum. 
As far as the rationales for the internationalisation process (economic, 
political cultural and educational or academic) the model puts forward 
the idea that the former rationales are still valid in today's environment but 
in some cases they are expressed differently by the institutions and are 
being regrouped under political rationales rather than remaining 
autonomous. Van de Wende [1997) has to some extent stated that these 
rationales will be of varying importance depending on such factors as the 
institution's internal strategy, the geographical location of the institution 
and the period of time studied. However, within this model it can be 
clearly observed that some rationales are being encompassed by others 
since the academic rationale is becoming a political rational expressed 
by the government. Again, the political rationale has been seen to 
dominate aspects of internationalisation before with the effects of the 
Cold War. However this time it would appear to be domestic politics that is 
shaping the activities and rationales of the internationalisation process in 
France at the time of research. 
The term survival was used in many of the interviews as a rational for 
internationalising the institution. Many of the directors and heads of 
international relations used this term as another way of expressing in part 
the economic rational. An academic institution needs financing as one of 
its resources, financing comes partly from student enrolment fees, the 
national market of students (and in particular the student population from 
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the prestigious classes preparatiores) 
. 
Since the nat·lonaI market .IS 
diminishing it is therefore necessary to seek foreign markets and fee 
paying students from other countries. The emphasis is put on fee paying 
students rather than exchange students since no financing is obtained 
from a exchange students (except perhaps from such bodies as the 
Erasmus Socrates office in Brussels which will give a small amount of 
funding for the organisation of international activities). 
The process and phases of internationalisation 
It is also possible to find modifications and differences in the process and 
order of tasks during the internationalisation strategy with this new model 
compared to former models. To begin with, one of the major differences 
here is the way in which the institution has been internationalised in the 
new model by creating a new internai'ionally orientated programme of 
studies at undergraduate level which is autonomous from the major 
programme of the school. In other models such as the Knight's 
Internationalisation circle for example or the NUFFIC model for instance 
the institution is dealt with as a whole. This effect is an inward looking 
process rather than the opposite where the internationalisation comes 
from the heart of the institution, and again takes place is phases where 
the outside slowly influences the inside. 
The new model however, examines how, by creating a totally new 
concept of international education within an institution (i.e. the new 
bachelor programme), will result in the addition of international elements 
to the institution as a whole, in such forms as curriculum development, 
staff recruitment and eventually lead to other more embracing 
international activities such as international accreditation and franchising 
which involve the institution as a whole. 
Implementation and outcomes 
t mes appear in many of the dIn many cases the same tools an ou co 
models but due to the changes in the environment the need for quality 
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control for international recognition and the general improvement in the 
knowledge of how to internationalise institutions. 
student mobility in former models such as in Van de Wend's model (1996) 
put student mobility as a means to internationalise an institution during the 
implementation process (together with staff mobility and curriculum 
development). Now, in the new model, student mobility is an outcome 
rather than a means to internationalise an institution. Within this new 
model, careful planning and networking takes place in order to achieve 
maximum benefit for the student's mobility and to ensure a greater quality 
in terms of ensuring curriculum compatibility and improving academic 
success rates by analysing such aspects as prerequisites in order to ensure 
the student will be able to cope with the curriculum in the foreign 
institution. Here, it is possible to observe the importance and link between 
the internationalisation process and quality. 
The reason for this change in strategy is probably twofold. The increased 
awareness of the importance of alliances and networks in order to 
internationalise an institution has become apparent in the twenty first 
century. 
Institutions often search for partners that can be complementary to 
themselves in order to satisfy international market demands and thus 
before any international activity can take place discussions and 
agreements have to be set up which of course takes time. Funding for 
international projects is very often a major factor to examine where 
detailed applications have to be made justifying the need for financing 
which will precede student mobility. The same can be said of staff mobility 
in many circumstances. 
Secondly, the increased awareness for quality is becoming all important 
on the international scene - especially for accreditation by international 
bodies such as the EFMD or the AACSB, where institutions are required to 
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justify why student mobility is taking place between institutions and what 
benefits are being obtained by both student and institution. 
Specific V General 
The new model differs from former models in the sense that it is a specific 
model related to business and management education in France 
whereas other models are more general models related to larger more 
complex institutions such as universities with many different faculties and 
schools in different subject areas. The research within this thesis thus is a 
complement to former research since it examines the internationalisation 
process at a much smaller level and thus gives an insight as to how smaller 
structures are internationalising themselves compared to the larger more 
prestigious organisations. This is important since there are a great number 
of small institutions throughout the world who produce a large number of 
graduates for the job market. Just as in the corporate world there are 
large multinational companies the importance of small and medium sized 
enterprises and their contribution to the economy should not be 
neglected. 
Conclusion 
The study has produced insight into a new form of internationalising 
institutions of higher education in a specific area that of the smaller French 
Grandes Ecoles system that has perhaps been neglected so far in 
academic research. 
These institutions sometimes have the same preoccupations of larger more 
traditionally prestigious institutions but in some cases they may be 
expressed differently, the term survival being used for economic to state 
but one. 
Although small in size (cohorts of between 120 and 150 students) they all 
recognised the need to internationalise and have done so in their own 
way, trying to respect and behave as the larger more prestigious schools 
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by respecting the traditional programme 'Sup de Co' the Franco French 
prestigious programme and to expand by creating new programmes to 
satisfy demands, which in turn, have an internationalising effect of the 
major programme of the school. 
This internationalisation process has been done by the use of networks 
and alliances in order to obtain the resources necessary for the 
international development. It has also produced other advantages such 
as improvements in quality, organisation and potential reduction in 
conflict, although it is not certain if these were planned objectives from 
the start by the board of directors, they are nevertheless outcomes of the 
process. 
The research does however provide insight as to how certain types of 
institutions have decided to internationalise themselves by adding on 
elements rather than internationalising itself from the heart of the institution 
to the outside. Time will tell if this is an ongoing process or a circular 
process or even a spiral form where events either remain the same or 
change. The first indications are that this type of institution is beginning its 
globalisation process through the process of franchising but not without 
some obstacles that have been observed at graduate level in Eastern 
Europe. It may be that it is necessary to go further before returning closer 
to Europe which would be in keeping with the internal internationalisation 
process of working inward rather than outward. 
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PART 5 : RECOMMENDATIONS AND CONCLUSIONS 
The new model put forward in the research whilst being specific to smaller 
business and management schools in France can nevertheless provide 
insight and ideas for strategic planning for other entities wishing to 
internationalise their structure. 
It would appear that five issues can be developed as recommendations 
for organisations wishing to proceed further in the internaj·ionalisation 
process. 
1. The Process of internationalising a structure 
2. Quality 
3. Conflict 
4. Networking 
5. From Internationalisation to globalisation 
The Process of internationalising an educational institution 
All four institutions have adopted the same pattern of accelerating the 
internationalisation process by adopting a marginal inward transitional 
approach where a new academic programme was created as a sort of 
peripheral product, Which, in time had an internationalising effect on the 
rest of the institution as a whole and thus affecting the major academic 
programme at the heart of the institution. 
By internationalising the organisation in this way there is at first little or no 
change on the institution itself since only a newly created part of the 
institution was to be international. This, in turn, has an important effect on 
internal organisation and resources and low impact on the organisational 
culture. The new resources that were necessary for the new programme 
could be found both within the organisation and from the external 
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environment. The cost of these extra resources would be offset by the 
income generated by the new activity and thus easily justified. 
It has also been observed that organisations, when planning to 
internationalise themselves may often experience a route which is not 
totally direct to the desired effects, as has been observed with the 
products, market and culture that have been created (the executive 
level apprenticeships which delayed the process and the then the 
international undergraduate programmes which speeded up the 
process). Organisations should be aware that having an 
internationalisation strategy does not always mean that there will be a 
steady rise in the activities everywhere within the organisation. It is 
important to remember that even if an organisation develops 
internationally in a marginal or peripheral way it may have an influence 
on the other parts of the organisation at a later date, as has been 
observed throughout this research. Thus, a slow and steady approach is to 
be recommended here. 
The internationalisation strategy of an organisation is only one strategy 
among many other strategies for growth and thus the influence of other 
internal strategies such as product development may at times have a 
positive or negative effect on the international strategy. Similarly, the 
external environment such as the market may also have positive and 
negative influences on the process of internationalisation. 
As far as the reasons for internationalisation are concerned, it should be 
noted that both the internal and external environment should be taken 
into consideration. The external factors are the market factors and the 
political factors which dictate to a certain extent the behaviour of the 
organisation. However, as has been observed the internal factors should 
be considered and used to encourage change amongst the staff and 
thus a means to reduce conflict. In this case one of the internal forces was 
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the presence of international students wishing to take courses form 
different programmes and thus structurally changing the curriculum. 
Conflict 
By using this international development strategy, any conflict that may 
arise due to changes in the organisations' internal culture is kept to a 
minimum since those wishing not to pari"icipate in the internationalisation 
process of the organisation would continue in their normal activities and 
this for the very least at the beginning of the process. 
The people factor is an important element in the process of 
internationalisation of the four institutions studies and it has been 
evaluated that it is both an acceleration factor and a prevention factor in 
the timing of the internationalisation process, a prevention factor since the 
French and the university sector are renowned for their resistance to 
change. It is a factor of acceleration since by using a marginal transitional 
model for internationalisation, it was possible to bring in new people to 
help the change and leave existing staff to do their jobs. 
Although the scope of this research did not take into consideration the 
question as to whether this strategy for change was consciously chosen by 
the board of directors of each school to reduce conflict, it is however 
clear that this model does indeed help to reduce the potential force fields 
against change and thus the conflict that may occur. 
Internationalisation and Quality enhancement 
Another important outcome of the internationalisation process is quality 
enhancement. Internationalisation and quality are closely linked in the 
sense that internationalisation contributes to the improvement of the 
quality of higher education and in the ways it is assessed, enhances and 
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maintains the quality of internationalisation activities and strategies (De 
Witt 2002). 
This ever increasing preoccupation with quality within higher education 
and particularly within the management schools in France is constantly 
linked to the accountability, to the French national government and to 
international bodies - particularly when seeking accreditation to award 
national academic degrees and also as seen previously to have the 
Grade of Masier level on awards. 
However, quality is not only an element to please national education 
bodies. Public funding especially in the French context is becoming more 
and more difficult to obtain and so other sources must be found. The 
corporate world and the students have become two important sources of 
finance in the French management school system and it is therefore 
essential not only to attract funding from these sources but also to 
maintain a quality service. On the one hand, to provide the future 
employers - the corporate world with the young graduates they need 
and on the on the other hand, to attract potential students and to 
guarantee them an education that will ensure employability after 
graduating. Thus, with this increased financial participation of students 
and the corporate world the demand for quality assurance is increasing. 
On an international level there is a real interest in seeking accreditation 
from such international bodies as the EFMD and the AACSB. All four 
institutions have appointed a member of staff for quality control and are 
working towards full accreditation of either the EFMD or the AACSB. In 
school A for example, the person in charge of quality was the former 
head of the international bachelor programme and all international 
exchange activities thus, indicating that international quality 
accreditation is an integral part of the strategic development of the 
institution as a whole. 
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To date, all four institutions are members of the EFMD and two are 
members of the AACSB (schools Band C). However, it will probably not be 
for at least four or five years until the institutions are ready for full 
accreditation due to their size and early stages in the quality process. 
One question that must however be addressed is how has the 
internationalisation process contributed to the quality enhancement of 
each institution? The answer to this question can be given on several 
different levels and it must be stressed that the French management 
schools system has some major differences from that of more Anglo-Saxon 
orientated education systems. 
It is however true to say that there has always been to some extent a 
certain amount of quality control in place on a national level within the 
business and management schools. School C for example (as with all 
other schools) in 1992 applied to be a part of the prestigious Sup de Co 
network, and be able to award a five year national degree from the 
Ministry of National Education. After being inspected, the second time 
that re-accreditation had to be sought was in 2002 ten years later, and 
there is no peer review and no system of external examiners, except on an 
informal basis where individual academic departments invite staff form 
other schools to evaluate students from time to time. 
This lack of academic quality control can perhaps be explained by the 
fact that entrance examinations to the Grandes Ecoles are competitive 
and places are limited, therefore only the best students are accepted. 
Since this selection takes place at the beginning of the studies it is 
therefore (rightly or wrongly) assumed that students will naturally succeed 
and that as regards awarding academic qualifications, quality control 
may be seen as unnecessary. 
However, since 2002, the national accreditation system has changed 
considerably as the right to award national academic qualifications is 
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renewed only for a period of up to six years. After that, new accreditation 
has to be sought. This has lead to internal procedures being reviewed and 
has had an influence on the international activities on the institution. 
To begin with, students who now wish to spend a part of their studies 
abroad are now subjected to a process of quality control. All four schools 
have adopted the ECTS credit transfer systems set up by the Socrates 
Erasmus agency in Brussels in order to weigh the amount of work and the 
weighting of each subject studied in a partner institution. The ECTS system 
does however have its limits since it is only an indication to show the 
amount of work that is required for each subject or module within a given 
curriculum. It does not however, attempt to outline the curriculum or 
individual course or module content. This has lead the institutions to set up 
special commissions of academic equivalence where a commission 
composed of heads of programmes and heads of academic 
departments draw up lists of courses and modules that students can take 
in a partner institution whilst studying there. 
As far as internal quality assurance is concerned this has led not only to 
the recent production of a course catalogue listing individual modules 
that are studied at a given institution but also detailed course contents in 
order to compare the courses and modules at partner institutions. 
In three of the four schools (Schools A C and OJ these course content files 
were first produced of the undergraduate international management 
bachelor degree where it was essential to compare course contents at 
foreign institution so that modules could be selected by the students who 
had to spend a compulsory part of their studies abroad. This was 
especially important for the year when the foreign degree was prepared. 
From the production of the home institution's course outlines and the 
examination of the foreign partners course outlines it is therefore possible 
to ensure that the student who spends a period in a foreign institution can 
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be assured to a certain extent that he will be following not necessarily the 
same programme but a course that will be accepted as of the same 
quality and ensure that there will not be any gaps in the learning process 
when he or she returns to study at the home institution. 
Quality in Staff recruitment 
It has also been observed that quality control has been extended to 
academic staff. This is firstly seen by the recruitment process of new 
academic staff where the qualifications required now in most cases to 
have a full time position is a terminal degree at doctoral level, or at the 
very least to be in the final stages of the doctoral process. It was also 
observed that there was a significant number of either foreign staff of 
members of staff holding foreign qualifications which helps to 
internationalise the institution. 
Provisions have been made for current members of staff to undergo 
training to obtain further qualifications at the time of writing (academic 
year 2006/2007). In school C for example, four members of staff are in the 
final stage of their doctoral degree each of whom have benefited form 
having one day a week for their research. In all cases the institution has 
paid enrolment fees and expenses. School D has two members of the 
academic staff in their final stage. Financial efforts are also being made 
for some part time staff to continue their studies at Master level with the 
idea that they will proceed to doctoral studies later on. 
From Internationalisation to Globalisation 
As previously stated in the literature review, we can distinguish 
internationalisation from globalisation as educational institutions way of 
responding to the corporate world's needs of globalisation and needing 
experienced young graduates capable of working in an International 
context. However, it can be clearly observed that within this research 
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internationalisation is the first step for an educational institution to go 
global where certain institutions have moved into the Chinese market. 
As indicated previously it is perhaps more beneficial for the smaller 
institutions to stay at an undergraduate level since it has been at this level 
of studies that this type of institution has been more successful for several 
reasons. 
Firstly, the resources (financial and human) needed are less than at post 
graduate or master level whilst the returns due to mass education are 
greater and so this becomes an important budget issue for smaller entities. 
Secondly, it is probably easier to find qualified staff at a local level to 
teach subjects at undergraduate level. This again reduces organisational 
and the human resources drain at the institution itself since adequately 
qualified staff can be found locally. 
So, just as larger educational institutions have been growing globally, 
there is evidence from this research to suggest that there is a potential for 
smaller educational institutions of management to follow both the larger 
institutions of higher education and the corporate world in positioning 
themselves on a global scale. 
Networks and Alliances 
Probably one of the most important aspects of this research is the 
importance that networks play in the international development of an 
institution and their use to acquire resources that contribute to the 
development and sustainability of the institution. 
These resources are on several different levels: 
A) Human based 

8) Knowledge based 

C) Finance based 
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Firstly, the networks have had an impact on staff by providing 
internationally minded academic staff who can contribute in a positive 
way to the curriculum and give an international perspective to students. 
Secondly, on a financial level since funding can be sought after from local 
national and international sources. This funding can be both for the 
institutions for organisational and running costs and secondly for the 
mobility of students. 
As far as the knowledge based resources are concerned, we can again 
detect several different levels. Firstly, there is the direct knowledge that the 
networks put into the curriculum whether it be at the institution itself or in a 
foreign institution where the student may study for part of his course. 
Secondly, there is the creation of knowledge through research networks 
and different academic teams working together from different countries 
although it must be stressed that it is this area that has been developed 
the least. This creation of knowledge can, again, be on several different 
levels through formal academic research that is then published in 
academic journals or papers delivered at recognised conferences, or less 
formal academic research through specific projects linking partners. 
It is also important to remember for future reference that, in order to be 
sustainable, an alliance must fulfil and need and be of value to the 
institution, thus it is important to ensure that when following and applying 
models of alliances the strategy should be to integrate and mix the 
models so as to give maximum value to the institution as has been done in 
the networks that are present in the institutions studies for this thesis. The 
institutions have applied the theory of networks, improved it by mixing the 
elements of the existing models so that it may be applied elsewhere and 
again improved. 
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Further Research 
The debate on internationalisation has been opened and will continue to 
be a concern for academic research for many years to come due to the 
ever decreasing size of our planet. As organisa1"ions continue to 
internationalise themselves, further obstacles and challenges will lay 
ahead. 
Within the realm of education in the management and business area 
further questions will have to be addressed such as to what extent can 
education turn to the corporate world to orientate itself on an 
internationalisation level or to what extent will it have to make the rules 
itself. 
Indeed the research carried out for this D.B.A. has opened up several 
areas that perhaps merit further study such as to what extent will smaller 
educational institutions be successful in transforming themselves into truly 
global organisations? Will they be more or less successful than larger 
educational institutions? Several factors will of course determine the 
outcomes of this such as can these types of institutions find the necessary 
resources in order to become truly global? Will they have a competitive 
advantage over the larger institutions since they can be considered as 
being SMEs which have the ability to respond quicker than larger 
companies? 
If we look at the marginal transitional inward model itself, it is not easy at 
present to say how this model will evolve. The evidence suggests that it will 
be a phase model with steps leading to a more internationalised and in 
some cases a more global organisation, but what will be the outcomes in 
the future, will conflict still be an issue in future years? Or will we see that 
the transitional inwardly moving model be a common strategy for not only 
educational institutions but also a model to follow for the corporate 
world? 
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One new area of research into management education that has been 
opened within this research is the question of globalisation for smaller 
organisations of business and management education. It has been 
observed that the French management schools in this study, have been 
observed to be present in foreign countries and are thus expressing a 
desire or need to "go global". The questions to be addressed here are 
numerous such as have they started doing this in an efficient manner? To 
what extent will this continue? Have the regions been carefully selected? 
And has the correct market entry been chosen? How will this evolve in the 
future? 
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APPENDIX I: Questionnaires for Interviews Directors and heads of 
International, parents and family, locallelected members of the CCI 
\ Directors and heads of International Relations 
These questions are intended as a guide to the question process and should last 
about '45 minutes. All interviews will be recorded on tape. 
NB some of the interviews will be carried out in French due to the fact that some 

staff will not have a good level in English 

Who is involved in international activity at the school - what is the hierarchical 
structure? 
What means are given to international activities - human logistical and financial? 
Could you tell me how your school has changed over the past decade? 
I 
i! What are the major preoccupations of the school at the present moment? 
How does the international strategy integrate into the school policy as a whole? 
In what way are you internationalising the school? (note at the end of the 
questionnaire the points so that they may be developed later if necessary) 

How has your school benefited from external finance to develop internationally, if 

so in what way? 

What are some of the major projects for internationalising the institution? 

What are the future plans? 

What effect have these changes had on both academic and administrative 

staff?
(working methods work load, training needs dealing with different populations) 
. Could you comment more specifically on international and the following 
I 
The governing body 
Students (recruitment. difficulties origins participation) 
. The feedback from: companies which employ former students 
Staff (participation, problems etc) 
The curriculum development 
The chain of decision making . 
\ International development within the institution but not affecting the Sup de Co 
I 	 programme) . . 

Points to develop which have been raised during the Interview 
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Questions for parents and family of potential candidates 
1. Current qualification 
2. Why choose a school rather than the public university sector? 
3. Is distance from home a factor when choosing a school? 
4. What do you expect from a business school? 
5. What importance do you pay to league tables? 
6. What would you consider the most important role of education is? 
7. Would you consider an international programme important for finding 
employment? 
8. What sort of international elements would you like to see your child 
experience during the course? 
9. Would you consider periods abroad an important element in higher 
education? 
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Interviews with elected body of the Chambers of Commerce. 
Questions 
1. What, in your opinion is the major reason for a Chamber of Commerce 
to have a nationally recognised School of Management? 
2. How should the School of Management find the resources necessary for 
it to function? 
3. What sort of students should be put on the job market after graduating? 
4. What skills should be taught to students in the business school? 
5. Should the institutions recruit locally, regionally or nationally? 
6. What importance would you give to the place of internationalisation in 
the institution? 
7. What factors do you consider for a school to be internationally 
orientated? 
8. Do you think that the international aspect of the school should be 
increased? 
9.What would you consider the main factors of preventing 
internationalisation? 
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APPENDIX 2: Interview transcript School C Head of international 
Relations 
Questions for Interviews Directors and heads ofInternational 
Head of International Relations school C 
These questions are intended as a guide to the question process and should 
last about '45 minutes. All interviews will be recorded on tape. 
NB some of the interviews will be carried out in French due to the fact that 
some staff will not have a good level in English 
Who is involved in international activity at the school- what is the 
hierarchical structure? 
Vne personne a plein temps qui est Ie coordinateur des echanges, une personne a 
mi-temps qui gere l'ensemble des activites (cette personne a une autre activite au 
sein de l'ecole) et une autre personne qui gere des accords dans les cycles de 
management international 
What means are given to international activities - human logistical and 
fman cial 
Taus les ans un budget previsionel est affecte au service international pour ­
voyages, reception des etrangers etc. il faut dire que dans les quatre derniers 
annees ce budget aaugmente par trois apeu pres. Ceci s' explique par Ie budget et 
subventions que nous avons reyus de 1a Region, de Bruxelles pour des projets 
specifiques de reseaux etc. Aujourd'hui sans compter les salaries et bourses de 
mobilite pour etudiants je gere un budget de 150000 euros pour 1es voyages, 
receptions prospection etc. 
Could you tell me how your school has changed over the past decade? 
Au niveau international nous avons beaucoup plus de projets, tout d'abord 1a 
creation de notre cycle bachelor international en 1997 qui a fortement augmente 
notre activite international au niveau des echanges et de reseau car nous etions 
oblige de trouve de nouveaux partenaires a1a fois pour les echanges mais 
egalement pour les double diplomes. Ceci a aussi creer d'autres activites sur Ie 
plan international al'interieur de I' organisation puisque nous avons augmente les 
cours de langues vivantes et dispense des cours de specialite en anglais qui a des 
consequences sur la compositions du corps professoral autrement dit nous avions 
besoin de chercher des professeurs ayant des competences et des experiences 
intemationales pour pouvoir participer dans les enseignements. NOlls avions ete 
oblige de creer des cours ayant des aspects tres internationaux ega1ement comme 
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marketing international et export et etudes de regions et geopolitique, dans un 
premier temps ces modules ont ete reserves pour Ie cycle bachelors mais plus tard 
nous avons essaye d'intemationaliser Ie programme ESC et demandant aux 
departements d' integrer la notion de l'intemational dans les enseignements et 
aussi de les dispenser en anglais pour des raisons de visa par exemple en 
marketing et comptabilite. 11 y a des proj ets pour rendre les cours plus 
intemationaux pour faire participer les etrangers et pour qu'ils eux aussi 
apprennent aux franyais des fondamentaux de I'interculturel. 
Eh bien depuis a peu pres au milieu des annees 90 avions peu d'echanges 
d'etudiants en raison de notre cycle lmique et Ie d6veloppement de l'altemance 
dans Ie dit cycle. On a eu moins de candidats et par consequence nous avions 
moins besoin d'activites internationales sur Ie plan de mobilite. Cependant nous 
avons eu plus de mobilite qu'a partir de deux annees plus tard, car il fallait 
attendre Ie passage en annees superieures des etudiants et done je dirai que nous 
avons eu un vrai elan qu'a partir de l'an 2000. 
Plus d'6changes de professeurs - cette annee nous avons reyu 5 professeurs 

visitants et nous avons fait partie 6 et dans les annees precedentes nous avons fait 

partir un ou deux par an et nous esperons augmenter ces chiffres dans les annees a 

vernr 

Les nombre de voyages vers nos partenaires ont augmente puis que nous avons 
plus d' etudiants aI' etranger, 
Le nombre de partenaires a augmente (surtout en double dipl6me puisqu'on est 
parti de zero). Ces partenaires sont au Royaume Unis pour l'instant. 
Le choix de destinations egalement - Amerique du Sud (et plutot latine) et la 
Chine) et nous avons augmente nos partenaires en Europe central et l'Europe de 
l'Est, Ce qui pose un probleme est 
La mise en place d'un MBA en partenariat avec une universite americaine qui est 
vraiment international puisque nous avons un vrai dipl6me americain et a peu pres 
50% pour cent des cours dispenses par les professeurs americains. 
What are the major preoccupations of the school at the present moment 
Aujourd'hui la question est d'arriver aune taille critique pour pouvoir arriver au 
niveau de grade de Master titre de l'Education Nationale - pour ceci la recherche 
est important et donc pour pouvoir financer la recherche il faut trouver de l'argent 
ceci passe par : 
Chercher des etudiants payants etranger car il semblerait que Ie marche en France 
est sature et les tres gran des ecoles souhaitent devenir encore plus grande! Ceci 
laisse moins de gateau pour les autres L'accueil des 61eves etrangers payants dans 
toutes nos formations mais sans pour autant compter sur Ie programme majeur 
puisqu'il n'est pas simple de recruter pour ce programme compte tenu des 
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complexites de concours et niveau d'entree apres deux annees d'enseignement 
superieur. 
On cherche acreer des reseaux forts ou des alliances ou nous pouvons mutualiser 
nos ressources au niveau de la pedagogie et de la recherche pour pouvoir partager 
les professeurs de haut niveau et de specialite qu'on ne pourra pas financer tout 
seul. Bn effet nous avons cree des reseaux trans continentaux afin de trouver les 
ressources car nous sommes une institution de taille moyenne pour la France et en 
effet pour Ie monde anglo-saxon nous sommes tres petites par rapport meme aux 
mllversites petites qui sont pluri-disciplinaires 
Ceci s' explique notre demarche avec des partenaires en Chine pour franchiser nos 
programmes et la creation de reseau avec des Americains et Australiens. Le corem 
et Ie fmancement de reseaux interculturels et export par Bruxelles et par 
Washington ou FIPSE 
How does the international strategy integrate into the school policy as a 
whole? 
Nous sommes en train de vivre une transition au sein de I ecole a I heure actuelle 
car on voit que certaines activites restent toujours Ie domaine de l'intemational 
tels que les echanges et l'accueil des professeurs etrangers - on est toujours 
l'intermediaire entre notre partenaire Mranger et Ie departement ou il va enseigner 
et souvent il n y a pas de suivi apres Ie depart. 
Cependant compte tenu des developpements recents au niveau des reseaux il y a 
de plus en plus de gens impliques dans la demarche intemationale - surtout en 
recherche -la barriere de Ia langue reste problematique mais les gens commence a 
communiquer grace al'intemet. Nous sommes obliges de mettre en place une 
politique forte en intemationale car Ie Ministere nous l'oblige atravers la 
commission Helfer qui a clairement dit que tout etudiant sortant d'une ecole ayant 
Ie grade de master doit avoir fait une partie de ses etudes al'etranger, ceci peut 
etre sous forme de stage, mission ou periode d'etudes dont les notes compte pour 
Ie dip lome franvais tout en utilisant des credits BeTS etc. 
In what way are you internationalising the school? (note at the end of the 
questionnaire the points so that they may be developed later if necessary) 
Par les actions suivantes : 
Creations de filieres intemationales 
Creation des reseaux 
Groupes de recherche international 
Accueil de plus de professeurs et envoie 
La notion de reseau 
De plus en plus d'etrangers payants 
How has your school benefited from external finance to develop 

internationally, if so in what way? 
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Plusieurs sources sont a notre disposition 
Bruxelles socrates 
Les alliances transatlantiques ED DE avec FIPSE 
INCA financement de la Region 
What are some of the major projects for internationalising the institution 
Projets en reseau -COREM, FIPSE, interculturel, reseau bachelor, franchising 
Accueil des etudiants payant de I' etranger 
Reseau de recherche et de pedagogie 
What are the future plans? 
Continuer les memes axes 
What effect have these changes had on both academic and administrative 
staff. 
(working methods work load, training needs dealing with different 
populations) 
Mise en place de formation en anglais pour pesonnel 
Travailler avec des pulblics differents 
Certains ont la possibilite de voyager davantage 
Rencontres multiculturels 
Developpement de Ia recherche 
Could you comment more specifically on international and the following 
The governing body 
Semble bien implique dans Ie procesus de I 'internationalisation - Ie president 
s'est deplace en Australie pour Ie compte de l'ecole. 
La direction a mise en place la politique de l'international avec Ie bachelors et 
MBA 
Students (recruitment, difficulties origins participation) 
Participation aux salons a}'etranger en chine et les lycees franyais al'etranger 
The feedback from: companies which employ former students 
Pas de connaissance 
Staff (participation, problems etc) 
Toujours certains plus impliques que d'autres, et cetains diciplines plus implique 
- marketing GRH par exemple 
The curriculum development 
De grandes changements sur Ie programme phare Sup de Co, modules 
capitalisable, course enseignes en anglais 
Contenue modi fie - finance marketing economie international. 
The chain of decision making 
? 
International development within the institution but not affecting the Sup de 
Co programme) 
La creation de bachelors aux normes anglo-saxons 
MBA americain 
La recherche international 
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TRANSLATION 

Questions for Interviews Directors and heads of International 

Head of International Relations school C 
These questions are intended as a guide to the question process and should 
last about '45 minutes. All interviews will be recorded on tape. 
NB some of the interviews will be carried out in French due to the fact that 
some staff will not have a good level in English 
Who is involved in international activity at the school- what is the 
hierarchical structure? 
One full time person who is the co ordinator for exchanges, one person who is 
halftime qui manages the totality of the activites (this person does have another 
job in the school) and there is another person who looks after agreements in the 
international management programmes S 
What means are given to international activities - human logistical and 

financial? 

Every year a provisional budget is given to the international service for travelling, 
receiving foreign visitors and we stress that this budget has increased almost 
threefold over the pas four years. This is explained by the budget itself, the 
financing received from the region, Brussels for specific projects pertaining to 
networking etc. Today salaries and student grants apart, I manage a budget of 
150 000 euros for travelling, entertaining and development F 
Could you tell me how your school has changed over the past decade? 
On an internationallevel there are many more projects and first of all the opening 
of our bachelors programme in 1997 (P) which has greatly increased our 
international activity as far as exchanges and networks (N) are concerned as we 
were compelled to find new partners not simply for exchanges (M) but also for 
double degrees. This has also created more activities within the organisation since 
we have increased the number ofmodern language classes and give specialised 
classes in English (C) which as consequences on the composition of the teaching 
body, in other words we needed to look for teachers (S) with skills and experience 
in the international field in order to take part in the teaching. We also had to cerate 
courses with an international flavour such as international marketing, export, 
regional (area) studies and geopolitics (C). At the beginning theses courses were 
only for the bachelor course but later we tried to intemationalise the ESC 
programme and asked the departments to integrate the idea of internationalisation 
in their teachings and to teach in a foreign language for accreditation such is the 
case ofmarketing and accounting (C) There are also projects to get foreign 
students to teach the French about the fundamentals of cross cultural aspects (C) 
So, eh, since about the middle of the 90's we had few student exchanges because 
of only having one programme and the development ofthe apprenticeship (M) 
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scheme. There were fewer applicants and we needed to have less international 
activities especially where mobility was concerned (M). However we had more 
mobility two years later since we had to wait for new students to enter upper years 
and I would say that we really took of in 2000. 
More teacher exchanges,(M) this year we had five teachers and we sent out six , 
before it was only one or two per year and we hope to increase this number in the 
years to corne. 
The number of visits to our partners has increased since we have more students 
abroad. The number of partners has increased (especially for the double degree 
since we started with nothing). These partners are in the United Kingdom for the 
moment. (N) 
The choice ofdestinations too South America, (and rather Latin America) and 

China and we have increased the number of our partners in Central Europe and 

Eastern Europe too. This brings about the problem oflanguage. 

The setting up of an MBA in partnership with an American university is really 

international since we have a true American degree and about 50% of classes 

given by the Americans (N/C) 

What are the major preoccupations of the school at the present moment 
Now, the question is to get to a size to achieve the Master accreditation from the 
MOE for this research is important and for this research is important and in order 
to finance this by.. .looking for foreign fee paying students (F) since it seems that 
the domestic market is saturated and the large schools want to become even 
larger. This leaves less of the cake for the others so foreign fee paying students for 
all our courses and not just counting on our major course as it is not simple to 
admit applicants to this course due to the complexities ofthe competitive entrance 
examination after two years in higher education. 
We are looking to create strong networks or alliances (N) where we can bring 
together our resources in teaching and research and to share high quality 
specialised teachers which we could not employ alone. In fact we have already 
created transatlantic networks (N) to find the resources because we are an average 
sized institution by French standards and for the Anglo-Saxon world we are very 
small even in comparison with the small universities which are multi disciplinary. 
This explains our policy with partners in China to franchise our programmes and 
the creation of networks with the Americans and Australians, COREM and the 
financing of networks in cross cultural aspects and export by Brussels and 
Washington (N) 
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How does the international strategy integrate into the school policy as a 
whole? 
Weare living in a transitional stage in the school since we are still seeing some 
activities being only in the international service such as exchanges (M) and the 
bringing in of foreign exchange partners we remain the middle man between our 
partner and the academic departments where the teacher will teach and very often 
there is no fonow up after departure by the department 
However, since recent developments in networking (N) more and more people are 
involved in the international policy and especially in research. The language 
barrier is still a problem but people are beginning to communicate through the 
internet. Weare compelled to have a strong international policy as the Ministry, 
through the Helfer Commission has stated that all students with a master 
accreditation degree must have spent part of his studies abroad either in the form 
of a training period or study and the marks must be counted towards the French 
degree and using the ECTS system etc. etc. (C 
In what way are you internationalising the school? (note at the end of the 

questionnaire the points so that they may be developed later if necessary) 

Through the following ways 

International clusters 

The creation of networks (N) 

International research groups 

Sending and receiving teachers (M) 

And increasing the number of fee paying foreign students 

Par les actions suivantes : 

How has your school benefited from external fmance to develop 

internationally, if so in what way? 

Wen several sources are available, Brussels and Socrates, Transatlantic alliances, 
EU US with FIPSE and INCAS -financing from the region (F) 
What are some of the major projects for internationalising the institution 
Firstly networking proj ects COREM and FIPSE, cross cultural networks, bachelor 

networks and franchising and teaching and research networks (N) 

What are the future plans ? 

To continue in the same direction 

What effect have these changes had on both academic and administrative 
staff. 

(working methods work load, training needs dealing with different 

populations) 
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We have set up English courses for the staff (8) 
Staff travel more 
Cross cultural meetings 
Research development 
Could you comment more specifically on international and the following 
The governing body 
Well involved in the international process the president even went to Australia for 

the School's business (M) 

The school has set up an international policy with the development of the MBA 

and bachelor courses. 

Students (recruitment, difficulties origins participation) 

For this we attend student fairs in China and also in French high schools abroad 

The feedback from: companies which employ former students 
I don't really know about this 
Staff (participation, problems etc) 
Some are always more involved than others with certain areas more involved than 
others marketing and HRM 
The curriculum developement 
There are great changes in the major Masters programme, modular system classes 
taught in English and modified course content to bring a more international 
flavour (C) 
The chain of decision making 
? 
International development within the institution but not affecting the Sup de 
Co programme) 
Well, three maj or points here, the international bachelor pro gramme, the MBA 
programme and international Research 
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Classification of information from interviews. 
School C 
Curriculum Mobility Product Staffing Financial Networking 
development development resources 
Increase in the More mobility 1997 New Non academic Over the past six A real policy of 
number of double needing more Bachelors 1 part time staff yea~ budge~ have networking and 
degrees (bachelor exchange programme in I full time assistant increased threefold strategic alliances 
programmes first) agreements international * (2)* (President's visit to 
(2) * .. business (2) ... Australia) * 
British Foreign staff not New American The desire Div~ification to Toand obtain the 
Universities in Apprentice MBA programme need to recruit find new sources of necessary 
targeted first programme ... international funding from resources that 
academic staff Europe and other cannot be found at 
international home (2)'" 
sources .. 
Increase in the An increase In New Executive English classes for Increase in the Franchising in 
number of the number of level academic staff number of foreign China 
language classes ... professors appren ticeship provided * fee paying students Planned for Russia 
received (2)* programme * .. and Ukraine (2)" 
Business classes New programmes Staff encouraged Academic Two policies of 
taught in English to satisfy company to participate in franchising networking: 
(2)* needs (1) research nationally operations in creating new ones 
and internationally foreign countries and joining 
(2) (2)* existing ones.(for 
accreditations) * 
Classes Size is of no real 
introduced not consequence to the 
linked to business success. 
- geopolitics * 
Introduction of 
ECTS .. 
Increasing foreign 
student 
participation • 
Part of 
programmes 
taught in a foreign 
country * 
~ Foreign exchange 
professors * 
N.B. Where a figUTe 2 appears in brackets the idea was raised in both interviews of the institution. An asterix indicates date 
obtained from site visits also 
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A 
Curriculum Mobility IProduct Staffing Financial Ketworking 
development development resources 
Increase in the More mobility 1999 New Non academic (2 Over the past six A real policy of 
number of double needing more Bachelors *) years budgets have networking and 
degrees (bachelor exchange programme in 1 fu11 time staff doubled ,. strategic alliances 
programmes first) agreementsC*) international I full time staff especially for 
(2 *) business (2 *) accreditation. One 
member of staff 
assigned to 
accreditations * 
Core courses More exchange Company needs The desire and Diversification to To obtain the 
taught in English agreements needed are taken into need to recruit find new sources of necessary 
in year three and for compulsolY consideration 2 international funding from resources that 
four (2) (*) semester C2*) academic staff (2 Europe and other cannot be found at 
*) international home (2) 
sources * 
Increase in the An increase in the Companies Increase over the Increase in the The creation of 
number of number of require past few years in number of foreign research networks 
language classes professors intemationa1\y foreign full time fee paying students is a desire to 
(2) 	 received (*) minded strudents staff (") especially form enhance this area 
North Africa (2) for national 
accreditation 2 
Compulsory An increase in the Staff encouraged 2 budgets on Two policies of 
semester taught number of statT to participate in operational and one networking: 
abroad (~) sent abroad to research nationally for developement creating new ones 
foreign partners (2 and internationally 	 and joining 
") (2) existing ones. 2 
Modular structure 
introduced (*) 
Introduction of 
ECTS C*) 
Increasing foreign 
student 
participation 
(exchange and fee 
paying from N. 
Africa)(") 
Part of 
programmes 
taught in a foreign 
country C*) 
Foreign profs 2 ) 
School B 
ICurriculum Mobility Financial resources NetworkingIProduct JStaffing 
development 	 development 
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Increase in the Mobility is 1989 New Non academic 2 >I< Over the past six Networking is for 
number of double always formal Bachelors 1 full time staff years budgets have academic and 
degrees (bachelor and never programme in 2 part time staff doubled * research here.2 * 
programmes first) informal if it is to international 
* count for the business 2 * 
home academic 
award * 
Core courses More exchange Other master level The desire and Diversification to Size is not an 
taught in English agreements course in need to recruit find new sources of issue when 
in year three and needed for international international funding from networking 
four (2) * compulsOlY marketing and academic staff to Europe and other although care 
semester * management and participate in the international must be taken to 
with particular curriculum 2 sources * target people in 
reference to large 
Mexico organisations 2 
(confidential) 
Increase in the An increase in Increase over the Increase in the Creation of 
number of the number of past few years in number of foreign research networks 
language classes professors foreign fun time fee paying students is a desire to 
15 to 20 % are received * staff2 * is a way to survive enhance this area 
taught per year (2) fOT national 
throughout accreditation 2 
programmes .. 
Compulsory Increase in the Staff encouraged to Franchising 
semester taught number of staff participate in network in 
abroad * sent abroad to research national\y Mexico >I< 
foreign partners and internationally 
*2 
Modular structure Majority of 
introduced e f1. exchange staff tend 
to teach on the 
bilingual bachelors 
programme .. 
Introduction of 
EeTS * 
Bilingual 
programmes are 
more of a norm * 
Part of 
programmes 
taught in a foreign 
country .. 
Foreign profs 2* I 
School D 
Cuniculum Mobility Product Staffing Financial resources Networking 
development development 
Increase in the Five years ago 1998 New One administrative Operational and Networking is for 
number of double 28 departing Bachelors head of development academic and 
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degrees especially students today programme in international and budget is now research here." 
for the bachelors 118 .. international two assistants 2 " 90 000 euros per 
programmes 17 in business 2 " year not counting 
total" salaries .. 
Core courses Five years ago Other The desire and Diversification to The AACSB and 
taught in English 35 students programmes need to recruit find new sources of EFMD are important 
in year three (2) recei ved today planned but non intemational funding from for international 
there are no - 87" linked to academic staff to Europe and other quality standards and 
English language international participate in the international quality control" 
classes in the activities" curriculum 2 " sources" 
final year of the 
programme 
Increase in the An increase in Apprentice Increase over the Increase in the Teaching and 
number of the number of programme over past few years in number offoreign research into 
language classes professors two years foreign full time fee paying students entrepreneurship 
20 % are taught received 12 alternating one staff one Brazilian is a way to survive have been developed 
per year." departures 25 week school three and one Tunisian (2)* in Europe" 
received .. weeks in both fluent in 
company French and English 
experience .. .. 
Compulsory Many companies Staff encouraged to Networking in South 
semester taught stress the need of participate in America is 
abroad for all internationally research nationally beginning to appear 
students .. minded and internationally 
executives 2 especially foreign 
staff for 
international 
research 
Modular structure .The Chinese market 
introduced .. is examined for 
students for summer 
courses by 
networking with 
associations and 
universities and 
working in networks 
for SMls " 
ECTS* 
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Why Now? all schools 
Cultural Political 
The Helfer commission 
requires an strong 
international policy of 
schools at Master level 
( quoted 6 times) 
Research is a political 
necessity for 
accreditation 
(q uoted 5 times) 
Economic 
Need to find more 
diversified sources 
of finance (quoted 5 
times) and some 
sources can be 
found globally 
Due to decreasing 
student applications 
it was necessary to 
create non fee 
paying programmes 
which reduced the 
need for 
international 
activities (quoted 3 
times) 
Academic 
Increase in Research 
(both national and 
international) is a 
requirement for a 
national accreditation 
(quoted 5 times) 
Increase in research 
is necessary for 
international 
accreditation (quoted 
7 times) 
Research networks 
can be funded by 
outside sources 
Survival 	 Customer 
satisfaction 
The need to find new Companies express 
students in a national the desire for 
market that is internationally 
becoming more minded employees (5 
competitive (quoted 5 times) 
times) 
To have a critical Students are often 
mass it is now attracted to 
necessary to attract programmes with 
foreign fee paying international 
students (quoted 5 components (quoted 4 
times) times) 
Larger schools are Companies are 
increasing the intake requiring more 
of the students from students to have two 
traditional sources major foreign 
and therefore it is languages (quoted 4 
necessary to look times) 
elsewhere (3 times) 
New programmes Companies see 
have to be designed if bilingual management 
we want to attract programmes as an 
foreign students since asset to what the 
the traditional Sup de future executive can 
Co programmes are bring to the company 
not internationally (4 times) 
standardised in 
structure and 
recruiting (three 
times) 
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APPENDIX 3: Review Sheet for Site visits and direct observation 
!Name of institution 
IDates of Visits 
list of academic programmes 

Sources 

Financial Resources 
Sources 
Previous figures figures for 2005 
Human Resources 

Sources 

Previous figures figures 2005 
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STUDENT FIGURES 
Full time students from classes preparatoires from 1996 to present 
Sources 
Admissions paralleles since 1996 
Sources 
FOREIGN STUDENTS 
Numbers and programmes 
Sources 
Nationalities 
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EXECUTIVE LEVEL APPRENTICESHIPS 
First cohort date and numbers 
Sources 
2005 (numbers overall percentage) 
ACADEMIC PARTNERS 
Regions covered 
Sources 
Numbers 
Last three years additions 
Comments 
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THE ACADEMIC STAFF (SOURCES) 
Typology 
Full time 
Part time 
Others 
Nationalities 
Recruitment dates 
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CURRICULUM 
Sources 
Courses taught in foreign languages 
Modular structure 
Evaluation 
ECTS and transfer of credits 
Double degrees and diplomas 
Study abroad possibilities 
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International Activities 
Sources 
Programmes 
Networks: alliances Definition observations 
International research activities 
Sources 
Type of research 
Regions with research links 
Area of research 
........... ~=-----------
Appendix 4: Pre and Post International Activities 
School Creation of I activities prior to 
Bachelor bachelor 
A 1992 Non compulsory semester 
abroad * 
Language classes* 
1989 Non compulsory semester 
abroad' 
Foreign language classes' 
1997 Non compulsory semester 
in foreign partner 
institution * 
Foreign language 
courses' 
D 1998 	 Non compulsory semester 
abroad' 
Foreign language courses 
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International activities after ! 
(source:2 interviews * visits) I 
ECTS system. (2*) 

EFMD *. 

Core courses taught in English 

in year two and three.(2*) 

Master level double diploma*. 

Three foreign professors 

recruited 2'. 

Creation of intemational track 

with compulsory period 

abroad (2*). 

Membership of EFMD and 

AACSB.(2*) 
Classes in English 2*. 
Introduction of ECTS 2* 
Modular system of curriculum'. 
Double degree programme'. 
Increase in exchange staff.2* 
Four foreig n professors.* 
New destinations in Asia.2* 
Three academic alliances 
created.*2 
Classes in English.2* 
AACSB:/ond EFMD.* 
Adoption of ECTS system.2* 
Modular system introduced.2· 
Three foreign professors 
recruited.2* 
New modules in International 
marketing and accounting.2· 
Compulsory semester of study 
abroad in foreign partner.2' 
Increase in number of foreign 
partners.2* 
Two foreign professors 
recruited.2* 
Classes in English in final 
yeor.2* 
Adoption of ECTS system 2*. 
European Master network 
creoted.*2 
Summer schools. (Chinese). 
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GLOSSARY 

AACSB Association to Advance Collegiate Schools of Business 
AEARU Association of east Asian Research Universities 
AUGM Association de Universidades Grupo Montevideo 
BTS Brevet de Technicien Superieur - a two year post GCSE 
examination 
CCI Chambre de Commerce et d'industrie - Chamber of Commerce 
and Industire 
CID Consortium for International Developement 
DEA Diplome d'etudes approfindies - a five year 'University degree 
DEUG Diplome d'etudes universitaires generales. A two year course 
OUT Diplome Universitaire de Technologle a two year undegraduate 
degree from an IUT 
ECTS European Credit Transfer System 
EFMD European Foundation for Management Developement 
EQR External Quality Review 
EQUIS Eurpean Quality Improvement System 
ESB Ecole Superiere de Business 
ESC Ecole Superiere de Commerce A master level school of Business 
FIPSE Foundation for the 
GATT General Agreement of Tariffs and Trade 
IMBP International Management and Business Programme 
INBA International Network of Business Administration 
INSEAD Institut Europeen d'Administration des Affaires 
IQR International Quality Review 
IU P Institut universitare de professionalism a university department for 
professional education 
IUT Institut universitaire de Technologie, A post high school college 
of further education 
MIT Massechussettes Institute of Technology 
MNC Milti national companies 
MUCIA Midwest Universities Consortium for International activites 
NATO North Atlantic Treaty Organisation 
OECD Organisation for Economic Cooperation & Development 
RDV Resource dependency view 
RMB Chinese currency 
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SMI Small an,d medium sized industries 
Sup de Co Superieure de Commerce - ie the ESCs 
UNESCO United Nations Educational Scientific 8. Cultural Organisation 
UNICA University Network in Capitals Association 
WTO World Trade Orgaisation 
